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E
xcellent schools encourage and 
assist pupils to realise their potential, 
and are designed to equip them for 
�U�W�E�E�G�U�U�� �C�P�F�� �H�W�N�‚�N�O�G�P�V�� �K�P�� �V�J�G�� �Y�Q�T�N�F��

beyond. Girls’ schools are founded on the 
principle that these aims are best achieved by 
educating girls separately. 

There is strong evidence that girls-
only education leads to higher academic 
achievement, greater diversity of subject 
�E�J�Q�K�E�G�����U�V�T�Q�P�I�G�T���U�G�N�H���E�Q�P�‚�F�G�P�E�G���C�P�F���T�G�U�K�N�K�G�P�E�G����
and enhanced career progression. 

Girls differ from boys not on any intellectual 
or cognitive dimension, but in attributes and 
dispositions that have their greatest impact 
�K�P�� �E�J�K�N�F�J�Q�Q�F�� �C�P�F�� �C�F�Q�N�G�U�E�G�P�E�G���� �C�P�F�� �Y�J�K�E�J��
�O�G�C�P�� �V�J�C�V�� �Y�J�K�N�G�� �I�K�T�N�U�� �F�Q�P�o�V�� �P�G�E�G�U�U�C�T�K�N�[�� �N�G�C�T�P��
differently from boys, their learning needs and 
preferences, and indeed their experiences of 
school, tend to be different from those of boys. 

Typically, girls prefer cooperative, discussion-
led learning environments; adapt better to 
�E�Q�W�T�U�G�Y�Q�T�M�� �V�C�U�M�U�� �C�P�F�� �E�Q�N�N�C�D�Q�T�C�V�K�X�G���� �R�T�Q�L�G�E�V��
based activities; and respond to different forms 
of curriculum content.

Girls often also adapt their behaviour in the 
�R�T�G�U�G�P�E�G���Q�H���D�Q�[�U���s���V�Q���V�J�G�K�T���Q�Y�P���F�K�U�C�F�X�C�P�V�C�I�G����
for instance in adopting supporting or 
moderating roles in discussion, being reticent 
�C�D�Q�W�V�� �T�K�U�M���V�C�M�K�P�I�� �K�P�� �K�P�S�W�K�T�[���� �K�P�� �V�J�G�K�T�� �E�J�Q�K�E�G�� �Q�H��
subjects for study, and in their propensity to 
disengage from co-ed PE and sports activities.

Gender stereotyping and differences in 
expectations and self-image tend to affect girls’ 
behaviour, attitudes and choices; unless they 
�C�T�G�� �E�J�G�E�M�G�F�� �C�P�F�� �E�J�C�N�N�G�P�I�G�F�� �C�V�� �U�E�J�Q�Q�N���� �)�K�T�N�U��
should have the opportunity to be educated 
separately not because they need protection, 
�D�W�V���D�G�E�C�W�U�G���V�J�G�[���F�G�U�G�T�X�G���C���N�G�X�G�N���R�N�C�[�K�P�I���‚�G�N�F����

This is not to suggest that all girls are different 
to all boys, or that all girls are the same. But 
typical attributes, behaviours and needs differ. 

EXECUTIVE SUMMARY

The argument in brief:

���Q Gender affects the way that students experience edu cation

���Q Girls face pressures to conform to gender stereotyp es – pressures which 
are stronger in the presence of boys

���Q Girls need and deserve space in which to develop th eir full potential, and 
to make informed and unconstrained choices about in terests, subjects 
and careers

���Q In girls-only schools their needs and preferences c an be fully accommodated 
within a dedicated learning environment

���Q Successful girls’ schools are those in which a dedi cation to girls’ education 
is reflected in their physical design, curriculum a nd co-curriculum offer, 
teaching and learning approaches, and in their whol e-school culture

���Q Today’s girls’ schools serve to subvert, rather tha n sustain, gender 
stereotypes and a priori assumptions, by offering a n education designed 
for and dedicated to the development and empowermen t of successful, 
happy, confident and adventurous young women.

�5�K�P�I�N�G���U�G�Z���U�G�V�V�K�P�I�U���C�N�N�Q�Y���V�G�C�E�J�G�T�U���C�P�F���U�E�J�Q�Q�N�U��
to focus more effectively on the needs of 
individual girls.

�6�J�G�T�G���K�U���G�X�K�F�G�P�E�G���V�J�C�V���I�K�T�N�U���C�E�J�K�G�X�G���O�Q�T�G���Y�J�G�P��
�V�J�G�[�� �C�T�G�� �I�K�X�G�P�� �V�J�G�K�T�� �Q�Y�P�� �F�G�F�K�E�C�V�G�F�� �U�R�C�E�G�� �K�P��
�Y�J�K�E�J���V�Q���F�G�X�G�N�Q�R�����+�P���U�K�P�I�N�G���U�G�Z���U�E�J�Q�Q�N�U�����I�K�T�N�U��

���Q are less li�M�G�N�[���V�Q���E�Q�P�H�Q�T�O���V�Q��a priori gender 
stereotypes,

���Q are less constrained in their choice of 
subjects,

���Q �U�J�Q�Y���C���I�T�G�C�V�G�T���R�T�Q�R�G�P�U�K�V�[���V�Q���V�C�M�G���T�K�U�M�U���C�P�F��
innovate,

���Q perform better in examinations,
���Q �J�C�X�G���O�Q�T�G���Q�R�R�Q�T�V�W�P�K�V�K�G�U���V�Q���U�J�Q�Y���N�G�C�F�G�T�U�J�K�R����

and
���Q are more s�W�E�E�G�U�U�H�W�N���K�P���V�J�G���L�Q�D���O�C�T�M�G�V��

�6�J�G�U�G���G�H�H�G�E�V�U���F�Q���P�Q�V���H�Q�N�N�Q�Y���K�P�G�X�K�V�C�D�N�[���H�T�Q�O���V�J�G��
mere act of separating the sexes in education. 
Single-sex education, to be successful, must be 
more than an organisational device – it needs 
to be underpinned by a set of principles, and 
�C�T�V�K�E�W�N�C�V�G�F�� �K�P�� �C�� �U�G�V�� �Q�H�� �R�T�C�E�V�K�E�G�U���� �Y�J�G�T�G�D�[�� �I�K�T�N�U��
�C�T�G���P�W�T�V�W�T�G�F�����E�J�C�N�N�G�P�I�G�F���C�P�F���G�O�R�Q�Y�G�T�G�F��

GDST schools are able to offer an ideal learning 
environment designed for and dedicated to 
girls’ learning needs and preferences, and free 
of gender-stereotyping and distraction.

�+�P�� �E�Q�G�F�W�E�C�V�K�Q�P�C�N�� �E�N�C�U�U�T�Q�Q�O�U���� �D�Q�[�U�� �V�G�P�F��
�V�Q�� �O�Q�P�Q�R�Q�N�K�U�G�� �F�K�U�E�W�U�U�K�Q�P���� �C�P�F�� �V�C�M�G�� �O�Q�T�G��
�F�Q�O�K�P�G�G�T�K�P�I�� �T�Q�N�G�U�� �K�P�� �I�T�Q�W�R�� �Y�Q�T�M�� �C�P�F�� �K�P��
practical exercises. There is pressure on girls to 
conform to prejudicial gender roles. Teachers 
�V�G�P�F���V�Q���C�F�Q�R�V���U�V�[�N�G�U���C�P�F���W�U�G���E�Q�P�V�G�P�V���V�J�C�V���U�G�G�M��
to maximise boys’ engagement and regulate 
their behaviour. Girls are assumed to be less 
�R�T�Q�D�N�G�O�C�V�K�E���� �K�P�� �R�C�T�V�K�E�W�N�C�T���� �V�G�C�E�J�G�T�U�� �V�G�P�F�� �V�Q��
�K�I�P�Q�T�G�� �V�J�G�� �U�V�T�Q�P�I�� �E�Q�T�T�G�N�C�V�K�Q�P�� �D�G�V�Y�G�G�P�� �J�K�I�J��
motivation and high anxiety in many high-
�C�E�J�K�G�X�K�P�I���I�K�T�N�U�����+�P���I�K�T�N�U���Q�P�N�[���G�P�X�K�T�Q�P�O�G�P�V�U�����I�K�T�N�U�o��
needs and preferences come to the fore.
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Teachers in all-girl classrooms can focus on 
�Y�Q�T�M�K�P�I�� �Y�K�V�J���� �D�W�V�� �C�N�U�Q�� �E�J�C�N�N�G�P�I�K�P�I���� �I�K�T�N�U�o��
�R�T�Q�R�G�P�U�K�V�K�G�U���V�Q���U�G�G�M���U�G�E�W�T�K�V�[�� �K�P�� �U�V�T�W�E�V�W�T�G�U���C�P�F��
�U�E�J�G�F�W�N�G�U���� �6�G�C�E�J�G�T�U�� �‚�P�F�� �V�J�C�V�� �[�Q�W�P�I�G�T�� �I�K�T�N�U��
�C�T�G�� �R�C�T�V�K�E�W�N�C�T�N�[�� �M�G�G�P�� �Q�P�� �G�Z�R�N�K�E�K�V�� �C�I�G�P�F�C�U�� �
�H�Q�T��
example clarity in learning objectives, and for 
young pupils a clear schedule for the day), 
�C�P�F�� �I�C�K�P�� �E�Q�P�‚�F�G�P�E�G�� �H�T�Q�O�� �V�J�G�� �T�G�J�G�C�T�U�C�N�� �Q�H��
past understanding at the start of lessons, and 
�G�Z�R�N�K�E�K�V���N�K�P�M�U���V�Q���P�G�Z�V���U�V�G�R�U���C�V���V�J�G���G�P�F�����$�W�V���I�K�T�N�U��
only classrooms also provide the opportunity 
to push at rather than simply police these 
�D�Q�W�P�F�C�T�K�G�U�� �s�� �V�Q�� �E�J�C�N�N�G�P�I�G�� �T�K�U�M���C�X�G�T�U�K�Q�P�� �C�P�F��
�G�P�E�Q�W�T�C�I�G���C�F�X�G�P�V�W�T�Q�W�U�P�G�U�U�����Y�K�V�J�K�P���C�P���C�H�‚�T�O�K�P�I��
environment.

�+�P�� �E�Q���G�F�� �U�G�V�V�K�P�I�U�� �I�K�T�N�U�� �Q�H�V�G�P�� �C�F�Q�R�V�� �T�Q�N�G�U��
�V�J�C�V�� �T�G�ƒ�G�E�V�� �Q�V�J�G�T�U�o�� �X�K�G�Y�U�� �Q�H�� �V�J�G�O���� �C�P�F�� �Y�J�K�E�J��
�V�G�P�F�� �V�Q�� �P�C�T�T�Q�Y�� �V�J�G�K�T�� �E�J�Q�K�E�G�U���� �D�Q�V�J�� �C�E�C�F�G�O�K�E��
and non-academic. Girls at GDST schools are 
�G�O�R�Q�Y�G�T�G�F�� �V�Q�� �T�G�L�G�E�V�� �I�G�P�F�G�T�� �U�V�G�T�G�Q�V�[�R�K�P�I����
�H�Q�T�� �G�Z�C�O�R�N�G�� �K�P�� �U�R�Q�T�V�U���� �U�W�D�L�G�E�V�� �C�P�F�� �
�N�C�V�G�T����
�E�C�T�G�G�T�� �E�J�Q�K�E�G�U���� �+�P�� �U�K�P�I�N�G���U�G�Z�� �U�G�V�V�K�P�I�U�� �C�� �J�K�I�J��
�R�T�Q�R�Q�T�V�K�Q�P�� �Q�H�� �I�K�T�N�U�� �E�J�Q�Q�U�G�� �V�Q�� �E�Q�P�V�K�P�W�G�� �Y�K�V�J��
�Y�J�C�V���C�T�G���Q�V�J�G�T�Y�K�U�G���U�G�G�P���C�U���n�O�C�U�E�W�N�K�P�G�o���U�W�D�L�G�E�V�U��
�s���N�K�M�G���O�C�V�J�U�����R�J�[�U�K�E�U���C�P�F���
�N�C�V�G�T�����G�P�I�K�P�G�G�T�K�P�I��

�+�P�� �E�Q�G�F�W�E�C�V�K�Q�P�C�N�� �E�Q�P�V�G�Z�V�U���� �I�K�T�N�U�� �C�T�G�� �O�Q�T�G��
�N�K�M�G�N�[�� �V�J�C�P�� �D�Q�[�U�� �V�Q�� �R�C�T�V�K�E�K�R�C�V�G���� �D�W�V�� �N�G�U�U�� �N�K�M�G�N�[��
to assume leadership roles, in extra-curricular 
�I�T�Q�W�R�U�� �C�P�F�� �C�E�V�K�X�K�V�K�G�U���� �+�P�� �)�&�5�6�� �U�E�J�Q�Q�N�U���� �I�K�T�N�U��
�U�J�Q�Y�� �N�G�U�U�� �T�G�V�K�E�G�P�E�G�� �K�P�� �C�F�Q�R�V�K�P�I�� �N�G�C�F�G�T�U�J�K�R��
�T�Q�N�G�U���� �C�P�F�� �T�G�U�R�Q�P�F�� �Y�G�N�N�� �V�Q�� �V�J�G�� �Q�R�R�Q�T�V�W�P�K�V�[��
�V�Q�� �G�Z�R�N�Q�T�G�� �C�� �Y�K�F�G�T�� �T�C�P�I�G�� �Q�H�� �R�Q�U�U�K�D�N�G�� �n�P�K�E�J�G�U�o��
�Y�K�V�J�K�P���V�J�G���U�E�J�Q�Q�N���E�Q�O�O�W�P�K�V�[����

�%�Q�G�F�W�E�C�V�K�Q�P���K�U���P�Q�Y�C�F�C�[�U���V�J�G���n�P�Q�T�O�o�����K�P�U�Q�H�C�T��
as a majority of schools are mixed. But not 
�D�G�K�P�I�� �V�J�G�� �P�Q�T�O�� �F�Q�G�U�� �P�Q�V�� �O�C�M�G�� �U�K�P�I�N�G���U�G�Z��

�U�E�J�Q�Q�N�U�� �n�C�D�P�Q�T�O�C�N�o���� �)�K�T�N�U�o�� �U�G�E�Q�P�F�C�T�[�� �U�E�J�Q�Q�N�U��
�C�P�F�� �E�Q�N�N�G�I�G�U�� �Y�G�T�G�� �Q�T�K�I�K�P�C�N�N�[�� �G�U�V�C�D�N�K�U�J�G�F�� �V�Q��
equalise educational opportunities at a time 
�Y�J�G�P�� �U�G�E�Q�P�F�C�T�[�� �C�P�F�� �J�K�I�J�G�T�� �G�F�W�E�C�V�K�Q�P�� �Y�G�T�G��
�F�G�U�K�I�P�G�F���H�Q�T���C�P�F���F�Q�O�K�P�C�V�G�F���D�[���O�G�P�����+�P���C���O�Q�T�G��
�G�S�W�C�N�� �Y�Q�T�N�F�� �Y�G�� �U�V�K�N�N�� �P�G�G�F�� �U�K�P�I�N�G���U�G�Z�� �U�E�J�Q�Q�N�U��
�D�G�E�C�W�U�G���� �Y�J�K�N�G�� �U�Q�E�K�G�V�[�� �C�P�F�� �E�Q�G�F�W�E�C�V�K�Q�P�C�N��
schools are more gender-blind, they are still far 
from gender-equal.

Some proponents of co-ed schooling have 
�C�T�I�W�G�F�� �V�J�C�V�� �U�E�J�Q�Q�N�U�� �U�J�Q�W�N�F�� �T�G�ƒ�G�E�V�� �U�Q�E�K�G�V�[�� �K�P��
their gender composition. But schools should 
�D�G�� �U�G�V�� �W�R�� �V�Q�� �E�J�C�N�N�G�P�I�G���� �P�Q�V�� �U�K�O�R�N�[�� �V�Q�� �T�G�ƒ�G�E�V��
and reinforce, the gender asymmetries that still 
�R�G�T�X�C�F�G���V�J�G���Y�K�F�G�T���Y�Q�T�N�F����

GDST schools are designed to maximise 
opportunities for girls to realise their potential. 
�6�J�G�[���F�Q���V�J�K�U���V�J�T�Q�W�I�J��

���Q the design of the schools themselves, 
including not just the classrooms but also 
social spaces and informal learning areas,

���Q �V�J�G���V�K�O�G�V�C�D�N�G���
�N�G�P�I�V�J���Q�H���N�G�U�U�Q�P�U���C�P�F��
structure of the school day),

���Q curriculum content and classroom 
interaction,

���Q the pedagogical practice of teachers,

���Q subject choice and co-curricular 
opportunities,

���Q �I�K�T�N�U���Q�P�N�[���U�R�Q�T�V�U���C�P�F���‚�V�P�G�U�U���C�E�V�K�X�K�V�K�G�U�����C�P�F

���Q �C���Y�J�Q�N�G���U�E�J�Q�Q�N���E�W�N�V�W�T�G���E�Q�P�F�W�E�K�X�G���V�Q���I�K�T�N�U�o��
education.

Single-sex education serves a subversive 
�R�W�T�R�Q�U�G���� �)�&�5�6�� �U�E�J�Q�Q�N�U�� �U�G�G�M�� �V�Q�� �E�J�C�N�N�G�P�I�G��
traditional gender stereotypes, give 
girls space to develop a strong sense of 
themselves and their value, and nurture the 
�E�Q�P�H�K�F�G�P�E�G�� �V�Q�� �O�C�M�G�� �V�J�G�K�T�� �Q�Y�P�� �E�J�Q�K�E�G�U���� �H�T�G�G��
�Q�H���C�P�[���U�G�P�U�G���V�J�C�V���V�J�G���U�E�T�K�R�V���J�C�U���D�G�G�P���Y�T�K�V�V�G�P��
for them. As day schools, they offer a girls-
only space to complement the rest of a girl’s 
�N�K�H�G���Y�Q�T�N�F�� �s�� �Y�J�K�E�J�� �D�[�� �C�N�N�� �C�E�E�Q�W�P�V�U�� �F�Q�G�U�� �P�Q�V��
exclude boys.

GDST schools provide a learning environment 
�U�R�G�E�K�‚�E�C�N�N�[�� �F�G�U�K�I�P�G�F�� �H�Q�T�� �C�P�F�� �F�G�F�K�E�C�V�G�F�� �V�Q��
�V�J�G�� �F�G�X�G�N�Q�R�O�G�P�V�� �Q�H�� �E�Q�P�‚�F�G�P�V���� �E�Q�W�T�C�I�G�Q�W�U����
�E�T�G�C�V�K�X�G���C�P�F���T�G�U�K�N�K�G�P�V���[�Q�W�P�I���Y�Q�O�G�P����

1.    Commitment to excellence as schools: the non-negotiable starting 
point

2.    Design of purpose-built learning spaces with girls in mind

3.     Every curriculum and co-curriculum opportunity available to girls 
 as of right

4.    Teaching and learning focused on girls’ learning needs and preferences

5.    A whole-school culture that respects, nurtures, challenges and  
empowers girls.

The key ingredients of the learning environment in  
GDST schools can be summarised as:Schools should be set up to 

challenge, not simply to re�ect 
and reinforce, the gender 
asymmetries that still pervade 
the wider world. 
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Education, Excellence and Empowerment

F
or parents choosing schools, 
�U�K�P�I�N�G���U�G�Z�� �G�F�W�E�C�V�K�Q�P�� �K�U�� �P�Q�V�� �C�N�Y�C�[�U��
at the top of the agenda, and for 
�R�C�T�G�P�V�U�� �Y�J�Q�� �V�J�G�O�U�G�N�X�G�U�� �C�V�V�G�P�F�G�F��

mixed schools, the concept of single-sex 
schooling might appear rather alien and 
�G�Z�Q�V�K�E�� �
�.�G�G�� �C�P�F�� �/�C�T�M�U���� �������������� �#�V�� �G�X�G�T�[��
�U�V�C�I�G���� �V�J�G�� �M�G�[�� �E�T�K�V�G�T�K�C�� �K�P�� �E�J�Q�Q�U�K�P�I�� �C�� �U�E�J�Q�Q�N��
are academic excellence, pastoral care, 
co-curricular opportunities, and prospects 
for progression.  But dedication to the 
�F�G�X�G�N�Q�R�O�G�P�V���Q�H���I�K�T�N�U���K�U���C���M�G�[���V�Q���V�J�G���U�W�E�E�G�U�U��
of GDST schools in delivering absolute 
excellence across all of these criteria. 
Parent surveys in GDST schools confirm that 
�Y�J�K�N�G�� �R�C�T�G�P�V�U�� �F�Q�� �P�Q�V�� �P�G�E�G�U�U�C�T�K�N�[�� �E�Q�P�U�K�F�G�T��
single-sex the main factor in choosing the 
school, they increasingly value it once their 
daughters have joined.

�6�J�G���E�J�Q�K�E�G���K�U���P�Q�V���P�G�E�G�U�U�C�T�K�N�[���D�G�V�Y�G�G�P���U�K�P�I�N�G��
�U�G�Z�� �C�P�F�� �O�K�Z�G�F�� �U�E�J�Q�Q�N�U���� �U�Q�O�G�� �E�Q�G�F�W�E�C�V�K�Q�P�C�N��
�U�E�J�Q�Q�N�U���P�Q�Y���Q�H�H�G�T���U�K�P�I�N�G���U�G�Z���E�N�C�U�U�G�U���C�V���R�C�T�V�K�E�W�N�C�T��
�U�V�C�I�G�U�� �
�K�P�� �C�� �U�Q���E�C�N�N�G�F�� �n�F�K�C�O�Q�P�F�o�� �R�C�V�V�G�T�P���� �C�P�F��
�Q�T�� �K�P�� �R�C�T�V�K�E�W�N�C�T�� �U�W�D�L�G�E�V�U�� �
�W�U�W�C�N�N�[�� �U�E�K�G�P�E�G����
technology and mathematics).  But there is 
evidence that the effectiveness of single-sex 
�G�F�W�E�C�V�K�Q�P�� �K�U�� �E�Q�P�U�K�F�G�T�C�D�N�[�� �F�K�O�K�P�K�U�J�G�F�� �Y�J�G�P��
�K�V�� �K�U�� �K�P�V�T�Q�F�W�E�G�F�� �Y�K�V�J�K�P�� �C�P�� �Q�V�J�G�T�Y�K�U�G�� �W�P�C�N�V�G�T�G�F��
�E�Q�G�F�W�E�C�V�K�Q�P�C�N�� �E�Q�P�V�G�Z�V���� �4�K�Q�T�F�C�P�� �
������������ �R��������
refers to single-sex classrooms in co-ed schools 
�C�U�� �C�P�� �n�C�D�G�T�T�C�P�V�� �U�V�T�C�K�P�o���� �C�P�F�� �C�T�I�W�G�U�� �V�J�C�V�� �V�J�G��
full effects of single-sex education cannot be 
�T�G�C�N�K�U�G�F���K�P���n�U�O�C�N�N���F�Q�U�G�U�o��

�6�J�G���C�T�I�W�O�G�P�V���F�G�X�G�N�Q�R�G�F���J�G�T�G���K�U���V�J�C�V��

���Q G�G�P�F�G�T�� �C�H�H�G�E�V�U�� �V�J�G�� �Y�C�[�� �V�J�C�V�� �U�V�W�F�G�P�V�U��
experience education,

���Q Girls face pressures to conform to gender 
�U�V�G�T�G�Q�V�[�R�G�U�� �s�� �R�T�G�U�U�W�T�G�U�� �Y�J�K�E�J�� �C�T�G�� �U�V�T�Q�P�I�G�T��
in the presence of boys,

���Q �)�K�T�N�U�� �P�G�G�F�� �C�P�F�� �F�G�U�G�T�X�G�� �U�R�C�E�G�� �K�P�� �Y�J�K�E�J�� �V�Q��
�F�G�X�G�N�Q�R�� �V�J�G�K�T�� �H�W�N�N�� �R�Q�V�G�P�V�K�C�N�� �C�P�F�� �V�Q�� �O�C�M�G��
informed but unconstrained choices about 
interests, subjects and careers,

���Q �+�P�� �I�K�T�N�U���Q�P�N�[�� �U�E�J�Q�Q�N�U�� �V�J�G�K�T�� �P�G�G�F�U�� �C�P�F��
preferences can be fully accommodated, 
�Y�K�V�J�K�P���C���F�G�F�K�E�C�V�G�F���N�G�C�T�P�K�P�I���G�P�X�K�T�Q�P�O�G�P�V��

���Q �5�W�E�E�G�U�U�H�W�N�� �I�K�T�N�U�o�� �U�E�J�Q�Q�N�U�� �C�T�G�� �V�J�Q�U�G�� �K�P�� �Y�J�K�E�J��
�C�� �F�G�F�K�E�C�V�K�Q�P�� �V�Q�� �I�K�T�N�U�o�� �G�F�W�E�C�V�K�Q�P�� �K�U�� �T�G�ƒ�G�E�V�G�F��
in their physical structure, curriculum and 
co-curriculum offer, teaching and learning 
�C�R�R�T�Q�C�E�J�G�U���� �C�P�F�� �K�P�F�G�G�F�� �K�P�� �V�J�G�K�T�� �Y�J�Q�N�G��
school culture,

���Q Today’s girls’ schools serve to subvert gender 
stereotypes and a priori assumptions, 
by offering an education designed for 
and dedicated to the development and 
�G�O�R�Q�Y�G�T�O�G�P�V�� �Q�H�� �U�W�E�E�G�U�U�H�W�N���� �J�C�R�R�[����
�E�Q�P�‚�F�G�P�V�� �C�P�F�� �C�F�X�G�P�V�W�T�Q�W�U�� �I�K�T�N�U�� �C�P�F�� �[�Q�W�P�I��
�Y�Q�O�G�P��

A century and a half ago, girls’ day schools 
�Y�G�T�G�� �H�Q�W�P�F�G�F�� �C�U�� �C�� �T�G�U�R�Q�P�U�G�� �V�Q�� �V�J�G�� �N�C�E�M�� �Q�H��
educational provision for girls on an equal 
�H�Q�Q�V�K�P�I�� �Y�K�V�J�� �V�J�C�V�� �H�Q�T�� �D�Q�[�U���� �#�V�� �V�J�C�V�� �V�K�O�G���� �P�Q�V��
�G�X�G�T�[�Q�P�G���C�E�E�G�R�V�G�F���V�J�C�V���V�J�K�U���Y�C�U���C���R�T�Q�D�N�G�O�����K�P��
������������ �V�J�G�� �#�O�G�T�K�E�C�P�� �#�U�U�Q�E�K�C�V�K�Q�P�� �Q�H�� �7�P�K�X�G�T�U�K�V�[��
�9�Q�O�G�P���R�W�D�N�K�U�J�G�F���C���P�C�V�K�Q�P�C�N���U�V�W�F�[���U�G�G�M�K�P�I���V�Q��
�F�K�U�R�G�N�� �V�J�G�� �Y�K�F�G�N�[�� �C�E�E�G�R�V�G�F�� �O�[�V�J�� �V�J�C�V�� �J�K�I�J�G�T��
�G�F�W�E�C�V�K�Q�P�� �Y�C�U�� �J�C�T�O�H�W�N�� �V�Q�� �Y�Q�O�G�P�o�U�� �J�G�C�N�V�J��
�
�#�#�7�9�������������������.�C�V�G�T���E�Q�P�E�G�T�P���H�Q�E�W�U�G�F���Q�P���I�K�T�N�U�o��
academic under-performance compared to 
�D�Q�[�U�� �
�$�T�[�C�P�V���� ������������ �2�W�T�X�K�U���� ������������ �5�R�G�P�E�G�T����
������������ �.�C�J�G�N�O�C���� �������������� �/�Q�T�G�� �T�G�E�G�P�V�N�[���� �E�Q�P�E�G�T�P��
�J�C�U�� �U�Y�K�V�E�J�G�F�� �D�C�E�M�� �V�Q�� �D�Q�[�U�o�� �E�Q�O�R�C�T�C�V�K�X�G��
�W�P�F�G�T�C�E�J�K�G�X�G�O�G�P�V�� �
�9�G�C�X�G�T���*�K�I�J�V�Q�Y�G�T���� ������������
�%�T�Q�U�P�Q�G���� ������������ �/�E�&�C�P�K�G�N�� �C�P�F�� �2�J�K�N�N�K�R�U���� ������������
�.�W�P�F�D�G�T�I���� �5���� �
�������������� �'�W�T�Q�R�G�C�P�� �%�Q�O�O�K�U�U�K�Q�P����
�������������� �+�P�F�G�G�F���� �V�J�G�T�G���K�U���C���I�T�Q�Y�K�P�I�� �C�U�U�W�O�R�V�K�Q�P��
�V�J�C�V�� �V�J�G�� �U�E�J�Q�Q�N�� �U�[�U�V�G�O�� �P�Q�Y�� �H�C�X�Q�W�T�U�� �I�K�T�N�U����

A GDST Girl:

���Q Possesses a spirit of enquiry , 
exploring and evaluating evidence, 
ideas, and arguments in a generous, 
critical, and constructive way. She 
can articulate and defend her own 
views and is respectful of the views 
of others. She is equipped to make 
connections between concepts and 
to grapple with big ideas.

���Q Collaborates to create and 
share knowledge . She is receptive 
to new ideas and is keen to learn 
new things and new skills. She 
appreciates the power of working 
together to a common purpose. 
She seeks to participate critically, 
considerately, and constructively in 
her community, her society, and her 
environment.

���Q Meets new challenges 
with resourcefulness and 
resilience.  She is enterprising and 
adventurous, willing to take the 
initiative, and not afraid to aim at 
tough targets. She is creative and 
can adapt to situations requiring 
the application of her knowledge 
and skills in new and unexpected 
ways.

���Q Takes responsibility, not least 
for her own learning.  She 
appreciates the importance of 
mental, as well as physical, health. 
She values fairness and acts with 
integrity. She is aware of herself and 
her impact and is respectful towards 
others. She is sensitive to and 
appreciative of culture, context, and 
community.

INTRODUCTION:



��������

�'�X�K�F�G�P�E�G�� �T�G�X�K�G�Y�G�F�� �J�G�T�G�� �U�W�I�I�G�U�V�U�� �V�J�C�V�� �V�J�K�U��
is far from self-evident. Just over a hundred 
�[�G�C�T�U�� �C�H�V�G�T�� �K�V�U�� �H�K�T�U�V�� �T�G�R�Q�T�V���� �V�J�G�� �#�#�7�9�� �
������������
�R�T�Q�F�W�E�G�F�� �C�� �P�G�Y�� �C�P�C�N�[�U�K�U�� �U�G�G�M�K�P�I�� �V�Q�� �F�K�U�R�G�N��
the prevailing myth that girls and boys 
receive equal education in America. 

There is a common misapprehension that 
�G�F�W�E�C�V�K�P�I�� �V�J�G�� �U�G�Z�G�U�� �U�G�R�C�T�C�V�G�N�[�� �T�G�ƒ�G�E�V�U�� �C��
�J�K�U�V�Q�T�K�E�C�N�� �J�C�P�I�Q�X�G�T�� �H�T�Q�O�� �C�� �R�G�T�K�Q�F�� �Y�J�G�P��
�D�Q�[�U�� �C�P�F�� �I�K�T�N�U�� �Y�G�T�G�� �F�G�U�V�K�P�G�F�� �H�Q�T�� �F�K�H�H�G�T�G�P�V��
occupations and roles; and that, by extension, 
�E�Q���G�F���U�G�V�V�K�P�I�U���T�G�ƒ�G�E�V���C���O�Q�T�G���G�S�W�C�N���C�P�F���O�Q�T�G��
modern society. Across mainland Europe 
�E�G�T�V�C�K�P�N�[���� �N�G�I�K�U�N�C�V�K�Q�P�� �H�Q�T�� �E�Q�G�F�W�E�C�V�K�Q�P�� �Y�C�U��
seen as part of a progressive social shift 
�
�*�Q�N�\�� �C�P�F�� �5�J�G�N�V�Q�P���� �������������� �$�[�� �E�Q�P�V�T�C�U�V���� �I�K�T�N�U�o��
�U�E�J�Q�Q�N�U���C�P�F���E�Q�N�N�G�I�G�U���Y�G�T�G���G�U�V�C�D�N�K�U�J�G�F���K�P���N�C�V�G��
nineteenth century England to promote equal 
educational opportunities. The subsequent 
�O�Q�X�G�� �V�Q�Y�C�T�F�U�� �E�Q�G�F�W�E�C�V�K�Q�P�� �D�[�� �O�C�N�G���Q�P�N�[��
institutions in secondary and higher education 
�F�K�F�� �P�Q�V�� �T�G�ƒ�G�E�V�� �C�P�[�� �G�F�W�E�C�V�K�Q�P�C�N�� �V�J�G�Q�T�[�� �Q�T��
�G�X�K�F�G�P�E�G���� �H�C�T�� �N�G�U�U�� �C�P�� �G�S�W�K�V�[�� �C�I�G�P�F�C���� �/�Q�T�G��
often the decision to open doors to females 
�T�G�ƒ�G�E�V�G�F�� �E�Q�P�E�G�T�P�� �Q�X�G�T�� �H�C�K�N�K�P�I�� �‚�P�C�P�E�G�U�� �C�P�F��
�H�C�N�N�K�P�I���T�Q�N�N�U���
�/�C�N�M�K�G�N����������������

�4�K�Q�T�F�C�P���
�������������K�P�V�G�T�T�Q�I�C�V�G�U���V�J�G���C�U�U�W�O�R�V�K�Q�P��
that coeducation offers greater gender 
equity and equality of opportunity, and 
�Q�D�U�G�T�X�G�U�� �V�J�C�V���� �n�%�Q�G�F�W�E�C�V�K�Q�P�� �C�U�� �C�� �H�Q�T�O�� �Q�H��
�U�E�J�Q�Q�N�� �Q�T�I�C�P�K�U�C�V�K�Q�P�� �Y�C�U�� �K�P�U�V�K�V�W�V�K�Q�P�C�N�K�U�G�F��
�Y�K�V�J���N�K�V�V�N�G���T�G�I�C�T�F���H�Q�T���G�F�W�E�C�V�K�Q�P�C�N���T�G�U�G�C�T�E�J���Q�T��
�G�F�W�E�C�V�K�Q�P�C�N���V�J�G�Q�T�[�o���
�R����������

Co-ed settings tend to be characterised by 
�C�P�� �C�I�G�P�F�C�� �Q�H�� �n�I�G�P�F�G�T���D�N�K�P�F�P�G�U�U�o���� �D�W�V�� �V�J�K�U�� �K�U��
�P�Q�V�� �V�J�G�� �U�C�O�G�� �C�U�� �I�G�P�F�G�T���G�S�W�C�N�K�V�[�� �
�%�J�C�F�Y�G�N�N����
�������������� �+�P�� �V�J�K�U�� �T�G�U�R�G�E�V���� �V�J�G�� �V�K�V�N�G�� �Q�H�� �V�J�G�� ����������
�$�$�%�� �F�Q�E�W�O�G�P�V�C�T�[���� �o�0�Q�� �/�Q�T�G�� �$�Q�[�U�� �C�P�F��
�)�K�T�N�U���� �%�C�P�� �1�W�T�� �-�K�F�U�� �)�Q�� �)�G�P�F�G�T�� �(�T�G�G�!�o�� �Y�C�U��
�O�K�U�N�G�C�F�K�P�I���� �&�T�� �,�C�X�K�F�� �#�D�F�G�N�O�Q�P�G�K�O�� �Y�C�U�P�o�V��
advocating treating boys and girls the same – 
he proposed teaching girls to be braver, and 
�D�Q�[�U���V�Q���D�G���O�Q�T�G���K�P���V�Q�W�E�J���Y�K�V�J���V�J�G�K�T���H�G�G�N�K�P�I�U����
�+�P�� �J�K�U�� �Y�T�K�V�K�P�I�� �C�D�Q�W�V�� �T�C�K�U�K�P�I�� �D�Q�[�U�� �C�P�F�� �I�K�T�N�U����
�5�V�G�X�G���$�K�F�F�W�N�R�J���
�������������������������E�J�C�N�N�G�P�I�G�U���Y�J�C�V��
he sees as the fashionable consensus that 
boys and girls are essentially the same.

�+�P�� �C�� �U�V�W�F�[�� �Q�H�� �#�W�U�V�T�C�N�K�C�P�� �G�C�T�N�[�� �E�J�K�N�F�J�Q�Q�F��
�G�F�W�E�C�V�Q�T�U�o�� �X�K�G�Y�U�� �Q�P�� �E�J�K�N�F�T�G�P�o�U�� �I�G�P�F�G�T��
identity development, and the content on 
gender in the Australian Government’s Early 
�;�G�C�T�U�� �.�G�C�T�P�K�P�I�� �(�T�C�O�G�Y�Q�T�M���� �%�J�C�R�O�C�P�� �
������������
highlights the need to question the notion of 
�n�I�G�P�F�G�T���P�G�W�V�T�C�N�o���K�P���G�C�T�N�[���E�J�K�N�F�J�Q�Q�F���G�F�W�E�C�V�K�Q�P��
�
�U�G�G���C�N�U�Q���%�C�O�R�D�G�N�N��et al����������������

The contemporary case for girls-only 
education is founded on the desire to offer 
every opportunity to girls by fashioning an 
environment that encourages development 
and realisation of their potential as individuals, 
by tailoring education to girls’ learning 
needs and preferences; and by offering 
activities and academic opportunities free of 
constraints imposed by gender-stereotyping.  
�(�Q�T�� �)�&�5�6�� �U�E�J�Q�Q�N�U���� �G�Z�E�G�N�N�G�P�E�G�� �K�P�� �G�F�W�E�C�V�K�Q�P��
means all of these things.

�#�N�N�� �U�E�J�Q�Q�N�U�� �U�G�G�M�� �V�Q�� �K�F�G�P�V�K�H�[�� �C�P�F�� �F�G�X�G�N�Q�R��
the potential of individuals, and this usually 
involves grouping pupils according to a 
�P�W�O�D�G�T�� �Q�H�� �E�T�K�V�G�T�K�C�� �s�� �C�O�Q�P�I�� �Y�J�K�E�J�� �C�T�G�� �C�I�G����
�C�D�K�N�K�V�[�� �C�P�F�� �K�P�V�G�T�G�U�V�� �
�Y�J�K�E�J�� �K�P�E�N�W�F�G�U�� �U�W�D�L�G�E�V��
choice). Gender is another dimension along 
�Y�J�K�E�J�� �I�T�Q�W�R�K�P�I�� �Q�E�E�W�T�U���� �.�Q�I�K�E�C�N�N�[���� �K�P�� �U�Q�T�V�K�P�I��
�R�W�R�K�N�U�� �K�P�V�Q�� �I�T�Q�W�R�U�� �K�P�� �V�J�K�U�� �Y�C�[���� �V�G�C�E�J�G�T�U�� �E�C�P��
concentrate on much more sharply focused 
differentiation in the classroom, tailoring 
teaching to the needs of individuals as 
�K�P�F�K�X�K�F�W�C�N�U���
�%�J�C�F�Y�G�N�N����������������

The dual emphasis on excellence in 
�G�F�W�E�C�V�K�Q�P�� �C�P�F�� �Q�P�� �V�J�G�� �G�O�R�Q�Y�G�T�O�G�P�V�� �Q�H��
girls comes together in GDST schools to 
ensure outstanding academic results; but 
it goes much further, in nurturing each 
pupil’s potential and in developing her as an 
individual. 

�5�W�E�E�G�U�U�H�W�N���U�K�P�I�N�G���U�G�Z���U�E�J�Q�Q�N�K�P�I���K�U���V�J�C�V���Y�J�K�E�J��
prioritises girls’ education in an environment 
�V�J�C�V�� �U�V�T�K�X�G�U�� �H�Q�T�� �G�Z�E�G�N�N�G�P�E�G���� �C�P�F�� �Y�J�K�E�J�� �R�W�V�U��
equal value on academic achievement, co-
curricular engagement, and the formation of 
character. And yes, happiness.



��������

Although single-sex schools tend to 
�F�Q�O�K�P�C�V�G���G�Z�C�O���N�G�C�I�W�G���V�C�D�N�G�U�����K�V���K�U���F�K�H�‚�E�W�N�V���V�Q��
�E�Q�O�G���V�Q���F�G�‚�P�K�V�K�X�G���E�Q�P�E�N�W�U�K�Q�P�U���T�G�I�C�T�F�K�P�I���V�J�G��
impact of single-sex schooling on academic 
achievement, because of the sheer number 
of interconnected factors, such as prior 
achievement, family circumstances, socio-
economic status, and school type and history 
�s���C�N�N���Q�H���Y�J�K�E�J���J�C�X�G���C�P���K�P�ƒ�W�G�P�E�G���Q�P���K�P�F�K�X�K�F�W�C�N��
�C�P�F���C�I�I�T�G�I�C�V�G���G�F�W�E�C�V�K�Q�P�C�N���Q�W�V�E�Q�O�G�U���
�5�O�K�V�J����
���������������+�P���V�J�G���7�-�����O�Q�U�V���U�K�P�I�N�G���U�G�Z���U�E�J�Q�Q�N�U���C�T�G��
selective or independent or both, and this 
�K�P�G�X�K�V�C�D�N�[���U�M�G�Y�U���V�J�G���R�K�E�V�W�T�G��

Not all girls’ schools are found at the top of 
results league tables. But that does not mean 
that single-sex environments don’t have an 
effect – it just means that not all of them do. But 
then, not all single-sex schools self-consciously 
�U�G�G�M�� �V�Q�� �F�G�U�K�I�P�� �C�P�F�� �F�G�N�K�X�G�T�� �C�� �F�K�U�V�K�P�E�V�K�X�G�� �I�K�T�N�U��
�Q�P�N�[���G�Z�R�G�T�K�G�P�E�G���
�K�P���C�P�F���Q�W�V���Q�H���V�J�G���E�N�C�U�U�T�Q�Q�O������
and certainly not all succeed.

�#�� �T�G�E�G�P�V�� �T�G�X�K�G�Y�� �Q�H�� �V�J�G�� �N�K�V�G�T�C�V�W�T�G�� �
�4�Q�D�K�P�U�Q�P�� 
et al���� ������������ �C�F�X�K�U�G�U�� �C�I�C�K�P�U�V�� �O�C�M�K�P�I�� �E�N�C�K�O�U��
�V�J�C�V�� �U�K�P�I�N�G���U�G�Z�� �G�F�W�E�C�V�K�Q�P���� �C�N�Q�P�G���� �Y�K�N�N�� �J�C�X�G��
positive impacts on students’ academic 
�R�G�T�H�Q�T�O�C�P�E�G���� �$�W�V�� �V�J�C�V�� �K�U�� �V�J�G�� �R�Q�K�P�V���� �O�G�T�G�N�[��
separating the sexes is just the starting 
point. Add a genuine intent to that base, and 
Robinson accepts that single-sex education 
has the potential to challenge and disrupt 
�I�G�P�F�G�T�� �P�Q�T�O�U���� �6�J�G�� �T�G�X�K�G�Y�� �C�N�U�Q�� �P�Q�V�G�F�� �V�J�C�V��
promising, if limited, evidence is emerging 
�T�G�N�C�V�G�F���V�Q���V�J�G���Y�C�[���U�K�P�I�N�G���U�G�Z���U�G�V�V�K�P�I�U���E�T�G�C�V�G��
conditions for equity.

�6�J�G���E�T�K�V�G�T�K�C���H�Q�T���U�W�E�E�G�U�U���K�P���G�F�W�E�C�V�K�Q�P���I�Q���Y�G�N�N��
beyond immediate test scores. Successful 
�I�K�T�N�U�o���U�E�J�Q�Q�N�U���C�F�F�T�G�U�U���I�K�T�N�U�o���Y�J�Q�N�G���G�F�W�E�C�V�K�Q�P����
and are built on distinctive values and 
�R�T�K�P�E�K�R�N�G�U���� �E�W�T�T�K�E�W�N�W�O�� �C�P�F�� �R�G�F�C�I�Q�I�[�� �
�K�P��
�Q�V�J�G�T���Y�Q�T�F�U�����V�J�G���Q�X�G�T�C�N�N���U�E�J�Q�Q�N���G�P�X�K�T�Q�P�O�G�P�V����
cultural and physical). 

T
he argument for single-sex schooling 
does not rest on assumptions of 
gender differences in the brain’s 
structure and function, or in 

�E�Q�I�P�K�V�K�Q�P���� �+�V�� �K�U�� �I�G�P�G�T�C�N�N�[�� �C�E�E�G�R�V�G�F�� �V�J�C�V�� �U�W�E�J��
differences among girls are as important as 
�V�J�Q�U�G���D�G�V�Y�G�G�P���D�Q�[�U���C�P�F���I�K�T�N�U���
�%�C�O�R�D�G�N�N���C�P�F��
�5�C�P�F�G�T�U�����������������*�[�F�G������������������

Arguments for single-sex schooling are 
based on factors that affect empirical 
differences in perceptions, behaviour, 
needs, preferences and outcomes. The 
argument can be made for single-sex 
schooling independently of any position on 
�Y�J�G�V�J�G�T�� �V�J�G�U�G�� �I�G�P�F�G�T�� �F�K�H�H�G�T�G�P�E�G�U�� �C�T�G�� �F�W�G��
�V�Q�� �D�K�Q�N�Q�I�K�E�C�N�� �J�C�T�F���Y�K�T�K�P�I�� �Q�T�� �U�Q�E�K�Q���E�W�N�V�W�T�C�N��
conditioning. ��

Debate over single-sex versus coeducational 
�U�E�J�Q�Q�N�K�P�I�� �K�U�� �N�Q�P�I���T�W�P�P�K�P�I�� �C�P�F�� �K�U�� �W�P�N�K�M�G�N�[�� �V�Q��
�D�G�� �E�Q�P�E�N�W�U�K�X�G�N�[�� �F�G�V�G�T�O�K�P�G�F�� �
�)�Q�T�F�K�N�N�Q���� ��������������
not least because the protagonists often 
differ on the criteria for measuring success, 
�C�P�F���V�J�G���V�K�O�G���R�G�T�K�Q�F���Q�X�G�T���Y�J�K�E�J���X�C�T�K�C�D�N�G�U���C�T�G��
measured.2 

1  Discussions among natural and social 
�U�E�K�G�P�V�K�U�V�U���Q�P���D�T�C�K�P���F�K�H�H�G�T�G�P�E�G�U���C�P�F���V�J�G�K�T���U�K�I�P�K�‚�E�C�P�E�G��
�H�Q�T���I�G�P�F�G�T���K�F�G�P�V�K�V�[���C�T�G���H�T�C�W�I�J�V���Y�K�V�J���F�K�H�‚�E�W�N�V�K�G�U��
in the interpretation of evidence, but also in the 
interpretation of each others’ ideologies, as a 
review of a major new study (Jordan-Young, 2010) 
inadvertently demonstrates: Rose, H. and Rose, S. 
‘Never mind the bollocks’, London Review of Books, 
33 (9), 28 April 2011, 17-18

2  See Halpern, D.,  et al (2011) and see the 
subsequent discussion in Science 335, 165-168; 
see also http://www.theatlantic.com/education/
archive/2014/03/the-never-ending-controversy-over-
all-girls-education/284508/

The criteria for success in 
education go well beyond 
test scores. Successful girls’ 
schools are built on distinctive 
values and principles, 
curriculum and pedagogy.

KEY CAVEATS �2�C�U�V�� �F�G�E�C�F�G�U�� �J�C�X�G�� �U�G�G�P�� �C�� �V�T�G�P�F�� �V�Q�Y�C�T�F�U��
�E�Q�G�F�W�E�C�V�K�Q�P�� �K�P�� �E�Q�W�P�V�T�K�G�U�� �N�K�M�G�� �'�P�I�N�C�P�F�� �C�P�F��
�#�W�U�V�T�C�N�K�C�� �Y�J�G�T�G�� �U�K�P�I�N�G���U�G�Z�� �G�F�W�E�C�V�K�Q�P�� �J�C�U��
traditionally been strong in the independent 
�U�G�E�V�Q�T���� �)�W�G�U�V�� �
������������ �C�T�I�W�G�U�� �V�J�C�V�� �K�V�� �Y�Q�W�N�F��
�D�G�� �Y�T�Q�P�I�� �V�Q�� �E�Q�P�E�N�W�F�G�� �V�J�C�V�� �V�J�K�U�� �T�G�H�N�G�E�V�U�� �V�J�G��
educational superiority of one model over 
�V�J�G�� �Q�V�J�G�T���� �+�P�F�G�G�F���� �J�G�� �U�W�I�I�G�U�V�U�� �V�J�C�V�� �V�J�G��
main motive for the move has not been 
�C�D�Q�W�V�� �S�W�C�N�K�V�[�� �Q�H�� �G�F�W�E�C�V�K�Q�P�� �C�V�� �C�N�N���� �n�1�R�K�P�K�Q�P��
from studies and anecdotal evidence from 
heads … suggests that the majority of 
schools that have changed have done so to 
enhance enrolments, both in number and 
�S�W�C�N�K�V�[�o���� �+�P�� �U�G�V�V�K�P�I�� �Q�W�V�� �V�J�G�� �E�C�U�G�� �H�Q�T�� �J�K�U�� �Q�Y�P��
school’s transition, he states baldly that, 
�n�6�J�G�� �F�G�E�K�U�K�Q�P�� �V�Q�� �D�G�� �E�Q�P�U�K�F�G�T�G�F�� �P�Q�Y�� �H�Q�T��
�
�V�J�G�� �U�E�J�Q�Q�N���� �K�U�� �Y�J�G�V�J�G�T�� �V�Q�� �O�C�M�G�� �U�V�T�W�E�V�W�T�C�N��
�C�F�L�W�U�V�O�G�P�V�U���H�Q�T���C���N�Q�Y�G�T���G�P�T�Q�N�O�G�P�V���H�W�V�W�T�G���Q�T��
�V�Q���G�O�D�T�C�E�G���I�T�Q�Y�V�J���V�J�T�Q�W�I�J���V�J�G���K�P�V�T�Q�F�W�E�V�K�Q�P��
of coeducation.’

�6�J�G�� �I�T�Q�Y�V�J�� �Q�H�� �E�Q�G�F�W�E�C�V�K�Q�P�� �K�P�� �V�J�G��
independent sector has indeed mostly been 
the result of schools needing to reinforce 
�R�W�R�K�N�� �P�W�O�D�G�T�U���� �C�P�F���Q�T�� �V�Q�� �E�W�V�� �Q�H�H�� �V�J�G�� �n�V�C�K�N�o��
�Q�H�� �C�E�C�F�G�O�K�E�C�N�N�[�� �Y�G�C�M�G�T�� �D�Q�[�U�� �D�[�� �K�P�V�T�Q�F�W�E�K�P�I��
bright pupils of the opposite sex 3�� �
�U�G�G��
�9�C�N�H�Q�T�F���� �������������� �5�Q�O�G�� �D�Q�[�U�o�� �U�E�J�Q�Q�N�U�� �V�J�C�V��
�J�C�X�G�� �I�Q�P�G�� �E�Q���G�F�� �J�C�X�G�� �C�E�M�P�Q�Y�N�G�F�I�G�F�� �V�J�C�V��
�V�J�G���R�T�K�P�E�K�R�C�N���D�G�P�G�‚�V���K�U���V�Q���V�J�G���D�Q�[�U���� �Y�J�Q���K�V���K�U��
�C�U�U�W�O�G�F���Y�K�N�N���I�C�K�P���H�T�Q�O���V�J�G���E�K�X�K�N�K�U�K�P�I���K�P�ƒ�W�G�P�E�G��
of girls.4�� �.�Q�T�G�P�� �$�T�K�F�I�G���� �V�J�G�� �E�J�K�G�H�� �G�Z�G�E�W�V�K�X�G��
of the Alliance of Girls Schools Australasia, 
�R�Q�K�P�V�G�F�� �Q�W�V���� �Y�K�V�J�� �T�G�H�G�T�G�P�E�G�� �V�Q�� �C�� �Y�G�N�N���M�P�Q�Y�P��
�D�Q�[�U�o���U�E�J�Q�Q�N���V�J�C�V���Y�G�P�V���E�Q���G�F�����n�+�V�o�U���D�C�U�K�E�C�N�N�[���C��
�D�Q�[�U�o���U�E�J�Q�Q�N���Y�K�V�J���I�K�T�N�U���K�P���K�V�����#�P�F���V�J�G���I�K�T�N�U���C�T�G��
there to help socialise the boys.’5  

3  ‘Sex change’, The Economist, 28/04/2018, 
page 25

4  https://www.thetimes.co.uk/article/guy-
sanderson-why-im-taking-eltham-college-co-
educational-l28mg9fw8

5  https://www.theguardian.com/australia-
news/2019/oct/26/co-ed-versus-single-sex-schools-its-
about-more-than-academic-outcomes



��������

�0�C�P�E�[�� �9�G�K�U�U�� �/�C�N�M�K�G�N�� �
������������ �U�V�W�F�K�G�F�� �V�J�G��
�F�G�D�C�V�G�U�� �Q�X�G�T�� �V�J�G�� �C�F�O�K�U�U�K�Q�P�� �Q�H�� �Y�Q�O�G�P�� �V�Q�� �+�X�[��
�.�G�C�I�W�G�� �C�P�F�� �1�Z�D�T�K�F�I�G�� �E�Q�N�N�G�I�G�U���� �6�J�G�� �ƒ�K�R�� �V�Q��
�E�Q�G�F�W�E�C�V�K�Q�P�� �H�T�Q�O�� �V�J�G�� �O�K�F�����������U�� �E�Q�K�P�E�K�F�G�F��
�Y�K�V�J�� �V�J�G�� �Y�Q�O�G�P�o�U�� �N�K�D�G�T�C�V�K�Q�P�� �O�Q�X�G�O�G�P�V���� �V�Q�� �D�G��
�U�W�T�G�����D�W�V���I�G�P�F�G�T���G�S�W�C�N�K�V�[���Y�C�U���P�Q�V���V�J�G���R�T�K�P�E�K�R�C�N��
�F�T�K�X�G�T�����;�C�N�G�o�U���-�K�P�I�O�C�P���$�T�G�Y�U�V�G�T���C�F�O�K�V�V�G�F�����n�1�W�T��
�E�Q�P�E�G�T�P���K�U���P�Q�V���e���Y�J�C�V���;�C�N�G���E�C�P���F�Q���H�Q�T���Y�Q�O�G�P����
�D�W�V���Y�J�C�V���Y�Q�O�G�P���E�C�P���F�Q���H�Q�T���;�C�N�G�o�����#���T�G�V�K�T�G�F���F�Q�P��
�C�V�� �*�G�T�V�H�Q�T�F�� �%�Q�N�N�G�I�G���� �1�Z�H�Q�T�F�� �T�G�E�C�N�N�G�F�� �V�J�C�V���� �n�C�V��
�P�Q�� �V�K�O�G�� �Y�C�U�� �C�P�[�V�J�K�P�I�� �C�R�R�T�Q�C�E�J�K�P�I�� �C�� �H�G�O�K�P�K�U�V��
�C�T�I�W�O�G�P�V���O�C�F�G�o�����6�J�G���F�G�D�C�V�G���Y�C�U���C�N�N���C�D�Q�W�V���V�J�G��
means of maintaining elite status. 

�#�N�V�J�Q�W�I�J�� �E�Q���G�F�� �U�G�V�V�K�P�I�U�� �P�Q�Y�� �U�G�G�O�� �V�Q�� �D�G��
�n�P�Q�T�O�C�N�o�� �
�K�P�� �V�J�G�� �U�G�P�U�G�� �V�J�C�V�� �V�J�G�[�� �E�C�V�G�T�� �H�Q�T�� �V�J�G��
�O�C�L�Q�T�K�V�[�������K�V���Y�Q�W�N�F���D�G���C���O�K�U�V�C�M�G���V�Q���C�U�U�W�O�G���V�J�C�V��
�V�J�G�[�� �C�T�G�� �V�J�G�T�G�H�Q�T�G�� �O�Q�T�G�� �n�P�C�V�W�T�C�N�o�� �V�J�C�P�� �U�K�P�I�N�G��
�U�G�Z���U�G�V�V�K�P�I�U�����1�P�G���C�T�I�W�O�G�P�V���Q�H�V�G�P���O�C�F�G���D�[���E�Q��
�G�F���C�F�X�Q�E�C�V�G�U���K�U���V�J�C�V���U�K�P�E�G���V�J�G���n�T�G�C�N�o���Y�Q�T�N�F���Y�J�K�E�J��
�R�W�R�K�N�U�� �Y�K�N�N�� �G�P�V�G�T�� �K�U�� �O�K�Z�G�F�� �C�P�F�� �H�T�G�G�� �Q�H�� �I�G�P�F�G�T��
�D�K�C�U�����U�Q���U�E�J�Q�Q�N�U���U�J�Q�W�N�F���T�G�ƒ�G�E�V���V�J�K�U��6 

6  https://eastoftheriverdcnews.com/2018/01/20/
advantages-single-gender-schools/; https://www.care.
com/c/stories/5373/single-sex-schools-the-pros-and-
cons/en-gb/; https://www.shoutoutuk.org/2020/06/08/
single-sex-schools-are-a-bad-place-to-begin-a-
social-life/#:~:text=In%202016%2C%20the%20
headteacher%20of,communicate%20with%20the%20
opposite%20sex.

What this argument ignores is the persistence 
of structural obstacles and stereotypes that 
�H�G�O�C�N�G�U�� �U�V�K�N�N�� �H�C�E�G���� �5�E�J�Q�Q�N�U�� �U�J�Q�W�N�F�� �P�Q�V�� �U�G�G�M�� �V�Q��
�D�G�� �H�C�E�U�K�O�K�N�G�U�� �Q�H�� �V�J�G�� �n�T�G�C�N�o�� �Y�Q�T�N�F���� �V�J�G�[�� �U�J�Q�W�N�F��
prepare pupils of both sexes to navigate and 
�U�W�D�X�G�T�V���V�J�G���Q�D�U�V�C�E�N�G�U���V�J�C�V���R�G�T�U�K�U�V���K�P���V�J�G���Y�Q�T�N�F��
�V�J�C�V���V�J�G�[���Y�K�N�N���U�J�C�T�G���
�0�W�C�O�C�J����������������

�5�Q�O�G�� �Q�W�V�U�R�Q�M�G�P���� �K�F�G�Q�N�Q�I�K�E�C�N�� �C�F�X�Q�E�C�V�G�U�� �Q�H��
co-education in the independent school sector 
have in the past gone out on a limb to argue 
that girls-only schools put their students at a 
disadvantage in preparing for future life. 7 These 
�V�G�P�F�� �V�Q�� �D�G�� �J�G�C�F�U�� �Q�H�� �U�E�J�Q�Q�N�U�� �V�J�C�V�� �Y�G�P�V�� �E�Q���G�F��
in the recent past, but in fact have retained 
�V�J�G�� �V�Q�P�G�� �C�P�F�� �ƒ�C�X�Q�W�T�� �Q�H�� �D�Q�[�U�o�� �U�E�J�Q�Q�N�U���� �6�J�G�U�G��
voices have seemed rather less strident since 
�'�X�G�T�[�Q�P�G�o�U���+�P�X�K�V�G�F��

7  https://www.bbc.co.uk/news/
education-35225738

�+�P���V�J�G���7�P�K�V�G�F���5�V�C�V�G�U���V�J�G�T�G���J�C�U���D�G�G�P���C���T�G�E�G�P�V��
rejuvenation of single-sex education, not 
�N�G�C�U�V���K�P���V�J�G���n�R�W�D�N�K�E�o���
�K���G�����U�V�C�V�G�����U�E�J�Q�Q�N���U�G�E�V�Q�T8, 
�C�U�U�Q�E�K�C�V�G�F�� �Y�K�V�J�� �C�� �R�T�Q�I�T�G�U�U�K�X�G�� �C�I�G�P�F�C�� �V�Q��
�G�F�W�E�C�V�G�� �C�P�F�� �G�O�R�Q�Y�G�T�� �I�K�T�N�U�� �R�C�T�V�K�E�W�N�C�T�N�[�� �K�P��
�F�K�U�C�F�X�C�P�V�C�I�G�F���W�T�D�C�P���C�T�G�C�U���
�*�W�I�J�G�U��������������������
�$�K�I�N�G�T�� �C�P�F�� �5�K�I�P�Q�T�G�N�N�C���� �������������� �6�J�G�� �P�W�O�D�G�T�� �Q�H��
�U�K�P�I�N�G���U�G�Z�� �n�R�W�D�N�K�E�o�� �U�E�J�Q�Q�N�U�� �K�P�� �V�J�G�� �7�5�� �I�T�G�Y��
�H�T�Q�O���L�W�U�V���V�Y�Q���K�P�������������V�Q���O�Q�T�G���V�J�C�P���C���J�W�P�F�T�G�F��
�D�[�� ���������� �
�4�K�Q�T�F�C�P���� �������������� �+�P�� �V�J�C�V�� �U�C�O�G�� �[�G�C�T����
�V�J�G�T�G�� �Y�G�T�G�� �T�G�R�Q�T�V�G�F�� �V�Q�� �D�G�� �������� �7�5�� �R�W�D�N�K�E��
�U�E�J�Q�Q�N�U���Y�K�V�J���U�K�P�I�N�G���U�G�Z���R�T�Q�I�T�C�O�O�G�U��9

�+�P�� �V�J�G�� �C�H�V�G�T�O�C�V�J�� �Q�H�� �V�J�G�� �O�W�T�F�G�T�� �Q�H�� �5�C�T�C�J��
�'�X�G�T�C�T�F���� �C�P�F�� �K�P�� �N�K�I�J�V�� �Q�H�� �V�J�G�� �I�T�Q�Y�K�P�I�� �Y�G�K�I�J�V��
of testimony about sexual abuse through the 
�'�X�G�T�[�Q�P�G�o�U���+�P�X�K�V�G�F���O�Q�X�G�O�G�P�V�����V�J�G���F�K�U�E�W�U�U�K�Q�P���Q�H��
single-sex schooling has changed its register. 
�0�C�V�C�U�J�C�� �9�C�N�V�G�T���� �C�� �H�G�O�K�P�K�U�V�� �Y�T�K�V�G�T�� �C�P�F�� �J�W�O�C�P��
�T�K�I�J�V�U���C�E�V�K�X�K�U�V�����V�Y�G�G�V�G�F���J�G�T���E�J�C�P�I�G���Q�H���O�K�P�F���Q�P��
single-sex schools, saying that she believes 
�V�J�G�[���E�C�P���N�K�D�G�T�C�V�G���I�K�T�N�U���C�P�F���D�Q�[�U���H�T�Q�O���V�J�G���n�D�Q�Z�G�U��
of feminine and masculine behaviour’. ����

�+�P���V�J�G���E�Q�P�V�G�Z�V���Q�H���E�Q�P�X�G�T�U�C�V�K�Q�P�U���C�D�Q�W�V���I�G�P�F�G�T��
�K�F�G�P�V�K�V�[���� �C�P�F�� �V�J�G�� �I�T�Q�Y�K�P�I�� �P�W�O�D�G�T�� �Q�H�� �[�Q�W�P�I��
�R�G�Q�R�N�G���Y�J�Q���G�K�V�J�G�T���S�W�G�U�V�K�Q�P���V�J�G�K�T���D�K�Q�N�Q�I�K�E�C�N���U�G�Z��
�Q�T�� �T�G�L�G�E�V�� �D�K�P�C�T�[�� �E�N�C�U�U�K�‚�E�C�V�K�Q�P���� �S�W�G�U�V�K�Q�P�U�� �J�C�X�G��
�K�P�G�X�K�V�C�D�N�[�� �D�G�G�P�� �C�U�M�G�F�� �C�D�Q�W�V�� �V�J�G�� �E�Q�P�V�K�P�W�K�P�I��
relevance of single-sex schools.���� 

8   http://www.ywln.org/; https://www.
publicschoolreview.com/blog/why-single-sex-public-
schools-are-growing-in-popularity

9  https://www.theatlantic.com/education/
archive/2015/12/the-resurgence-of-single-sex-
education/421560/

10  https://www.theguardian.com/education/2021/
apr/04/are-single-sex-schools-the-safe-option-after-
abuse-scandal; see also https://www.standard.co.uk/
comment/parents-educate-sons-wolf-whistling-
everyones-invited-b926806.html

11  See, for example: https://anniewrightinkwell.
�Q�T�I�������������Q�R�K�P�K�Q�P���C�P�P�K�G���Y�T�K�I�J�V���U�E�J�Q�Q�N�U���K�U���C���‚�P�G��
institution-one-that-i-have-had-a-connection-with-
for-over-ten-years-in-this-essay-i-will-argue-that-aws-
�P�G�G�F�U���V�Q���E�J�C�P�I�G���U�R�G�E�K�‚�E�C�N�N�[���V�J�C�V���Y�G���O�W�U�V���E�Q�P�U�K�F�G�T���C��
stru/

�5�R�G�E�K�‚�E�C�N�N�[���� �J�Q�Y�� �E�C�P�� �C�N�N���I�K�T�N�U�o�� �U�E�J�Q�Q�N�U�� �D�G�� �D�Q�V�J��
�U�K�P�I�N�G���U�G�Z�� �C�P�F�� �K�P�E�N�W�U�K�X�G�!�� �6�J�K�U�� �K�U�� �C�P�� �Q�P�I�Q�K�P�I��
�K�U�U�W�G�����D�W�V���K�V���K�U���U�W�T�G�N�[���U�K�I�P�K�‚�E�C�P�V���V�J�C�V�����Y�J�K�N�G���I�K�T�N�U�o��
�U�E�J�Q�Q�N�U���J�C�X�G���C���P�W�O�D�G�T���Q�H���U�V�W�F�G�P�V�U���Y�J�Q���F�Q���P�Q�V��
�K�F�G�P�V�K�H�[�� �C�U�� �I�K�T�N�U���� �X�G�T�[�� �H�G�Y�� �E�J�Q�Q�U�G�� �V�Q�� �N�G�C�X�G�� �H�Q�T��
co-ed schools; preferring the open, supportive 
�C�P�F���C�H�‚�T�O�K�P�I���G�P�X�K�T�Q�P�O�G�P�V���Q�H���C���I�K�T�N�U�o���U�E�J�Q�Q�N�����+�P���C��
�7�5���U�V�W�F�[�����5�C�P�F�T�C���5�E�J�O�K�F�V���H�Q�W�P�F���V�J�C�V���U�K�P�I�N�G���U�G�Z��
classrooms do not reinforce a rigid dichotomy 
of male and female gender traits. She fund 
�V�J�C�V�� �U�Q�E�K�C�N�� �ƒ�W�K�F�K�V�[�� �Y�K�V�J�K�P�� �V�J�G�U�G�� �U�Q�E�K�C�N�� �U�R�C�E�G�U��
�V�G�P�F�U���V�Q���F�K�U�T�W�R�V���C�P�[���
�K�P�C�F�X�G�T�V�G�P�V�����U�V�G�T�G�Q�V�[�R�K�E�C�N��
�I�G�P�F�G�T���P�Q�T�O���C�P�F���V�J�G���H�T�G�G�F�Q�O���Q�H���C���U�R�C�E�G���‚�N�N�G�F��
�Y�K�V�J�� �U�C�O�G���U�G�Z�� �p�D�Q�F�K�G�U�q�� �C�N�N�Q�Y�U�� �U�V�W�F�G�P�V�U�� �V�Q��
�R�G�T�H�Q�T�O�� �V�J�G�K�T�� �I�G�P�F�G�T�� �K�P�� �C�P�[�� �Y�C�[�� �V�J�G�[�� �E�J�Q�Q�U�G��
�
�5�E�J�O�K�F�V������������������

�6�J�G�� �G�X�K�F�G�P�E�G�� �H�Q�T�� �V�J�G�� �G�H�‚�E�C�E�[�� �Q�H�� �U�K�P�I�N�G���U�G�Z��
�G�F�W�E�C�V�K�Q�P�� �T�G�X�K�G�Y�G�F�� �J�G�T�G�� �E�Q�O�G�U�� �N�C�T�I�G�N�[�� �H�T�Q�O��
�I�K�T�N�U�o�� �U�E�J�Q�Q�N�U���� �+�P�� �V�J�G�� �7�-���� �V�J�G�T�G�� �K�U�� �C�� �U�K�I�P�K�‚�E�C�P�V��
�K�O�D�C�N�C�P�E�G���� �Y�K�V�J�� �O�C�P�[�� �O�Q�T�G�� �I�K�T�N�U�o�� �V�J�C�P�� �D�Q�[�U�o��
�U�E�J�Q�Q�N�U���K�P���V�J�G���K�P�F�G�R�G�P�F�G�P�V���U�G�E�V�Q�T�����+�V���K�U���F�K�H�‚�E�W�N�V��
to avoid the inference that the arguments 
in support of single-sex education are much 
clearer for girls than for boys, an observation 
�C�H�‚�T�O�G�F���C�P�G�E�F�Q�V�C�N�N�[���D�[���$�C�T�Q�P�G�U�U���*�C�N�G�����V�J�G���‚�T�U�V��
female president of England’s Supreme Court. ����

�#�� �‚�P�C�N�� �E�C�X�G�C�V�� �E�Q�P�E�G�T�P�U�� �E�N�C�U�U�� �s�� �U�Q�E�K�C�N�� �E�N�C�U�U����
�+�V�� �K�U�� �T�G�I�T�G�V�V�C�D�N�G�� �V�J�C�V�� �K�P�� �V�J�G�� �7�-�� �C�P�F�� �G�N�U�G�Y�J�G�T�G��
�K�P�� �V�J�G�� �F�G�X�G�N�Q�R�G�F�� �Y�Q�T�N�F���� �U�K�P�I�N�G���U�G�Z�� �Q�R�V�K�Q�P�U��
are primarily to be found in the fee-paying 
sector.������ �6�J�K�U�� �K�U�� �E�J�C�P�I�K�P�I���� �J�Q�Y�G�X�G�T���� �K�P�� �V�J�G��
�7�5�#�� �Y�J�G�T�G�� �U�K�P�I�N�G���U�G�Z�� �U�G�V�V�K�P�I�� �K�U�� �K�P�E�T�G�C�U�K�P�I�N�[��
being seen as a means of addressing gender 
�F�K�U�R�C�T�K�V�K�G�U�����5�V�W�F�G�P�V�U���C�V���P�G�Y���U�K�P�I�N�G���U�G�Z���%�J�C�T�V�G�T��
�U�E�J�Q�Q�N�U���K�P���#�N�D�C�P�[�����0�G�Y���;�Q�T�M�����R�G�T�H�Q�T�O���D�G�V�V�G�T���K�P��
tests than their counterparts in neighbouring 
�E�Q���G�F�W�E�C�V�K�Q�P�C�N�� �U�E�J�Q�Q�N�U���� �n�2�C�T�C�F�Q�Z�K�E�C�N�N�[���o�� �V�J�G��
�H�Q�W�P�F�G�T�� �U�C�K�F���� �n�D�[�� �G�F�W�E�C�V�K�P�I�� �V�J�G�O�� �U�G�R�C�T�C�V�G�N�[����
�Y�G���Y�G�T�G���C�D�N�G���V�Q���F�Q���O�W�E�J���V�Q���T�G�X�G�T�U�G���V�J�G���I�G�P�F�G�T��
gaps that typically leave girls behind in math 
and boys behind in literacy.’ ����

12  https://www.tes.com/magazine/archive/lady-
hale-lets-hear-it-girly-swots

13  https://www.tes.com/magazine/analysis/
general/single-sex-schooling-becoming-thing-past

14  https://www.publicschoolreview.com/blog/why-
single-sex-public-schools-are-growing-in-popularity

It is surely signi�cant that, 
while girls’ schools have a 
number of students who do 
not identify as girls, very few 
choose to leave for co-ed 
schools; preferring the open, 
supportive and a�rming 
environment of a girls’ school.
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T
he positive impact of single-
sex education can be explored 
�Y�K�V�J�� �T�G�H�G�T�G�P�E�G�� �V�Q�� �U�G�X�G�T�C�N�� �U�G�V�U�� �Q�H��
�O�G�C�U�W�T�C�D�N�G���Q�W�V�E�Q�O�G�U��

1.   Academic achievement:  
girls perform better in single-sex 
schools

The outstanding exam performance of 
�I�K�T�N�U�� �K�P�� �U�K�P�I�N�G���U�G�Z�� �U�E�J�Q�Q�N�U�� �K�U�� �T�G�ƒ�G�E�V�G�F�� �K�P�� �V�J�G��
disproportionate share of top league table 
�R�Q�U�K�V�K�Q�P�U�� �V�C�M�G�P�� �W�R�� �D�[�� �I�K�T�N�U�o�� �U�E�J�Q�Q�N�U�� �s�� �O�C�P�[��
�Q�H���Y�J�K�E�J���C�T�G���R�C�T�V���Q�H���V�J�G���)�&�5�6�����6�J�G�U�G���U�E�J�Q�Q�N�U��
are dedicated to excellence in education, but 
they are also dedicated to girls.

�+�V�� �K�U�� �Q�H�V�G�P�� �C�T�I�W�G�F�� �V�J�C�V�� �Y�J�G�T�G�� �I�K�T�N�U���Q�P�N�[��
�U�E�J�Q�Q�N�U�� �R�G�T�H�Q�T�O�� �O�Q�T�G�� �U�V�T�Q�P�I�N�[�� �
�H�Q�T�� �G�Z�C�O�R�N�G��
in examination league tables) this can be 
explained by controlling for pupils’ ability, 
�U�Q�E�K�C�N�� �E�N�C�U�U�� �C�P�F�� �K�P�E�Q�O�G�� �
�'�N�Y�Q�Q�F�� �C�P�F�� �)�K�R�R�U����
������������ �.�G�Q�P�C�T�F���� �������������� �/�C�P�[�� �U�V�W�F�K�G�U�� �C�E�T�Q�U�U��
several countries have concluded that there is 
no clear superiority of either coeducational or 
single-sex schooling for girls once these other 
�H�C�E�V�Q�T�U�� �C�T�G�� �E�Q�P�V�T�Q�N�N�G�F�� �H�Q�T�� �
�U�G�G�� �H�Q�T�� �G�Z�C�O�R�N�G��
�;�C�V�G�U���� ������������ �*�C�V�V�K�G���� �������������� �)�K�T�N�U�o�� �U�E�J�Q�Q�N�U�� �V�J�C�V��
�C�T�G���U�G�N�G�E�V�K�X�G���Y�K�N�N���V�G�P�F���V�Q���F�Q���Y�G�N�N���D�G�E�C�W�U�G���V�J�G�[��
have able students, irrespective of gender. But 
�K�P���C���U�G�P�U�G�����V�J�C�V���K�U���R�T�G�E�K�U�G�N�[���V�J�G���R�Q�K�P�V�����U�V�W�F�G�P�V�U��
�F�Q�� �D�G�V�V�G�T�� �Y�J�G�T�G�� �U�E�J�Q�Q�N�U�� �E�C�P�� �C�F�Q�R�V�� �C�� �O�Q�T�G��
tailored approach to individual students, and 
�Y�J�G�T�G���Q�P�G���U�K�\�G���F�Q�G�U�P�o�V���J�C�X�G���V�Q���‚�V���C�N�N��

The Alliance of Girls’ Schools Australasia 
�E�Q�O�O�K�U�U�K�Q�P�G�F���C�P���C�P�C�N�[�U�K�U���Q�H���2�+�5�#�� �F�C�V�C���H�T�Q�O��
���������� �C�P�F�� ������������ �Y�J�K�E�J�� �T�G�R�Q�T�V�G�F���� �n�K�P�� �C�F�F�K�V�K�Q�P��
�V�Q���E�Q�P�‚�T�O�K�P�I���C�E�C�F�G�O�K�E���C�F�X�C�P�V�C�I�G�U�����V�J�G���F�C�V�C��
�U�J�Q�Y�U���V�J�C�V���I�K�T�N�U���C�V���U�K�P�I�N�G���U�G�Z���U�E�J�Q�Q�N�U���I�G�P�G�T�C�N�N�[��

Signi�cant outcomes

GIRLS-ONLY EDUCATION: 

enjoy schools more, experience less bullying, 
�J�C�X�G���H�G�Y�G�T���F�K�U�T�W�R�V�K�Q�P�U���K�P���E�N�C�U�U�����O�C�M�G���H�T�K�G�P�F�U��
�O�Q�T�G�� �G�C�U�K�N�[���� �C�P�F�� �H�G�G�N�� �O�Q�T�G�� �N�K�M�G�� �V�J�G�[�� �D�G�N�Q�P�I��
at the schools compared to girls from co-
educational schools.’���� There tends to be a 
�R�Q�U�K�V�K�X�G�� �H�G�G�F�D�C�E�M�� �N�K�P�M�� �H�T�Q�O�� �V�J�G�U�G�� �H�C�E�V�Q�T�U�� �V�Q��
academic success.

Since the relaxation of legal constraints on 
�U�K�P�I�N�G���U�G�Z�� �n�R�W�D�N�K�E�o�� �
�K���G���� �U�V�C�V�G���� �U�E�J�Q�Q�N�U�� �K�P�� �V�J�G��
�7�5�#���U�K�P�E�G���������������V�J�G�T�G���J�C�U���D�G�G�P���C���T�G�O�C�T�M�C�D�N�G��
�I�T�Q�Y�V�J���Q�H���I�K�T�N�U�o���E�J�C�T�V�G�T���U�E�J�Q�Q�N�U���C�K�O�G�F���C�V���T�C�K�U�K�P�I��
achievement and aspiration among girls from 
�N�Q�Y���K�P�E�Q�O�G���H�C�O�K�N�K�G�U���
�&�W�T�W���$�G�N�N�C�V�������������������#�U���Q�H��
�������������V�J�G�T�G���Y�G�T�G���Q�X�G�T���C���J�W�P�F�T�G�F���U�V�C�P�F���C�N�Q�P�G��
�C�N�N���I�K�T�N�U���U�E�J�Q�Q�N�U���K�P���V�J�G���7�5�#���
�2�W�U�V�G�L�Q�X�U�M�[������������������
�6�J�G�� �;�Q�W�P�I�� �9�Q�O�G�P�o�U�� �.�G�C�F�G�T�U�J�K�R�� �0�G�V�Y�Q�T�M��
�U�R�Q�P�U�Q�T�U�� �‚�X�G�� �U�E�J�Q�Q�N�U�� �K�P�� �0�G�Y�� �;�Q�T�M�� �%�K�V�[���� �C�P�F��
�J�C�U�� �C�H�‚�N�K�C�V�G�U�� �K�P�� �U�K�Z�� �U�V�C�V�G�U�������� �+�P�� ������������ �V�J�G�� �)�K�T�N�U��
�#�E�C�F�G�O�K�E�� �.�G�C�F�G�T�U�J�K�R�� �#�E�C�F�G�O�[�� �
�)�#�.�#����
�Q�R�G�P�G�F�� �K�P�� �.�Q�U�� �#�P�I�G�N�G�U�� �C�U�� �V�J�G�� �‚�T�U�V�� �C�N�N���I�K�T�N�U��
�5�6�'�/���R�W�D�N�K�E���U�E�J�Q�Q�N���K�P���%�C�N�K�H�Q�T�P�K�C����. The Young 
�9�Q�O�G�P�o�U�� �2�T�G�R�C�T�C�V�Q�T�[�� �0�G�V�Y�Q�T�M�� �U�W�R�R�Q�T�V�U��
seven all-girls schools across Texas, focused 
�Q�P���G�O�R�Q�Y�G�T�K�P�I���U�V�W�F�G�P�V�U���H�T�Q�O���F�K�U�C�F�X�C�P�V�C�I�G�F��
�D�C�E�M�I�T�Q�W�P�F�U���
�2�W�U�V�G�L�Q�X�U�M�[����������������

�5�C�N�Q�O�Q�P�G�� �
������������ ������������ �O�C�M�G�U�� �C�� �U�V�T�Q�P�I��
case for single-sex schooling in raising 
academic attainment particularly among 
disadvantaged students in inner city 
�U�E�J�Q�Q�N�U�����1�V�J�G�T���G�X�K�F�G�P�E�G���U�J�Q�Y�U���V�J�C�V���U�K�P�I�N�G��
sex schooling has led to higher achievement 
�H�Q�T�� �I�K�T�N�U���� �C�P�F�� �H�Q�T�� �N�Q�Y���K�P�E�Q�O�G�� �C�P�F�� �G�V�J�P�K�E��
�O�K�P�Q�T�K�V�[�� �D�Q�[�U�� �
�&�C�V�P�Q�Y�� �C�P�F�� �*�W�D�D�C�T�F����

15  https://www.agsa.org.au/news/new-pisa-
analysis-shows-girls-school-students-outscore-co-ed-
girls-on-all-academic-measures/

16  http://www.ywln.org/all-girls-school

17  �J�V�V�R�������D�N�Q�I���E�W�G���Q�T�I���N�C�U���‚�T�U�V���R�W�D�N�K�E���I�K�T�N�U���U�V�G�O��
school-goes-global/



��������

������������ �4�K�Q�T�F�C�P���� ������������ �2�W�U�V�G�L�Q�X�U�M�[���� ��������������
�5�V�W�F�K�G�U���J�C�X�G���U�J�Q�Y�P���V�J�C�V���U�K�P�I�N�G���U�G�Z���U�G�V�V�K�P�I�U��
increased attendance and improved 
�D�G�J�C�X�K�Q�W�T�� �
�(�G�T�T�C�T�C�� �C�P�F�� �(�G�T�T�C�T�C���� ��������������
�4�G�U�G�C�T�E�J�� �K�P�� �6�T�K�P�K�F�C�F�� �C�P�F�� �6�Q�D�C�I�Q�� �U�J�Q�Y�U��
positive educational and social effects 
�H�T�Q�O�� �U�K�P�I�N�G���U�G�Z�� �U�G�V�V�K�P�I�U�� �K�P�� �R�T�G�X�K�Q�W�U�N�[�� �N�Q�Y��
�R�G�T�H�Q�T�O�K�P�I���U�E�J�Q�Q�N�U���
�,�C�E�M�U�Q�P����������������

�%�J�C�F�Y�G�N�N�� �
�������������� �P�Q�V�K�P�I�� �V�J�G�� �I�T�Q�Y�V�J�� �Q�H��
�U�K�P�I�N�G���I�G�P�F�G�T�� �R�T�Q�I�T�C�O�U�� �Y�K�V�J�K�P�� �E�Q���G�F�� �J�K�I�J��
�U�E�J�Q�Q�N�U�����Q�D�U�G�T�X�G�U���V�J�C�V�����n�V�G�C�E�J�G�T�U�����R�C�T�G�P�V�U���C�P�F��
�E�Q�O�O�W�P�K�V�[�� �O�G�O�D�G�T�U�� �C�T�G�� �U�N�Q�Y�N�[�� �D�G�E�Q�O�K�P�I��
�O�Q�T�G�� �E�Q�O�H�Q�T�V�C�D�N�G�� �V�C�N�M�K�P�I�� �C�D�Q�W�V�� �I�G�P�F�G�T��
�U�R�G�E�K�‚�E���N�G�C�T�P�K�P�I�o��

�4�K�Q�T�F�C�P�� �
������������ ������������ �C�T�I�W�G�F�� �V�J�C�V���� �Y�J�K�N�G��
single-sex schools are demonstrably 
effective in providing greater equality and 
greater achievement, there is little evidence 
that school type affects the academic 
achievement or development of middle-
�E�N�C�U�U�� �R�W�R�K�N�U���� �*�Q�Y�G�X�G�T���� �C�� �U�V�W�F�[�� �Q�H�� �X�C�N�W�G��
�C�F�F�G�F�� �D�G�V�Y�G�G�P�� �-�G�[�� �5�V�C�I�G�� ���� �C�P�F�� �)�%�5�'��
results in England suggested that pupils in 
a selective environment do in fact record 
greater progress in single-sex schools 
�
�/�C�N�C�E�Q�X�C������������������

A study in Poland found that girls attending 
�U�K�P�I�N�G���U�G�Z�� �U�E�J�Q�Q�N�U�� �U�E�Q�T�G�F�� �J�K�I�J�G�T�� �Q�P�� �N�Q�Y�G�T��
secondary school exams in comparison to 
�V�J�Q�U�G�� �Y�J�Q�� �C�V�V�G�P�F�G�F�� �E�Q���G�F�W�E�C�V�K�Q�P�C�N�� �U�E�J�Q�Q�N�U��
�s�� �U�K�I�P�K�‚�E�C�P�V�N�[�� �U�Q�� �K�P�� �U�E�K�G�P�E�G���� �5�K�P�E�G�� �V�J�G��
�G�Z�C�O�K�P�C�V�K�Q�P�� �T�G�U�W�N�V�U�� �Y�G�T�G�� �V�J�G�� �O�C�K�P�� �E�T�K�V�G�T�K�Q�P��
for admission to upper-secondary schools, 
�C�V�V�G�P�F�K�P�I�� �C�P�� �C�N�N���I�K�T�N�U�� �U�E�J�Q�Q�N�� �Y�C�U�� �V�J�Q�W�I�J�V�� �V�Q��
�U�K�I�P�K�‚�E�C�P�V�N�[�� �C�H�H�G�E�V�� �H�W�V�W�T�G�� �G�F�W�E�C�V�K�Q�P�C�N�� �E�C�T�G�G�T��
�C�P�F�� �L�Q�D�� �Q�R�R�Q�T�V�W�P�K�V�K�G�U�� �H�Q�T�� �[�Q�W�P�I�� �Y�Q�O�G�P��
�
�-�Q�P�K�G�Y�U�M�K���C�P�F���*�C�Y�T�Q�V����������������

�+�P�� �C�� �U�V�W�F�[�� �W�U�K�P�I�� �C�� �E�Q�J�Q�T�V�� �K�P�� �5�G�Q�W�N�� �V�J�C�V�� �Y�C�U��
randomly assigned to co-ed and single-sex 
�J�K�I�J�� �U�E�J�Q�Q�N�U���� �2�C�T�M���� �$�G�J�T�O�C�P�� �C�P�F�� �%�J�Q�K�� �
������������
found that the positive effects of single-sex 
�U�E�J�Q�Q�N�U�� �Y�G�T�G�� �U�W�D�U�V�C�P�V�K�C�N���� �G�X�G�P�� �C�H�V�G�T�� �V�C�M�K�P�I��
into account variables such as teacher quality, 
the student-teacher ratio, the proportion of 
�U�V�W�F�G�P�V�U���T�G�E�G�K�X�K�P�I���N�W�P�E�J���U�W�R�R�Q�T�V�����C�P�F���Y�J�G�V�J�G�T��
�V�J�G���U�E�J�Q�Q�N�U���Y�G�T�G���R�W�D�N�K�E���Q�T���R�T�K�X�C�V�G�����6�J�G�[���H�Q�W�P�F��
that pupils from single-sex schools scored more 
�J�K�I�J�N�[�� �Q�P�� �-�Q�T�G�C�P�� �C�P�F�� �'�P�I�N�K�U�J�� �V�G�U�V�U�� �C�P�F�� �Y�G�T�G��
�O�Q�T�G���N�K�M�G�N�[���V�Q���R�T�Q�I�T�G�U�U���V�Q���H�Q�W�T���[�G�C�T���E�Q�N�N�G�I�G�U��

�.�K�P�M�� �
������������ �H�Q�W�P�F�� �V�J�C�V�� �U�K�P�I�N�G���U�G�Z�� �U�E�J�Q�Q�N�K�P�I��
�K�U���D�G�P�G�‚�E�K�C�N���H�Q�T���I�K�T�N�U�����V�J�Q�W�I�J���P�Q�V���H�Q�T���D�Q�[�U�����K�P��
mathematics. A study of elementary school 
�U�V�W�F�G�P�V�U���K�P���+�U�T�C�G�N���
�5�M�K�V�C�N���C�P�F���6�Ê�T�W�����������������H�Q�W�P�F��
�P�Q���T�G�N�C�V�K�Q�P�U�J�K�R���D�G�V�Y�G�G�P���E�N�C�U�U�T�Q�Q�O���V�[�R�G���C�P�F��
boys’ achievement in mathematics, but a 
�U�K�I�P�K�‚�E�C�P�V�� �T�G�N�C�V�K�Q�P�U�J�K�R�� �Y�C�U�� �� �H�Q�W�P�F�� �� �D�G�V�Y�G�G�P����
learning  in  single-sex  classroom  and  higher  
math  achievements  among  girls.

�2�C�T�G�F�G�U�� �
�������������� �E�Q�O�R�C�T�G�F�� �Q�W�V�E�Q�O�G�U�� �H�T�Q�O��
�U�K�P�I�N�G���U�G�Z�� �C�P�F�� �E�Q���G�F�� �U�G�V�V�K�P�I�U�� �Y�K�V�J�K�P�� �V�J�G��
same schools in Chile. Single-sex settings 
reduced the maths gender gap by more 
�V�J�C�P�� �J�C�N�H���� �Y�K�V�J�� �H�G�O�C�N�G�� �C�V�V�C�K�P�O�G�P�V�� �K�O�R�T�Q�X�K�P�I��
�Y�K�V�J�Q�W�V���F�G�V�T�K�O�G�P�V���V�Q���V�J�G���C�E�J�K�G�X�G�O�G�P�V���Q�H���V�J�G��
boys. Paredes concluded that the improved 
�Q�W�V�E�Q�O�G�U�� �Y�G�T�G�� �F�T�K�X�G�P�� �D�[�� �V�J�G�� �I�G�P�F�G�T��
composition of the classroom itself.

�5�W�D�U�G�S�W�G�P�V�� �T�G�U�G�C�T�E�J�� �K�P�� �5�Q�W�V�J�� �-�Q�T�G�C��
�
�&�W�U�V�O�C�P�P�� et al���� ������������ �J�C�U�� �E�Q�P�‚�T�O�G�F�� �V�J�C�V��
pupils in single-sex schools outperform their 
counterparts in co-ed schools. The effect 
is stronger for girls. Conversion of some 
schools to co-ed status resulted in declines 
in academic attainment for both sexes. 

�&�K�C�E�Q�P�W�� �
������������ �K�P�X�G�U�V�K�I�C�V�G�F�� �U�E�K�G�P�E�G��
�C�E�J�K�G�X�G�O�G�P�V���C�P�F���C�V�V�K�V�W�F�G�U���V�Q�Y�C�T�F�U���U�E�K�G�P�E�G��
for eighth-grade students attending 
�U�K�P�I�N�G���U�G�Z���Q�T���E�Q�G�F�W�E�C�V�K�Q�P���U�E�J�Q�Q�N�U���K�P���*�Q�P�I��
�-�Q�P�I���C�P�F���0�G�Y���<�G�C�N�C�P�F���� �W�U�K�P�I���V�J�G���6�T�G�P�F�U��
�K�P���/�C�V�J�G�O�C�V�K�E�U���C�P�F���5�E�K�G�P�E�G���5�V�W�F�[���
�6�+�/�5�5����
�F�C�V�C�U�G�V�U�� �H�T�Q�O�� ������������ ������������ �C�P�F�� ������������ �6�J�G��
�U�V�W�F�[�� �U�J�Q�Y�G�F�� �V�J�C�V�� �U�K�P�I�N�G���U�G�Z�� �G�F�W�E�C�V�K�Q�P��
contributed to girls’ performance in and 
�C�V�V�K�V�W�F�G�U���V�Q�Y�C�T�F�U���U�E�K�G�P�E�G�����.�G�Q�P�C�T�F���
��������������
�K�P�� �C�� �Y�K�F�G���T�C�P�I�K�P�I�� �T�G�X�K�G�Y���� �Q�D�U�G�T�X�G�U�� �V�J�C�V��
studies tend to demonstrate that single-
sex education has a positive overall effect 
on girls’ attainment in examinations 
�
�U�G�G�� �C�N�U�Q�� �5�W�N�N�K�X�C�P���� �,�Q�U�J�K�� �C�P�F�� �.�G�Q�P�C�T�F����
�������������� �6�J�G�� �F�K�H�H�G�T�G�P�E�G���K�U�� �W�U�W�C�N�N�[�� �U�O�C�N�N���� �D�W�V��
�n�������� �U�Q�O�G�� �U�V�W�F�K�G�U�� �K�P�� �V�J�G�� �7�-�� �U�J�Q�Y�� �E�N�G�C�T��
advantages for girls in maths in single-sex 
schools and to some extent in science’. 
�
�5�G�G�� �C�N�U�Q�� �9�C�T�T�K�P�I�V�Q�P�� �C�P�F�� �;�Q�W�P�I�G�T���� ��������������
A study of physics in German schools also 
�U�W�I�I�G�U�V�G�F���V�J�C�V���U�K�P�I�N�G���U�G�Z���K�P�U�V�T�W�E�V�K�Q�P���Y�C�U��
�C�U�U�Q�E�K�C�V�G�F�� �Y�K�V�J�� �O�Q�T�G�� �R�Q�U�K�V�K�X�G�� �Q�W�V�E�Q�O�G�U��
�
�,�W�T�K�M�� et al����������������

�'�K�U�G�P�M�Q�R�H�� et al�� �
������������ �N�Q�Q�M�G�F�� �C�V�� �O�C�V�J�U��
�C�E�J�K�G�X�G�O�G�P�V�� �Q�H�� �5�Y�K�U�U�� �J�K�I�J�� �U�E�J�Q�Q�N�� �U�V�W�F�G�P�V�U��
�Y�J�Q���J�C�F���D�G�G�P���T�C�P�F�Q�O�N�[�� �C�U�U�K�I�P�G�F���V�Q���O�K�Z�G�F��
and single-sex classes. They found that girls 
did substantially better in single-sex classes, 
�Y�G�T�G���D�G�V�V�G�T���C�D�N�G���V�Q���L�W�F�I�G���V�J�G�K�T���Q�Y�P���C�D�K�N�K�V�K�G�U����
�C�P�F���U�J�Q�Y�G�F���I�T�G�C�V�G�T���U�G�N�H���E�Q�P�‚�F�G�P�E�G�����n�5�K�P�I�N�G��
sex schooling improved the performance 
of female students in mathematics. This 
�R�Q�U�K�V�K�X�G�� �G�H�H�G�E�V�� �Y�C�U�� �R�C�T�V�K�E�W�N�C�T�N�[�� �N�C�T�I�G�� �H�Q�T��
�H�G�O�C�N�G�� �U�V�W�F�G�P�V�U�� �Y�K�V�J�� �J�K�I�J�� �C�E�C�F�G�O�K�E��
achievement prior to entering high school. 
Single-sex schooling also strengthened 
�H�G�O�C�N�G�� �U�V�W�F�G�P�V�U�o�� �U�G�N�H���E�Q�P�‚�F�G�P�E�G�� �K�P�� �V�J�G�K�T��
mathematical abilities and increased their 
chances of attributing these abilities to their 
�Q�Y�P���G�H�H�Q�T�V�U���T�C�V�J�G�T���V�J�C�P���Q�W�V�U�K�F�G���H�C�E�V�Q�T�U���U�W�E�J��
�C�U���V�C�N�G�P�V���Q�T���N�W�E�M���o

�$�Q�J�P�G�V���
�������������T�G�H�G�T�U���V�Q���U�V�W�F�K�G�U���V�J�C�V���U�J�Q�Y���V�J�C�V��
�Y�Q�O�G�P���V�G�P�F���V�Q���F�Q���D�G�V�V�G�T���Q�P���O�C�V�J�U���V�G�U�V�U���Y�J�G�P��
the proportion of men around them is small. 
�+�P�F�G�G�F�����V�J�G�T�G���K�U���C�E�E�W�O�W�N�C�V�K�P�I���G�X�K�F�G�P�E�G���V�J�C�V���D�Q�V�J��
�U�G�Z�G�U���F�Q���D�G�V�V�G�T���K�P���V�G�U�V�U���Y�J�G�P���V�J�G�T�G���C�T�G���O�Q�T�G���I�K�T�N�U��
�K�P���C���E�N�C�U�U���
�*�Q�Z�D�[�����������������.�C�X�[���C�P�F���5�E�J�N�Q�U�U�G�T����������������
�%�K�E�E�Q�P�G�� �C�P�F�� �)�C�T�E�K�C���(�Q�P�V�G�U���� ������������ �*�W���� ��������������
Researchers in the biology department of the 
�7�P�K�X�G�T�U�K�V�[�� �Q�H�� �/�K�P�P�G�U�Q�V�C�� �K�P�X�G�U�V�K�I�C�V�G�F�� �J�Q�Y�� �V�J�G��
�N�G�C�T�P�K�P�I�� �G�P�X�K�T�Q�P�O�G�P�V�� �C�E�V�U�� �V�Q�� �K�P�ƒ�W�G�P�E�G�� �H�G�O�C�N�G��
course grades and interest. They manipulated 
the classroom microclimate by varying the 
�I�G�P�F�G�T�� �T�C�V�K�Q�U�� �Q�H�� �‚�T�U�V���[�G�C�T�� �W�P�F�G�T�I�T�C�F�W�C�V�G��
�N�G�C�T�P�K�P�I�� �I�T�Q�W�R�U���� �T�C�P�I�K�P�I�� �H�T�Q�O�� ������ �H�G�O�C�N�G�� �V�Q��
�����������H�G�O�C�N�G�����6�J�G�[���H�Q�W�P�F���V�J�C�V���C�U���V�J�G���R�G�T�E�G�P�V�C�I�G��
�Q�H�� �Y�Q�O�G�P�� �K�P�� �I�T�Q�W�R�U�� �K�P�E�T�G�C�U�G�F���� �U�Q�� �F�K�F�� �Q�X�G�T�C�N�N��
course performance for all students, regardless 
�Q�H���I�G�P�F�G�T���
�5�W�N�N�K�X�C�P�� et al������������������
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A meta-analysis of research into school type 
�C�P�F�� �C�E�C�F�G�O�K�E�� �T�G�U�W�N�V�U�� �
�2�C�J�N�M�G���� �5�J�K�D�N�G�[���*�[�F�G��
�C�P�F���#�N�N�K�U�Q�P�����������������H�Q�W�P�F���Q�P�N�[���U�O�C�N�N���F�K�H�H�G�T�G�P�E�G�U��
�D�G�V�Y�G�G�P�� �U�K�P�I�N�G���U�G�Z�� �C�P�F�� �E�Q�G�F�W�E�C�V�K�Q�P�C�N��
settings, although most of the differences 
�Y�G�T�G���K�P���H�C�X�Q�W�T���Q�H���U�K�P�I�N�G���U�G�Z���U�E�J�Q�Q�N�U��

�&�K�Z���
�������������K�P�X�G�U�V�K�I�C�V�G�F���V�J�G���K�O�R�C�E�V���Q�H���U�E�J�Q�Q�N��
type in Australia on English and maths 
�C�V�V�C�K�P�O�G�P�V�� �
�O�G�C�U�W�T�G�F�� �V�J�T�Q�W�I�J�� �K�P�V�G�T�P�C�V�K�Q�P�C�N��
�V�G�U�V�U�� �K�P�E�N�W�F�K�P�I�� �2�+�4�.�5���� �2�+�5�#������ �C�P�F�� �6�+�/�5�5������
�K�P�� �V�J�G�� �L�W�P�K�Q�T�� �C�P�F�� �N�Q�Y�G�T�� �U�G�E�Q�P�F�C�T�[�� �R�J�C�U�G�U����
Single-sex schools outperformed co-ed 
schools throughout.

�6�J�G�� �C�E�C�F�G�O�K�E�� �K�P�ƒ�W�G�P�E�G�� �Q�H�� �U�K�P�I�N�G���U�G�Z��
settings appears to extend beyond school. 
�#�� �U�V�W�F�[�� �K�P�� �V�J�G�� �G�E�Q�P�Q�O�K�E�U�� �H�C�E�W�N�V�[�� �Q�H�� �C�� �7�-��
university found that separating the sexes for 
�Q�P�G���J�Q�W�T���R�G�T���Y�G�G�M���N�G�F���V�Q���K�O�R�T�Q�X�G�F���C�E�C�F�G�O�K�E��
�Q�W�V�E�Q�O�G�U���H�Q�T���H�G�O�C�N�G�U���
�$�Q�Q�V�J�� et al����������������

�'�X�G�P���Q�P���V�J�G���P�C�T�T�Q�Y���I�T�Q�W�P�F���Q�H���C�V�V�C�K�P�O�G�P�V���K�P��
tests, there is thus a lot of debate but some 
evidence of a positive independent effect of 
single-sex schooling. 

�6�J�G�� �R�T�Q�D�N�G�O�� �Y�K�V�J�� �O�Q�U�V�� �U�V�W�F�K�G�U�� �K�P�� �V�J�K�U��
�C�T�G�C�� �K�U�� �V�J�C�V�� �V�J�G�[�� �W�U�G�� �C�� �T�G�N�C�V�K�X�G�N�[�� �P�C�T�T�Q�Y��
�F�G�H�K�P�K�V�K�Q�P�� �Q�H�� �C�E�J�K�G�X�G�O�G�P�V���� �Y�J�G�T�G�C�U�� �V�J�G��
impact of education goes far beyond 
immediate point scores or grades. Some 
�Q�H�� �V�J�G�U�G�� �U�Q�T�V�U�� �Q�H�� �U�V�W�F�[�� �C�N�U�Q�� �U�G�G�M�� �V�Q�� �R�T�Q�X�G��
�Q�T���F�K�U�R�T�Q�X�G���U�Q�O�G�V�J�K�P�I���V�J�C�V���H�G�Y���Y�Q�W�N�F���Y�C�P�V��
�V�Q�� �E�N�C�K�O�� �C�P�[�Y�C�[���� �V�J�C�V�� �R�Q�U�K�V�K�X�G�� �C�E�C�F�G�O�K�E��
�G�H�H�G�E�V�U�� �H�Q�N�N�Q�Y�� �U�K�O�R�N�[�� �D�[�� �U�G�R�C�T�C�V�K�P�I�� �D�Q�[�U��
from girls .

�+�P�� �C�� �T�G�X�K�G�Y�� �Q�H�� �T�G�U�G�C�T�E�J���� �4�K�Q�T�F�C�P�� �
������������ �R����������
�E�Q�P�E�N�W�F�G�F�� �V�J�C�V���� �n�#�E�T�Q�U�U�� �C�� �Y�K�F�G�� �T�C�P�I�G�� �Q�H��
high-quality studies, students in single-sex 
schools, compared to their counterparts in 
�E�Q�G�F�W�E�C�V�K�Q�P�C�N�� �U�E�J�Q�Q�N�U���� �J�C�X�G�� �D�G�G�P�� �U�J�Q�Y�P�� �V�Q��
have higher academic achievement and more 
�H�C�X�Q�T�C�D�N�G���
�U�K�E�����U�Q�E�K�Q�G�O�Q�V�K�Q�P�C�N���Q�W�V�E�Q�O�G�U���o

The balance of evidence is summarised by 
�.�C�W�T�[�����.�G�G���C�P�F���5�E�J�P�K�G�T���
���������������n�C���I�T�Q�Y�K�P�I���D�Q�F�[��
of evidence suggests single-sex education can 
�K�O�R�T�Q�X�G���U�V�W�F�G�P�V���R�G�T�H�Q�T�O�C�P�E�G�����D�G���K�V���O�C�V�J���U�M�K�N�N�U��
�C�P�F�� �U�G�N�H���E�Q�P�‚�F�G�P�E�G���� �V�G�U�V�� �U�E�Q�T�G�U�� �C�P�F�� �E�Q�N�N�G�I�G��
attendance, or grades and pass rates.’

2.   Subject choice: participation in 
maths, science and technology is 
greater among girls in single-sex 
schools

�-�C�V�J�C�T�K�P�G���$�K�T�D�C�N�U�K�P�I�J�����V�J�G���I�Q�X�G�T�P�O�G�P�V�o�U���U�Q�E�K�C�N��
mobility commissioner, recently claimed that 
girls don’t choose physics at A level because 
�V�J�G�[���F�K�U�N�K�M�G���n�J�C�T�F���O�C�V�J�U�o�����%�Q�O�O�G�P�V�K�P�I���Q�P���V�J�G��
�N�Q�Y���V�C�M�G���W�R���Q�H���R�J�[�U�K�E�U���D�[���I�K�T�N�U�����U�J�G���U�C�K�F�����n�V�J�G��
research generally … just says that’s a natural 
�V�J�K�P�I�����+���F�Q�P�o�V���V�J�K�P�M���V�J�G�T�G�o�U���C�P�[�V�J�K�P�I���G�Z�V�G�T�P�C�N���o���� 
�7�P�U�W�T�R�T�K�U�K�P�I�N�[�����V�J�G�U�G���E�Q�O�O�G�P�V�U���E�T�G�C�V�G�F���S�W�K�V�G��
�C�� �U�V�K�T���� �+�P�� �H�C�E�V���� �V�J�G�� �G�X�K�F�G�P�E�G�� �K�U�� �V�J�C�V�� �Y�J�G�P�� �I�K�T�N�U��
are free to choose, many choose maths and 
�n�J�C�T�F�o���U�E�K�G�P�E�G�����C�P�F���V�J�Q�U�G���V�J�C�V���F�Q�����I�Q���Q�P���V�Q���F�Q��
�Y�G�N�N���K�P���V�G�U�V���Q�W�V�E�Q�O�G�U��

�9�Q�O�G�P���C�T�G���U�K�I�P�K�‚�E�C�P�V�N�[���W�P�F�G�T���T�G�R�T�G�U�G�P�V�G�F��
in maths, science, and technology from 
�W�R�R�G�T�� �U�G�E�Q�P�F�C�T�[�� �U�E�J�Q�Q�N�� �Q�P�Y�C�T�F�U�� �
�/�W�T�R�J�[��
�C�P�F�� �9�J�K�V�G�N�G�I�I���� ������������ �.�[�P�E�J�� �C�P�F�� �(�G�G�N�G�[����
�������������*�K�E�M�U�������������������+�P���������������Y�Q�O�G�P���O�C�F�G���W�R��
�N�K�V�V�N�G�� �O�Q�T�G�� �V�J�C�P�� �������� �Q�H�� �V�J�G�� �7�-�� �Y�Q�T�M�H�Q�T�E�G�� �K�P��
�U�E�K�G�P�E�G���� �G�P�I�K�P�G�G�T�K�P�I�� �C�P�F�� �V�G�E�J�P�Q�N�Q�I�[�� �
�5�C�K�P�K����
�������������� �#�� ���������� �U�V�W�F�[�� �U�J�Q�Y�G�F�� �V�J�C�V�� �P�G�C�T�N�[�� �J�C�N�H��
of all co-ed maintained schools in England 
did not have a single girl going on to study 
�R�J�[�U�K�E�U�� �#�� �N�G�X�G�N�� �
�+�P�U�V�K�V�W�V�G�� �Q�H�� �2�J�[�U�K�E�U���� ������������
�U�G�G�� �C�N�U�Q�� �K�D�K�F���� �������������� �6�J�K�U�� �K�U�� �C�� �N�Q�P�I���U�V�C�P�F�K�P�I��
pattern in subject and career choices, one 
�V�J�C�V���K�U���T�Q�Q�V�G�F�����C�T�I�W�C�D�N�[�����K�P���I�G�P�F�G�T���K�P�ƒ�W�G�P�E�G�F��

18  https://www.theguardian.com/education/2022/
apr/27/girls-shun-physics-a-level-as-they-dislike-hard-
maths-says-social-mobility-head

Single-sex education can 
improve student performance, 
be it math skills and self-
con�dence, test scores and 
college attendance, or grades 
and pass rates.
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�U�W�D�L�G�E�V���G�Z�R�G�T�K�G�P�E�G�U���C�V���U�E�J�Q�Q�N���
�'�N�Y�Q�Q�F����������������
Riegle-Crumb  et al���� �������������� �'�X�G�P�� �C�V�� �)�%�5�'����
�I�K�T�N�U���J�C�X�G���N�Q�Y�G�T���Q�F�F�U���Q�H���V�C�M�K�P�I���V�J�T�G�G���Q�T���O�Q�T�G��
�5�6�'�/�� �U�W�D�L�G�E�V�U�� �
�*�G�P�F�G�T�U�Q�P�� et al���� ��������������
�/�W�L�V�C�D�C�� �C�P�F�� �4�G�K�U�U�� �
������������ �R�Q�K�P�V�� �C�N�U�Q�� �V�Q�� �V�J�G��
�V�G�P�F�G�P�E�[���H�Q�T���I�K�T�N�U���V�Q���‚�P�F���N�G�U�U���G�P�E�Q�W�T�C�I�G�O�G�P�V��
�V�Q���E�Q�P�V�K�P�W�G���Y�K�V�J���O�C�V�J�U���R�Q�U�V���������H�T�Q�O���H�C�O�K�N�K�G�U��
�C�P�F���V�J�G�K�T���Q�Y�P���U�Q�E�K�C�N���E�K�T�E�N�G�U��

�7�P�F�G�T�N�[�K�P�I�� �V�J�K�U�� �R�J�G�P�Q�O�G�P�Q�P�� �K�U�� �V�J�G�� �R�C�T�C�F�Q�Z��
that although girls’ achievement in school 
�U�E�K�G�P�E�G�� �K�U�� �C�U�� �I�Q�Q�F�� �C�U�� �
�C�P�F�� �K�P�� �V�J�G�� �E�C�U�G�� �Q�H��
GCSE science, better than) that of boys, 
�E�Q�O�R�C�T�C�V�K�X�G�N�[�� �H�G�Y�� �I�K�T�N�U�� �V�C�M�G�� �V�J�G�U�G�� �U�W�D�L�G�E�V�U��
beyond the compulsory phase, and this 
is especially true of mathematics, physics, 
�G�P�I�K�P�G�G�T�K�P�I���C�P�F���E�Q�O�R�W�V�G�T���U�E�K�G�P�E�G���
�%�C�N�C�D�T�G�U�G����
�$�C�T�V�Q�P�� �C�P�F�� �$�T�K�E�M�J�Q�W�U�G���� ������������ �$�Q�C�N�G�T�� �C�P�F��
�5�G�P�I�W�R�V�C���+�T�X�K�P�I�������������������)�K�T�N�U���V�J�W�U���U�G�G�O���V�Q���D�G��
opting out of some subjects despite strong 
secondary school performances in them.

�)�G�P�F�G�T���K�P�G�S�W�C�N�K�V�K�G�U���C�N�U�Q���C�R�R�G�C�T���K�P���V�J�G���V�C�M�G��
up of computer science and technology; ���� and 
concern has recently been expressed about 
economics as a male-dominated discipline. ����

Given the tendency for boys to predominate in 
�+�%�6���C�P�F���E�Q�O�R�W�V�K�P�I���U�E�K�G�P�E�G���K�P���N�C�V�G�T���U�E�J�Q�Q�N���[�G�C�T�U����
�K�V���K�U���Y�Q�T�V�J���P�Q�V�K�P�I���V�J�C�V���I�K�T�N�U���J�C�X�G���D�G�G�P���U�J�Q�Y�P���V�Q��
�J�C�X�G���D�G�V�V�G�T���V�G�E�J�P�K�E�C�N���U�M�K�N�N�U���C�P�F���J�K�I�J�G�T���Q�T�F�G�T���+�%�6��
competences than boys in the primary phase 
�
�#�G�U�C�G�T�V���C�P�F���X�C�P���$�T�C�C�M�������������������6�J�G�T�G���K�U���P�Q���N�Q�I�K�E�C�N��
�T�G�C�U�Q�P�� �Y�J�[�� �E�Q�F�K�P�I�� �U�J�Q�W�N�F�� �D�G�� �N�G�U�U�� �C�V�V�T�C�E�V�K�X�G��
�V�Q�� �I�K�T�N�U�� �
�5�C�W�L�C�P�K���� ������������ �*�K�E�M�U���� ������������ �&�C�J�P�� �C�P�F��
�&�G�.�K�G�O�C���� �������������� �;�G�V�� �G�X�G�P�� �C�O�Q�P�I�� �F�K�I�K�V�C�N�N�[��
�U�M�K�N�N�G�F���[�Q�W�P�I���R�G�Q�R�N�G�����I�G�P�F�G�T���U�G�G�O�U���V�Q���K�P�V�G�T�H�G�T�G��
�Y�K�V�J�� �E�C�T�G�G�T�� �C�U�R�K�T�C�V�K�Q�P�U���� �Y�K�V�J�� �D�Q�[�U�� �C�U�R�K�T�K�P�I�� �V�Q��
�O�Q�T�G�� �V�G�E�J�P�K�E�C�N�� �C�U�R�G�E�V�U���� �C�P�F�� �I�K�T�N�U�� �N�Q�Q�M�K�P�I�� �V�Q��
�R�W�T�U�W�G�� �O�Q�T�G�� �E�T�G�C�V�K�X�G�� �F�K�O�G�P�U�K�Q�P�U�� �Y�K�V�J�K�P�� �F�K�I�K�V�C�N��
�Q�E�E�W�R�C�V�K�Q�P�U���
�9�Q�P�I���C�P�F���-�G�O�R����������������

19  https://www.theguardian.com/careers/2021/
jun/28/why-arent-more-girls-in-the-uk-choosing-to-
study-computing-and-technology

20  https://www.theguardian.com/society/2022/
apr/16/underestimated-why-young-women-are-shying-
away-from-economics; see also blog post: Graziella 
Bertocchi, Monica Bozzano 05 October 2020 The 
education gender gap: From basic literacy to college 
major: https://voxeu.org/article/education-gender-
gap-basic-literacy-college-major

�I�T�C�F�W�C�V�G�U�� �K�P�� �0�G�Y�� �<�G�C�N�C�P�F�� �
�&�Q�E�J�G�T�V�[�� �� �G�V�� �C�N����
������������ �N�K�P�M�G�F�� �V�J�G�� �U�V�T�Q�P�I�� �I�K�T�N�U���Q�P�N�[�� �U�E�J�Q�Q�N��
�D�C�E�M�I�T�Q�W�P�F�� �V�Q�� �E�W�N�V�W�T�C�N�� �F�K�H�H�G�T�G�P�E�G�U�� �C�V�� �U�K�P�I�N�G��
sex girls’ schools; but also to the parental 
�C�O�D�K�V�K�Q�P���V�J�C�V���O�C�[���E�Q�T�T�G�N�C�V�G���Y�K�V�J���U�G�N�G�E�V�K�Q�P���Q�H��
single sex education for their children.

�4�G�U�G�C�T�E�J�� �K�U�� �K�P�� �R�T�Q�I�T�G�U�U�� �C�V�� �V�J�G�� �7�P�K�X�G�T�U�K�V�[�� �Q�H��
�/�C�U�U�C�E�J�W�U�G�V�V�U�� �Q�P�� �V�J�G�� �K�P�ƒ�W�G�P�E�G�� �Q�H�� �R�G�G�T�U�� �Q�P��
student academic interest and aspirations in 
�5�6�'�/��23�� �0�K�N�C�P�L�C�P�C�� �&�C�U�I�W�R�V�C�� �J�C�U�� �K�F�G�P�V�K�‚�G�F��
�C�� �n�U�V�G�T�G�Q�V�[�R�G�� �K�P�Q�E�W�N�C�V�K�Q�P�� �O�Q�F�G�N�o�� �Y�J�G�T�G�D�[��
�K�P�V�G�T�C�E�V�K�Q�P�� �Y�K�V�J�� �H�G�O�C�N�G�� �V�G�C�E�J�G�T�U�� �C�P�F�� �Q�V�J�G�T��
students tends to reinforce interest and 
engagement in science and mathematics.

23  Research by Nilanjana Dasgupta, reported 
at the second Global Forum on Girls Education, 
Washington, DC, June 2018

�6�J�G���R�T�Q�R�G�P�U�K�V�[���H�Q�T���I�K�T�N�U���V�Q���F�T�Q�R���5�6�'�/���U�W�D�L�G�E�V�U��
should come as no surprise, given the gendered 
�R�G�T�E�G�R�V�K�Q�P�U���Q�H���R�C�T�V�K�E�W�N�C�T���U�W�D�L�G�E�V�U�����/�C�V�J�G�O�C�V�K�E�U��
�K�U�� �Y�K�F�G�N�[�� �R�G�T�E�G�K�X�G�F�� �C�U�� �C�� �U�[�O�D�Q�N�K�E�C�N�N�[�� �O�C�N�G��
�F�Q�O�C�K�P�� �
�$�T�C�P�F�G�N�N�� �C�P�F�� �5�V�C�D�G�T�I���� �������������� �C�P�F��
among upper secondary school students, 
�C�V�V�K�V�W�F�G�U���V�Q�Y�C�T�F�U���+�%�6���F�K�H�H�G�T���O�C�T�M�G�F�N�[���D�[���I�G�P�F�G�T��
�
�.�Q�I�C�P���� ������������������ �+�V�� �K�U�� �K�P�V�G�T�G�U�V�K�P�I�� �V�J�C�V�� �Q�V�J�G�T��
�U�V�W�F�K�G�U���J�C�X�G���U�W�I�I�G�U�V�G�F���V�J�C�V���V�J�G���K�O�R�C�E�V���Q�H���+�%�6��
on learning is stronger for boys than for girls 
�
�*�C�V�V�K�G���� �������������� �6�J�K�U�� �V�G�P�F�G�P�E�[�� �V�Q�Y�C�T�F�U�� �I�G�P�F�G�T��
stereotyping by subject appears to be stronger 
�K�P���E�Q�G�F�W�E�C�V�K�Q�P�C�N���U�G�V�V�K�P�I�U���
�5�O�[�V�J����������������

There is evidence that the transmission of 
�E�W�N�V�W�T�C�N���C�V�V�K�V�W�F�G�U���V�Q�Y�C�T�F�U���5�6�'�/���U�W�D�L�G�E�V�U���U�V�C�T�V�U��
very early, and that the underrepresentation 
�Q�H�� �H�G�O�C�N�G�U�� �T�G�ƒ�G�E�V�U�� �R�T�G�X�C�K�N�K�P�I�� �U�V�G�T�G�Q�V�[�R�G�U��
around some subjects requiring brilliance 
�C�P�F���I�G�P�K�W�U���� �E�Q�O�R�C�T�G�F���V�Q���Q�V�J�G�T�U���V�J�C�V���T�G�Y�C�T�F��
�G�O�R�C�V�J�[�� �C�P�F�� �J�C�T�F�� �Y�Q�T�M�� �
�.�G�U�N�K�G���� �� �G�V�� �C�N���� ������������
�$�K�C�P��������������������

�)�K�T�N�U�o�� �X�K�G�Y�U�� �Q�H�� �R�C�T�V�K�E�W�N�C�T�� �U�W�D�L�G�E�V�U�� �O�K�I�J�V�� �K�P��
�R�C�T�V�� �D�G�� �K�P�ƒ�W�G�P�E�G�F�� �D�[�� �R�T�G�X�C�K�N�K�P�I�� �U�V�G�T�G�Q�V�[�R�G�U��
�C�P�F�� �V�J�G�� �R�G�T�E�G�R�V�K�Q�P�U�� �Q�H�� �Q�V�J�G�T�U�� �
�H�Q�T�� �R�C�T�G�P�V�C�N��
�K�P�ƒ�W�G�P�E�G�U���� �U�G�G�� �,�Q�P�G�U�� �C�P�F�� �*�C�O�G�T���� �������������� �D�W�V��
�V�J�G�[�� �C�T�G�� �C�N�U�Q�� �T�G�ƒ�G�E�V�G�F�� �K�P�� �C�P�F�� �T�G�K�P�H�Q�T�E�G�F�� �D�[��
�I�K�T�N�U�o�� �Q�Y�P�� �G�Z�R�G�T�K�G�P�E�G�U�� �Y�K�V�J�K�P�� �V�J�Q�U�G�� �U�W�D�L�G�E�V�U��
in coeducational contexts. A Dutch study 
�N�Q�Q�M�G�F���C�V���E�Q�Q�R�G�T�C�V�K�X�G���R�T�Q�D�N�G�O���U�Q�N�X�K�P�I���C�O�Q�P�I��
�‚�H�V�G�G�P���[�G�C�T���Q�N�F�U�� �K�P�� �R�J�[�U�K�E�U�� �N�G�U�U�Q�P�U���� �C�P�F�� �C�V�� �V�J�G��
�K�P�ƒ�W�G�P�E�G�� �Q�H�� �V�J�G�� �R�C�T�V�P�G�T�o�U�� �I�G�P�F�G�T�� �K�P�� �U�V�W�F�G�P�V�U�o��
learning outcomes, and concluded that females 
do better in all-female groups than in mixed-
�I�G�P�F�G�T���I�T�Q�W�R�U�����Y�J�G�P���N�G�C�T�P�K�P�I���V�Q���U�Q�N�X�G���R�J�[�U�K�E�U��
�R�T�Q�D�N�G�O�U���
�*�C�T�U�M�C�O�R�����&�K�P�I���C�P�F���5�W�J�T�G����������������

�/�Q�T�G�� �R�Q�U�K�V�K�X�G�� �G�Z�R�G�T�K�G�P�E�G�U�� �C�R�R�G�C�T�� �V�Q��
�D�G�� �D�G�J�K�P�F�� �I�K�T�N�U�o�� �I�T�G�C�V�G�T�� �V�C�M�G���W�R�� �Q�H�� �C�P�F��
�C�E�J�K�G�X�G�O�G�P�V�� �K�P�� �5�6�'�/�� �U�W�D�L�G�E�V�U�� �K�P�� �U�K�P�I�N�G���U�G�Z��
�U�E�J�Q�Q�N�U�� �
�.�G�Q�P�C�T�F���� ������������ �5�W�N�N�K�X�C�P���� �,�Q�U�J�K�� �C�P�F��
�.�G�Q�P�C�T�F���� ������������22 A study of engineering 

21  ‘Tech’s gender and race gap starts in high 
school’, The Atlantic Magazine: http://www.theatlantic.
com/education/archive/2014/01/techs-gender-and-
race-gap-starts-in-high-school/282966/

22  Sullivan, A. (2006) Single-Sex and Coeducational 
Schooling: Life course consequences? Non-technical 
summary, Institute of Education, Centre for Longitudinal 
Studies: http://www.cls.ioe.ac.uk/page.aspx?sitesectioni
d=363&sitesectiontitle=Single-sex+schools

�2�C�T�M�����G�V���C�N���
�������������E�K�V�G���V�J�G���G�X�K�F�G�P�E�G���V�J�C�V���U�K�P�I�N�G��
�U�G�Z�� �U�G�V�V�K�P�I�U�� �C�E�T�Q�U�U�� �V�J�G�� �Y�Q�T�N�F�� �G�P�E�Q�W�T�C�I�G��
�I�T�G�C�V�G�T���V�C�M�G���W�R���Q�H���5�6�'�/���U�W�D�L�G�E�V�U���D�[���I�K�T�N�U�����6�J�K�U��
is supported by an Australian survey that found 
�U�K�I�P�K�‚�E�C�P�V�N�[���J�K�I�J�G�T���V�C�M�G���W�R���Q�H���5�6�'�/���U�W�D�L�G�E�V�U��
�C�O�Q�P�I���U�V�W�F�G�P�V�U���H�T�Q�O���C�N�N���I�K�T�N�U�o���U�E�J�Q�Q�N�U�����Y�J�K�E�J��
�E�C�T�T�K�G�F�� �V�J�T�Q�W�I�J�� �V�Q�� �E�C�T�G�G�T�� �E�J�Q�K�E�G�U�� �
�(�Q�T�I�C�U�\��
�C�P�F���.�G�F�G�T�������������������6�J�G���)�G�T�O�C�P���U�V�C�V�G���Q�H���$�C�F�G�P��
Württemberg funded single-sex educational 
programmes aimed to help reduce the drop-
�Q�W�V�� �T�C�V�G�� �Q�H�� �H�G�O�C�N�G�� �U�V�W�F�G�P�V�U�� �K�P�� �5�6�'�/���� �#�P��
�K�O�R�C�E�V���U�V�W�F�[���E�Q�P�E�N�W�F�G�F���V�J�C�V���U�W�E�J���n�U�K�P�I�N�G���U�G�Z��
educational programmes help raise the rate 
of females in traditionally male-dominated 
�5�6�'�/���F�K�U�E�K�R�N�K�P�G�U�o���
�$�W�U�Q�N�V�� et al����������������

Evidence from GDST schools underlines 
the fact that single-sex settings encourage 
greater diversity of subject choice. Evidence 
from GDST schools tends to reinforce the 
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Studies have found that girls’ participation 
in and enjoyment of physical education is 
�G�P�J�C�P�E�G�F�� �Y�J�G�P�� �V�J�G�[�� �J�C�X�G�� �U�K�P�I�N�G���I�G�P�F�G�T�� �2�'��
�G�Z�R�G�T�K�G�P�E�G�U�� �
�6�K�O�M�G�P�� et al���� ������������ �9�C�N�N�C�E�G�� 
et al���� �������������� �#�P�� �G�C�T�N�K�G�T�� �#�W�U�V�T�C�N�K�C�P�� �U�V�W�F�[�� �J�C�F��
found that single-sex PE classroom settings 
�C�N�N�Q�Y�G�F�� �U�V�W�F�G�P�V�U�� �V�Q�� �C�E�J�K�G�X�G�� �J�K�I�J�G�T�� �N�G�X�G�N�U�� �Q�H��
�D�Q�V�J�� �R�C�T�V�K�E�K�R�C�V�K�Q�P�� �C�P�F�� �R�G�T�H�Q�T�O�C�P�E�G�� �
�$�G�U�V�� 
et al���� �������������� �#�� �O�G�V�C���C�P�C�N�[�U�K�U�� �Q�H�� �K�P�V�G�T�X�G�P�V�K�Q�P�U��
aimed at increasing physical activity among 
�R�T�G���C�F�Q�N�G�U�E�G�P�V�U�� �
�C�I�G�F�� ������������ �E�Q�P�E�N�W�F�G�F�� �V�J�C�V��
interventions that catered for girls only tended 
�V�Q���D�G���O�Q�T�G���G�H�H�G�E�V�K�X�G���
�$�K�F�F�N�G�� et al����������������

The subjects that young people choose to 
�U�V�W�F�[���H�T�Q�O���C�I�G���������Q�P�Y�C�T�F�U���J�C�X�G���C���R�Q�V�G�P�V�K�C�N�N�[��
�U�K�I�P�K�‚�E�C�P�V���K�O�R�C�E�V�����K�P���E�N�Q�U�K�P�I���Q�T���Q�R�G�P�K�P�I���F�Q�Q�T�U��
to further study and employment prospects 
�
�#�P�F�G�T�U����������������

3.   Progression to higher 
education

�#���O�C�L�Q�T���7�5���U�V�W�F�[���Q�H���V�J�G���C�V�V�K�V�W�F�G�U���Q�H���U�V�W�F�G�P�V�U��
from independent schools as they entered 
�E�Q�N�N�G�I�G���
�5�C�Z�����4�K�I�I�G�T�U���C�P�F���'�C�I�C�P�����������������H�Q�W�P�F��
that female students from single-sex schools 
�J�C�F���U�K�I�P�K�‚�E�C�P�V�N�[���J�K�I�J�G�T���O�C�V�J���U�G�N�H���E�Q�P�‚�F�G�P�E�G����
academic engagement and aspirations. The 
research has been replicated more recently 
�
�4�K�I�I�G�T�U���2�K�G�J�N�������������������C�P�F���V�J�G���T�G�U�W�N�V�U���E�Q�P�‚�T�O��
the persistence of advantages for girls from 
single-sex schools.24�� �6�J�G�� �N�C�V�V�G�T�� �Y�G�T�G�� �O�Q�T�G��
�N�K�M�G�N�[���V�Q���V�C�M�G���T�K�U�M�U�����U�G�G�M���C�N�V�G�T�P�C�V�K�X�G���U�Q�N�W�V�K�Q�P�U����
�G�Z�R�N�Q�T�G�� �V�Q�R�K�E�U�� �Q�P�� �V�J�G�K�T�� �Q�Y�P���� �C�P�F�� �V�C�M�G�� �Q�P�� �C��
�E�J�C�N�N�G�P�I�G���V�J�C�V���U�E�C�T�G�U���V�J�G�O�����6�J�G�[���Y�G�T�G���O�Q�T�G��
�N�K�M�G�N�[���V�Q���D�G���G�P�I�C�I�G�F���K�P���V�W�V�Q�T�K�P�I���Q�V�J�G�T���U�V�W�F�G�P�V�U����
studying collaboratively, and spending time 
in clubs and societies. Girls from single-sex 
�U�E�J�Q�Q�N�U���Y�G�T�G���C�N�U�Q���O�Q�T�G���E�C�T�G�G�T���Q�T�K�G�P�V�C�V�G�F��

�#���U�W�T�X�G�[���Q�H���O�Q�T�G���V�J�C�P���V�G�P���V�J�Q�W�U�C�P�F���7�5���J�K�I�J��
school students found that girls attending 
all-girls schools reported having higher 
aspirations and greater motivation than 
their female peers at co-educational schools 
�
�*�Q�N�O�I�T�G�P����������������

24  Research by Tiffani Riggers-Piehl, reported 
at the second Global Forum on Girls Education, 
Washington, DC, June 2018

Horizons that are widened 
at school continue to be 
explored at university. 

�‚�P�F�K�P�I�� �V�J�C�V�� �U�K�P�I�N�G���U�G�Z�� �U�G�V�V�K�P�I�U�� �G�P�E�Q�W�T�C�I�G��
�I�T�G�C�V�G�T�� �F�K�X�G�T�U�K�V�[�� �Q�H�� �U�W�D�L�G�E�V�� �E�J�Q�K�E�G���� �1�H�� �V�J�Q�U�G��
�U�V�W�F�[�K�P�I�� �#�� �N�G�X�G�N�� �K�P�� ������������ �O�Q�T�G�� �V�J�C�P�� �������� �Q�H��
�)�&�5�6���U�V�W�F�G�P�V�U���V�Q�Q�M���C�V���N�G�C�U�V���Q�P�G���U�E�K�G�P�E�G�����C�P�F��
�������� �V�Q�Q�M�� �O�C�V�J�G�O�C�V�K�E�U���� ���������� �Q�H�� �C�N�N�� �)�&�5�6�� �#��
�N�G�X�G�N�� �G�P�V�T�K�G�U�� �Y�G�T�G�� �K�P�� �E�J�G�O�K�U�V�T�[���� �E�Q�O�R�C�T�G�F��
�Y�K�V�J�������������H�Q�T���I�K�T�N�U���P�C�V�K�Q�P�C�N�N�[�����������������Q�H���)�&�5�6��
�G�P�V�T�K�G�U���Y�G�T�G���K�P�� �O�C�V�J�G�O�C�V�K�E�U���� �E�Q�O�R�C�T�G�F�� �Y�K�V�J��
�����������H�Q�T���I�K�T�N�U���P�C�V�K�Q�P�C�N�N�[�����6�J�G���‚�I�W�T�G�U���H�Q�T���R�J�[�U�K�E�U��
�Y�G�T�G�������������C�P�F�������������T�G�U�R�G�E�V�K�X�G�N�[��

�6�J�G�U�G�� �‚�I�W�T�G�U�� �F�Q�� �P�Q�V�� �C�R�R�G�C�T�� �U�W�K�� �I�G�P�G�T�K�U����
they arise because there is nothing intrinsically 
�Q�F�F���C�D�Q�W�V���I�K�T�N�U���F�Q�K�P�I���n�J�C�T�F�o���U�E�K�G�P�E�G���U�W�D�L�G�E�V�U����
�6�J�G�U�G���U�K�Z�V�J���H�Q�T�O�G�T�U���Y�G�T�G���C�O�Q�P�I���V�J�G���O�C�L�Q�T�K�V�[��
�
���������������Q�H���)�&�5�6���I�K�T�N�U���Y�J�Q���Q�R�V�G�F���V�Q���U�V�W�F�[���V�J�G��
three separate science subjects at GCSE.

�*�Q�T�K�\�Q�P�U�� �V�J�C�V�� �C�T�G�� �Y�K�F�G�P�G�F�� �C�V�� �U�E�J�Q�Q�N��
continue to be explored at university. Again, 
science and technological subjects are most 
�F�G�‚�P�K�V�G�N�[���P�Q�V���Q�H�H���N�K�O�K�V�U���V�Q���)�&�5�6���R�W�R�K�N�U��������������
�Q�H�� �Y�J�Q�O�� �Y�G�P�V�� �Q�P�� �K�P�� ���������� �V�Q�� �T�G�C�F�� �O�G�F�K�E�K�P�G��
�Q�T�� �F�G�P�V�K�U�V�T�[���� ���������� �V�Q�� �T�G�C�F�� �V�J�G�� �R�J�[�U�K�E�C�N��
�U�E�K�G�P�E�G�U�� �
�K�P�E�N�W�F�K�P�I�� �R�J�[�U�K�E�U�� �C�P�F�� �E�J�G�O�K�U�V�T�[������
���������� �V�Q�� �T�G�C�F�� �G�P�I�K�P�G�G�T�K�P�I���� �C�P�F�� ���������� �O�C�V�J�U��

�Q�T���E�Q�O�R�W�V�G�T���U�E�K�G�P�E�G�U�����#�N�N���Q�H���V�J�G�U�G���‚�I�W�T�G�U���C�T�G��
�Y�G�N�N�� �C�D�Q�X�G�� �P�C�V�K�Q�P�C�N�� �I�K�T�N�U�o�� �R�C�T�V�K�E�K�R�C�V�K�Q�P�� �T�C�V�G�U��
in these subjects.

�7�R���V�Q���C���R�Q�K�P�V���Q�H���E�Q�W�T�U�G�����V�J�G���‚�I�W�T�G�U���T�G�ƒ�G�E�V���V�J�G��
fact that GDST girls tend to be selected from 
among the more academically-orientated 
and high-achieving of the national cohort, 
and a higher proportion of these might be 
�G�Z�R�G�E�V�G�F�� �V�Q�� �H�Q�N�N�Q�Y�� �T�Q�W�V�G�U�� �K�P�V�Q�� �U�E�K�G�P�E�G���� �$�W�V��
the fact is that these curriculum choices are 
�O�C�F�G�� �K�P�� �C�� �E�Q�P�V�G�Z�V�� �K�P�� �Y�J�K�E�J�� �I�K�T�N�U�� �C�T�G�� �I�K�X�G�P��
�G�X�G�T�[�� �Q�R�R�Q�T�V�W�P�K�V�[���� �Y�K�V�J�Q�W�V�� �R�T�G�L�W�F�K�E�G���� �V�Q��
�G�Z�R�N�Q�T�G�� �C�P�F�� �H�W�N�‚�N�� �V�J�G�K�T�� �R�Q�V�G�P�V�K�C�N�� �s�� �V�J�G�T�G�� �C�T�G��
no such things as girls’ or boys’ subjects in 
GDST schools.

�4�G�U�G�C�T�E�J�� �D�[�� �V�J�G�� �+�P�U�V�K�V�W�V�G�� �Q�H�� �2�J�[�U�K�E�U��
�
������������ �Q�P�� �V�J�G�� �G�H�H�G�E�V�K�X�G�P�G�U�U�� �Q�H�� �K�P�V�G�T�X�G�P�V�K�Q�P�U��
�
�U�W�E�J�� �C�U�� �C�R�R�Q�K�P�V�K�P�I�� �I�G�P�F�G�T�� �E�J�C�O�R�K�Q�P�U����
�V�T�C�K�P�K�P�I�� �V�G�C�E�J�G�T�U���� �T�G�V�J�K�P�M�K�P�I�� �U�E�K�G�P�E�G�� �E�N�W�D�U����
�C�P�F�� �K�P�E�T�G�C�U�K�P�I�� �U�V�W�F�G�P�V�U�o�� �C�Y�C�T�G�P�G�U�U�� �C�P�F��
�G�P�I�C�I�G�O�G�P�V���� �O�C�M�G�U�� �E�N�G�C�T�� �V�J�C�V�� �U�W�E�E�G�U�U��
�F�G�R�G�P�F�U���Q�P�� �Y�J�Q�N�G���U�E�J�Q�Q�N���K�P�K�V�K�C�V�K�X�G�U���� �U�V�T�K�M�K�P�I��
at the heart of school culture, in remedying 
gender inequality in subject choice.

4.   Career progression: girls from 
single-sex schools do better in the 
job market

Girls achieve better educationally than boys 
at the age of sixteen, and a higher proportion 
of girls continue in education to degree 
level; yet this early success does not translate 
into career or salary advantages later in life 
�
�+�P�U�V�K�V�W�V�G�� �Q�H�� �.�G�C�F�G�T�U�J�K�R�� �C�P�F�� �/�C�P�C�I�G�O�G�P�V����
�������������� �1�H�U�V�G�F�� �
���������D���� �R�W�V�U�� �V�J�K�U�� �F�Q�Y�P�� �V�Q�� �V�J�G��
failure of many schools to challenge gender 
stereotypes in choices of courses and careers. 
They found that the most positive attitudes 
�Y�G�T�G���V�Q���D�G���H�Q�W�P�F���K�P���C�N�N���I�K�T�N�U���U�E�J�Q�Q�N�U���s���C�N�V�J�Q�W�I�J��
�I�K�T�N�U�� �K�P�� �V�J�G�U�G�� �U�E�J�Q�Q�N�U�� �F�K�F�� �P�Q�V�� �C�N�Y�C�[�U�� �C�E�V�� �V�Q��
�T�G�C�N�K�U�G���V�J�G�K�T���Y�K�F�G�T���C�U�R�K�T�C�V�K�Q�P�U����

�#�� �N�Q�P�I�K�V�W�F�K�P�C�N�� �U�V�W�F�[�� �Q�H�� �7�-�� �K�P�F�K�X�K�F�W�C�N�U��
�D�Q�T�P�� �K�P�� ���������� �W�P�F�G�T�V�C�M�G�P�� �D�[�� �V�J�G�� �+�P�U�V�K�V�W�V�G�� �Q�H��
�'�F�W�E�C�V�K�Q�P���H�Q�W�P�F���V�J�C�V���I�K�T�N�U���Y�J�Q���C�V�V�G�P�F�G�F���C�N�N��
�I�K�T�N�U�o�� �U�E�J�Q�Q�N�U�� �Y�G�P�V�� �Q�P�� �V�Q�� �G�C�T�P�� �J�K�I�J�G�T�� �Y�C�I�G�U��
�V�J�C�P���I�K�T�N�U���H�T�Q�O���O�K�Z�G�F���U�E�J�Q�Q�N�U�����G�X�G�P���C�N�N�Q�Y�K�P�I��
for socio-economic origins and abilities as 
�O�G�C�U�W�T�G�F�� �K�P�� �E�J�K�N�F�J�Q�Q�F�� �
�5�W�N�N�K�X�C�P���� �,�Q�U�J�K�� �C�P�F��
�.�G�Q�P�C�T�F���� ����������25���� �6�J�G�� �U�V�W�F�[�� �C�N�U�Q�� �E�Q�P�‚�T�O�G�F��
that single-sex schooling had an impact on 
�U�W�D�L�G�E�V�� �E�J�Q�K�E�G���� �U�G�N�H���E�Q�P�‚�F�G�P�E�G�� �K�P�� �5�6�'�/��
�U�W�D�L�G�E�V�U�����C�P�F���C�E�C�F�G�O�K�E���Q�W�V�E�Q�O�G�U���H�Q�T���Y�Q�O�G�P��
�s���V�J�Q�W�I�J���P�Q�V���H�Q�T���O�G�P���
�5�W�N�N�K�X�C�P���C�P�F���,�Q�U�J�K������������������
�+�P���V�J�G���X�K�G�Y���Q�H���V�J�G���G�F�K�V�Q�T�U���Q�H���C���D�Q�Q�M���Q�P���I�G�P�F�G�T��
�F�K�H�H�G�T�G�P�E�G�U���K�P���C�U�R�K�T�C�V�K�Q�P���C�P�F���C�V�V�C�K�P�O�G�P�V�����n�6�J�G��
�‚�P�F�K�P�I�U���U�W�R�R�Q�T�V���V�J�G���C�U�U�W�O�R�V�K�Q�P���V�J�C�V���U�K�P�I�N�G��
sex schooling moderates the effect of gender-
stereotyping in terms of self-concept and 
�E�J�Q�K�E�G���Q�H���‚�G�N�F���Q�H���U�V�W�F�[�o���
�5�E�J�Q�Q�P���C�P�F���'�E�E�N�G�U����
�����������������������#���U�V�W�F�[���K�P���V�J�G���7�P�K�V�G�F���5�V�C�V�G�U���H�Q�W�P�F��
�V�J�C�V���C�V�V�G�P�F�K�P�I�� �C���Y�Q�O�G�P�o�U���E�Q�N�N�G�I�G���G�X�G�P���H�Q�T���C��
short time led to higher occupational success 
�
�4�K�Q�T�F�C�P����������������

25  The longitudinal study tracked the British Birth 
Cohort 1958 through to age 42, and found a positive 
premium (5%) on the wages of women (but not men), 
�Q�H���J�C�X�K�P�I���C�V�V�G�P�F�G�F���C���U�K�P�I�N�G���U�G�Z���U�E�J�Q�Q�N�����6�J�K�U���Y�C�U��
accounted for by the relatively good performance of 
�I�K�T�N�U���Q�P�N�[���U�E�J�Q�Q�N���U�V�W�F�G�P�V�U���K�P���R�Q�U�V���������S�W�C�N�K�‚�E�C�V�K�Q�P�U����
See Sullivan, A. (2006), op cit.
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�)�K�T�N�U�� �K�P�� �U�K�P�I�N�G���U�G�Z�� �U�E�J�Q�Q�N�U�� �C�T�G�� �V�J�W�U�� �O�C�M�K�P�I��
less constrained choices based on genuine 
interest and ability, rather than on a priori 
�I�G�P�F�G�T�� �U�V�G�T�G�Q�V�[�R�G�U���� �.�G�Q�P�C�T�F�� �
������������ �C�T�I�W�G�F��
�V�J�C�V���� �n�)�K�T�N�U�� �H�T�Q�O�� �O�K�Z�G�F�� �U�E�J�Q�Q�N�U�� �O�C�M�G�� �O�Q�T�G��
traditional career choices ... so in this 
respect ... coeducation appears to increase 
�F�K�H�H�G�T�G�P�V�K�C�V�K�Q�P���D�G�V�Y�G�G�P���V�J�G���U�G�Z�G�U�o��

This refusal to conform to stereotypes goes 
�D�G�[�Q�P�F�� �V�J�G�� �E�N�C�U�U�T�Q�Q�O�� �C�P�F�� �V�J�G�� �P�C�T�T�Q�Y�N�[��
academic sphere. And it goes beyond 
�O�G�T�G�N�[�� �R�C�T�V�K�E�K�R�C�V�K�P�I�� �K�P�� �C�� �Y�K�F�G�T�� �T�C�P�I�G�� �Q�H��
activities. Crucially, leadership and character 
development opportunities for girls are 
more readily available in single-sex settings 
�
�&�C�V�P�Q�Y���C�P�F���*�W�D�D�C�T�F����������������

�6�J�G�U�G���‚�P�F�K�P�I�U���C�T�G���U�W�R�R�Q�T�V�G�F���D�[���C���7�P�K�X�G�T�U�K�V�[��
�Q�H�� �3�W�G�G�P�U�N�C�P�F�� �U�V�W�F�[�� �
�(�K�V�\�U�K�O�O�Q�P�U�� et al, 
������������ ������������ �V�J�C�V�� �H�Q�W�P�F�� �P�Q�� �F�K�H�H�G�T�G�P�E�G�� �K�P�� �U�G�N�H��
�E�Q�P�‚�F�G�P�E�G���D�G�V�Y�G�G�P���D�Q�[�U���C�P�F���I�K�T�N�U���Y�J�Q���J�C�F��
�D�G�G�P�� �G�F�W�E�C�V�G�F�� �K�P�� �U�K�P�I�N�G���U�G�Z�� �E�Q�P�V�G�Z�V�U���� �(�Q�T��
�C�F�Q�N�G�U�E�G�P�V�U���C�I�G�F���������������C�V�V�G�P�F�K�P�I���U�K�P�I�N�G���U�G�Z��
�J�K�I�J�� �U�E�J�Q�Q�N�U���� �V�J�G�� �U�V�W�F�[�� �H�Q�W�P�F�� �P�Q�� �U�K�I�P�K�‚�E�C�P�V��
�F�K�H�H�G�T�G�P�E�G�� �K�P�� �Q�X�G�T�C�N�N�� �U�G�N�H���G�H�‚�E�C�E�[�� �D�G�V�Y�G�G�P��
�I�G�P�F�G�T�U���� �5�G�N�H���G�H�‚�E�C�E�[�� �N�G�X�G�N�U�� �Y�G�T�G�� �N�K�P�M�G�F�� �V�Q��
�R�C�T�V�K�E�K�R�C�V�K�Q�P�� �K�P�� �V�G�C�O�� �U�R�Q�T�V�� �C�P�F�� �W�P�F�G�T�V�C�M�K�P�I��
leadership roles. They concluded that 
�Y�Q�O�G�P���C�T�G���P�Q���N�G�U�U���E�Q�P�‚�F�G�P�V���V�J�C�P���O�G�P���W�P�F�G�T��
�E�Q�P�F�K�V�K�Q�P�U�� �Y�J�G�T�G�� �I�G�P�F�G�T�G�F�� �U�V�T�W�E�V�W�T�G�U�� �C�T�G��
mitigated by their environment.

5.   Wellbeing: girls are not held back 
socially by single-sex secondary 
environments 

There is evidence that students attending 
single-sex schools develop more egalitarian 
�C�V�V�K�V�W�F�G�U�� �V�Q�Y�C�T�F�U�� �H�C�O�K�N�[�� �N�K�H�G�� �T�Q�N�G�U�� �V�J�C�P��
�E�Q�G�F�W�E�C�V�K�Q�P�C�N���U�V�W�F�G�P�V�U���
�'�T�C�T�U�N�C�P���C�P�F���4�C�P�M�K�P����
������������

�6�J�G�� �N�Q�P�I�K�V�W�F�K�P�C�N�� �U�V�W�F�[�� �Q�H�� �V�J�G�� ���������� �D�K�T�V�J��
�E�Q�J�Q�T�V���U�V�W�F�K�G�F���D�[���5�W�N�N�K�X�C�P�����.�G�Q�P�C�T�F���C�P�F���,�Q�U�J�K��
�
������������ �H�Q�W�P�F�� �C�� �O�C�T�I�K�P�C�N�N�[�� �U�K�I�P�K�‚�E�C�P�V�� �R�Q�U�K�V�K�X�G��
�C�U�U�Q�E�K�C�V�K�Q�P���� �K�P�� �V�J�G�� �E�C�U�G�� �Q�H�� �Y�Q�O�G�P���� �D�G�V�Y�G�G�P��
single-sex schooling and reported relationship 
quality. At the very least this suggests that it is 
not necessary to experience mixed schooling 
�K�P���Q�T�F�G�T���V�Q���R�T�G�R�C�T�G���H�Q�T���C���H�W�N�N�[���H�W�P�E�V�K�Q�P�C�N���
�C�P�F��
happy) life in later years. 

A large-scale survey of young people aged 
�������������E�Q�P�F�W�E�V�G�F���C�P�P�W�C�N�N�[���D�[���/�K�U�U�K�Q�P���#�W�U�V�T�C�N�K�C��
revealed that even during the pandemic year 
�Q�H�� ������������ �U�V�W�F�G�P�V�U�� �C�V�� �I�K�T�N�U�o�� �U�E�J�Q�Q�N�U�� �Q�D�V�C�K�P�G�F��
higher scores than the female average in the 
�M�G�[���C�T�G�C�U���Q�H���R�J�[�U�K�E�C�N���C�P�F���O�G�P�V�C�N���J�G�C�N�V�J�����C�P�F��
overall life satisfaction.26

26  https://www.agsa.org.au/research/youth-
survey-2020-data-breakdown-for-girls-schools-mission-
australia-2020/

Girls in single-sex schools 
are making less constrained 
choices based on genuine 
interest and ability, rather 
than on a priori gender 
stereotypes.
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T
he evidence on academic 
outcomes, subject choice and 
career progression suggests that 
girls benefit from being educated 

separately. Girls and boys seem to differ 
�K�P�� �Y�C�[�U�� �V�J�C�V�� �O�C�M�G�� �K�V�� �F�G�U�K�T�C�D�N�G�� �V�Q�� �F�G�U�K�I�P��
separate educational provision for them. 
This section explores the possible bases for, 
and subsequent manifestations of, gender 
differences in school settings.

•  Are girls’ brains different?

�)�W�T�K�C�P�� �
������������ �C�P�F�� �5�C�Z�� �
������������ �J�C�X�G�� �O�C�F�G�� �V�J�G��
most of relatively small neurological and 
�E�Q�I�P�K�V�K�X�G���F�K�H�H�G�T�G�P�E�G�U���D�G�V�Y�G�G�P���I�G�P�F�G�T�U�������5�C�Z��
�T�G�X�K�G�Y�G�F�� �V�J�G�� �G�X�K�F�G�P�E�G�� �H�Q�T�� �U�G�Z�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P��
sensation and perception, arguing the need 
for different teaching styles for boys and 
�I�K�T�N�U�����*�G���U�W�I�I�G�U�V�U�����H�Q�T���G�Z�C�O�R�N�G�����V�J�C�V���V�J�G���K�F�G�C�N��
�C�O�D�K�G�P�V�� �E�N�C�U�U�T�Q�Q�O�� �V�G�O�R�G�T�C�V�W�T�G�� �K�U�� �N�Q�Y�G�T�� �H�Q�T��
�D�Q�[�U���V�J�C�P���H�Q�T���I�K�T�N�U���
�5�C�Z������������������

�5�C�Z�� �
������������ �E�N�C�K�O�U�� �V�Q�� �H�K�P�F�� �U�K�I�P�K�H�K�E�C�P�V��
�I�G�P�F�G�T���D�C�U�G�F�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P�� �V�J�G�� �Y�C�[��
�C�F�Q�N�G�U�E�G�P�V�U�� �D�G�J�C�X�G���� �Y�K�V�J�� �D�Q�[�U�� �O�Q�T�G��
�R�T�Q�P�G�� �V�Q�� �#�&�*�&�� �C�P�F�� �n�Q�R�R�Q�U�K�V�K�Q�P�C�N��
�F�G�H�K�C�P�V�� �F�K�U�Q�T�F�G�T�o���� �Y�J�G�T�G�C�U�� �I�K�T�N�U�� �C�T�G�� �Q�X�G�T��
represented among those prone to anxiety 
and depression. Boys, he says, tend to 
�n�C�E�V���Q�W�V�o���V�J�G�K�T���R�T�Q�D�N�G�O�U�����Y�J�G�T�G�C�U���I�K�T�N�U���V�W�T�P��
�K�P�Y�C�T�F�����Q�P���V�J�G�O�U�G�N�X�G�U�����*�K�U���X�K�G�Y���K�U���V�J�C�V���V�J�G��
best defence for girls is the development 
�Q�H���C���U�V�T�Q�P�I���U�G�P�U�G���Q�H���U�G�N�H�����D�W�V���Y�C�T�P�U���V�J�C�V���V�J�K�U��
�K�U�� �O�C�F�G�� �O�Q�T�G�� �F�K�H�H�K�E�W�N�V�� �Y�J�G�P�� �U�G�Z�W�C�N�K�U�C�V�K�Q�P��
occurs at an earlier age, and social media 
has created additional anxieties.

�%�Q�P�E�G�T�P�� �V�J�C�V�� �U�E�J�Q�Q�N�� �U�G�V�V�K�P�I�U�� �U�Q�O�G�J�Q�Y��
favour girls by default has led to calls to change 

FACTORS UNDERPINNING  
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the educational environment in order to bring 
�Q�W�V���V�J�G���D�G�U�V���K�P���D�Q�[�U���s���V�Q���E�T�G�C�V�G���n�E�C�N�O�G�T�����G�C�U�K�G�T����
�J�C�R�R�K�G�T���D�Q�[�U�o���
�,�C�P�K�U���0�Q�T�V�Q�P����������������

�6�J�G���F�G�X�G�N�Q�R�O�G�P�V�C�N���D�K�Q�N�Q�I�K�U�V���.�G�Y�K�U���9�Q�N�R�G�T�V��
�
������������ ���������� �C�U�U�G�T�V�U���V�J�C�V���� �n�V�J�G���G�X�K�F�G�P�E�G���e�� �K�U��
persuasive that there are some fundamental 
�D�K�Q�N�Q�I�K�E�C�N�� �F�K�H�H�G�T�G�P�E�G�U�� �D�G�V�Y�G�G�P�� �O�G�P�� �C�P�F��
�Y�Q�O�G�P���o�� �9�J�K�N�G�� �K�P�V�G�N�N�G�E�V�W�C�N�� �F�K�H�H�G�T�G�P�E�G�U��
are small, differences in emotions are 
�O�Q�T�G�� �U�K�I�P�K�‚�E�C�P�V���� �C�P�F�� �E�C�P�� �D�G�� �C�U�E�T�K�D�G�F�� �V�Q��
�G�X�Q�N�W�V�K�Q�P���� �%�J�T�K�U�V�K�P�G���5�M�G�N�V�Q�P���
�K�P���(�T�C�P�E�K�U���C�P�F��
�5�M�G�N�V�Q�P���� ������������ �C�E�E�G�R�V�U�� �V�J�C�V�� �V�J�G�T�G�� �K�U�� �U�Q�O�G��
evidence of important differences in the 
�Y�C�[�� �V�J�C�V�� �E�Q�I�P�K�V�K�X�G�� �C�D�K�N�K�V�K�G�U�� �C�T�G�� �Q�T�I�C�P�K�U�G�F��
in the brain, but stresses that gender 
differences are nevertheless largely socially 
constructed.

�$�K�F�F�W�N�R�J�� �
������������ ������������ �J�C�U�� �U�G�V�� �Q�W�V�� �V�Q��
�E�J�C�N�N�G�P�I�G�� �Y�J�C�V�� �J�G�� �U�G�G�U�� �C�U�� �F�G�E�C�F�G�U�� �Q�H��
fashionable consensus that the sexes are 
essentially the same, highlighting differences 
�K�P���D�T�C�K�P���F�G�X�G�N�Q�R�O�G�P�V�����*�Q�Y�G�X�G�T�����J�G���U�V�T�G�U�U�G�U��
that these differences are relatively small, 
and indeed his main purpose is to insist 
that gendered behaviours are reinforced 
�D�[�� �V�J�G�� �U�V�G�T�G�Q�V�[�R�G�F�� �Y�C�[�U�� �K�P�� �Y�J�K�E�J�� �D�Q�[�U��
�C�P�F�� �I�K�T�N�U�� �C�T�G�� �D�T�Q�W�I�J�V�� �W�R���� �(�K�P�G�� �
������������ ��������������
though, pours scorn on the idea that boys 
�C�P�F�� �I�K�T�N�U�� �J�C�X�G�� �F�K�H�H�G�T�G�P�V�N�[�� �Y�K�T�G�F�� �D�T�C�K�P�U���� �C�P�F��
�Y�C�T�P�U�� �V�J�C�V�� �F�K�H�H�G�T�G�P�E�G�U�� �D�G�V�Y�G�G�P�� �V�J�G�� �U�G�Z�G�U��
�
�C�P�F�� �U�J�G�� �F�Q�G�U�P�o�V�� �F�G�P�[�� �V�J�G�K�T�� �U�W�D�U�V�C�P�E�G�� �Q�T��
�V�J�G�K�T���U�K�I�P�K�‚�E�C�P�E�G�����U�J�Q�W�N�F���P�Q�V���D�G���R�W�V���F�Q�Y�P���V�Q��
neurological or cognitive differences. To be 
sure, much-publicised gender differences 
in national and international assessments 
�
�5�#�6�U�����2�+�5�#�����G�V�E�������V�G�P�F���V�Q���D�G���I�T�G�C�V�G�T���V�J�C�P���C�P�[��
�I�G�P�F�G�T�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P�� �+�3�� �V�G�U�V�U�� �C�P�F�� �V�G�U�V�U�� �Q�H��
�T�G�C�U�Q�P�K�P�I�� �
�&�G�R�C�T�V�O�G�P�V�� �H�Q�T�� �'�F�W�E�C�V�K�Q�P�� �C�P�F��
�5�M�K�N�N�U�����������������s���T�G�K�P�H�Q�T�E�K�P�I���V�J�G���K�P�U�K�U�V�G�P�E�G���V�J�C�V��



��������

�U�K�I�P�K�‚�E�C�P�V�� �I�G�P�F�G�T�� �F�K�H�H�G�T�G�P�E�G�U�� �C�T�G�� �U�Q�E�K�C�N�N�[��
constructed. 

�)�K�P�C�� �4�K�R�R�Q�P�� �
������������ �E�Q�P�U�K�F�G�T�U�� �V�J�C�V�� �V�J�G��
�R�G�T�U�K�U�V�G�P�E�G�� �Q�H�� �V�J�G�� �n�O�[�V�J�o�� �V�J�C�V�� �O�G�P�� �C�P�F��
�Y�Q�O�G�P�o�U�� �D�T�C�K�P�U�� �C�T�G�� �F�K�H�H�G�T�G�P�V�� �K�U�� �D�C�U�G�F�� �Q�P��
�D�C�F�� �U�E�K�G�P�E�G�� �C�P�F�� �C�O�Q�W�P�V�U�� �V�Q�� �n�P�G�W�T�Q�U�G�Z�K�U�O�o����
The brain, she asserts, is no more gendered 
�V�J�C�P���V�J�G���N�K�X�G�T�����M�K�F�P�G�[�U���Q�T���J�G�C�T�V�����5�J�G���E�Q�P�U�K�F�G�T�U��
that there is no strong evidence for brain 
�U�G�Z�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P�� �P�G�Y���D�Q�T�P�U���� �C�P�F�� �V�J�C�V��
differentiation occurs even before birth 
�D�C�U�G�F���Q�P���n�R�K�P�M���X�G�T�U�W�U���D�N�W�G�o���E�W�N�V�W�T�G�U��

�-�C�P�G���C�P�F���/�G�T�V�\���
���������������K�P���T�G�X�K�G�Y�K�P�I���I�G�P�F�G�T��
�F�K�H�H�G�T�G�P�E�G�U���K�P���R�G�T�H�Q�T�O�C�P�E�G���K�P���6�+�/�5�5���C�P�F���2�+�5�#��
tests, conclude that the gender gap in maths 
outcomes is largely the product of a complex 
variety of socio-cultural factors rather than 
�K�P�V�T�K�P�U�K�E���F�K�H�H�G�T�G�P�E�G�U���D�G�V�Y�G�G�P���I�G�P�F�G�T�U��

�6�J�G�� �1�'�%�&�� �
������������ ������ �T�G�R�Q�T�V�� �Q�P�� �E�Q�P�V�K�P�W�K�P�I��
gender disparities in achievement asserts 
�V�J�C�V�� �n�)�G�P�F�G�T�� �F�K�U�R�C�T�K�V�K�G�U�� �K�P�� �R�G�T�H�Q�T�O�C�P�E�G�� �F�Q��
not stem from innate differences in aptitude, 
�D�W�V�� �T�C�V�J�G�T�� �H�T�Q�O�� �U�V�W�F�G�P�V�U�o�� �C�V�V�K�V�W�F�G�U�� �V�Q�Y�C�T�F�U��
learning and their behaviour in school, from 
�J�Q�Y���V�J�G�[���E�J�Q�Q�U�G���V�Q���U�R�G�P�F���V�J�G�K�T���N�G�K�U�W�T�G���V�K�O�G����
�C�P�F�� �H�T�Q�O�� �V�J�G�� �E�Q�P�‚�F�G�P�E�G�� �V�J�G�[�� �J�C�X�G�� �s�� �Q�T�� �F�Q��
�P�Q�V���J�C�X�G���s���K�P���V�J�G�K�T���Q�Y�P���C�D�K�N�K�V�K�G�U���C�U���U�V�W�F�G�P�V�U���o��
�/�G�C�P�Y�J�K�N�G���� �I�G�P�F�G�T���F�K�H�H�G�T�G�P�E�G�U���K�P���O�C�V�J�U���C�P�F��
�U�E�K�G�P�E�G�� �V�G�U�V�U�� �Y�Q�T�N�F�Y�K�F�G�� �J�C�X�G�� �R�T�Q�X�G�F�� �X�G�T�[��
�R�G�T�U�K�U�V�G�P�V���
�/�G�K�P�E�M���C�P�F���$�T�G�U�G����������������

�+�V�� �K�U�� �E�G�T�V�C�K�P�N�[�� �V�J�G�� �E�C�U�G�� �V�J�C�V�� �U�G�X�G�T�C�N�� �C�T�G�C�U�� �Q�H��
the brain exhibit sex differences in structure 
�C�P�F�� �U�K�\�G���� �C�P�F�� �U�Q�O�G�� �V�[�R�K�E�C�N�� �D�G�J�C�X�K�Q�W�T�C�N��
�F�K�H�H�G�T�G�P�E�G�U�� �D�G�V�Y�G�G�P�� �D�Q�[�U�� �C�P�F�� �I�K�T�N�U�� �U�G�G�O�� �V�Q��
�D�G�� �P�G�W�T�Q�N�Q�I�K�E�C�N�N�[���D�C�U�G�F�� �
�)�C�N�X�C�P���� �������������� �6�J�G��
�R�U�[�E�J�Q�N�Q�I�K�U�V�� �.�K�P�F�C�� �5�R�G�C�T�� �O�C�M�G�U�� �V�J�G�� �R�Q�K�P�V��
that even as babies and toddlers, boys and 
girls differ in interests, temperament and 
�R�N�C�[�� �D�G�J�C�X�K�Q�W�T���� �.�C�V�G�T�� �Q�P���� �K�P�� �C�F�Q�N�G�U�E�G�P�E�G����
�T�C�V�G�U�� �Q�H�� �F�G�R�T�G�U�U�K�Q�P�� �C�T�G�� �U�K�I�P�K�‚�E�C�P�V�N�[�� �J�K�I�J�G�T��
among girls. These differences are at least 
partly related to differences in brain structure. 
�*�Q�Y�G�X�G�T���� �U�J�G�� �C�U�U�G�T�V�U�� �V�J�C�V���� �n�V�J�G�� �T�G�N�C�V�K�Q�P�U�J�K�R��
�D�G�V�Y�G�G�P�� �V�J�G�� �Q�H�V�G�P�� �O�Q�F�G�U�V�� �U�G�Z�� �F�K�H�H�G�T�G�P�E�G�U��
emerging during brain development and the 
�Q�H�V�G�P�� �O�C�T�M�G�F�� �U�G�Z�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P�� �D�G�J�C�X�K�Q�W�T����
emotional expression, cognition, and sexual 
�C�V�V�K�V�W�F�G�U�� �C�T�G�� �U�V�K�N�N�� �N�C�T�I�G�N�[�� �W�P�M�P�Q�Y�P�o�� �
�5�R�G�C�T����
�������������R��������������

�$�C�T�Q�P���%�Q�J�G�P���
�������������C�T�I�W�G�U���C�I�C�K�P�U�V���T�G�X�G�T�V�K�P�I��
�V�Q���V�J�G���X�K�G�Y���V�J�C�V���C�N�N���J�W�O�C�P���D�G�J�C�X�K�Q�W�T���K�U���E�W�N�V�W�T�C�N�N�[��
�F�G�V�G�T�O�K�P�G�F�����*�G���F�Q�G�U���P�Q�V���F�K�U�R�W�V�G���V�J�C�V���E�W�N�V�W�T�G��
is important in explaining sex differences, but 
�J�G���C�T�I�W�G�U���V�J�C�V���K�V���E�C�P�o�V���D�G���V�J�G���Y�J�Q�N�G���U�V�Q�T�[�����C�P�F��
asserts the need to recognise the interaction 
of social and biological factors. Although 
sex differences don’t apply to all individuals 
of one sex, it is the case that in some traits 
�
�H�Q�T���G�Z�C�O�R�N�G���G�O�R�C�V�J�[�����Y�Q�O�G�P���F�Q���V�G�P�F���V�Q���D�G��
�H�Q�W�P�F���V�Q�Y�C�T�F�U���Q�P�G���G�P�F���Q�H���V�J�G���U�R�G�E�V�T�W�O�����Y�J�K�N�G��
�O�G�P���V�G�P�F���V�Q���I�T�C�X�K�V�C�V�G���V�Q�Y�C�T�F���V�J�G���Q�V�J�G�T��

�6�J�G�� �n�I�G�P�F�G�T�� �U�K�O�K�N�C�T�K�V�K�G�U�� �J�[�R�Q�V�J�G�U�K�U�o��
proposes that males and females are similar 
on most, but not all, psychological variables, 
�C�P�F���V�J�G�[���C�T�G���O�Q�T�G���C�N�K�M�G���V�J�C�P���V�J�G�[���C�T�G���F�K�H�H�G�T�G�P�V��
�
�*�[�F�G�������������������*�C�V�V�K�G���
�������������C�T�I�W�G�U���V�J�C�V���V�J�K�U���K�U��
�T�G�ƒ�G�E�V�G�F�� �K�P�� �G�F�W�E�C�V�K�Q�P�C�N�� �U�V�W�F�K�G�U���� �*�Q�Y�G�X�G�T����
�V�J�G�� �T�G�U�G�C�T�E�J�� �V�J�C�V�� �J�G�� �T�G�X�K�G�Y�U�� �F�Q�G�U�� �U�J�Q�Y��
gender differences in, for example, academic 
achievement in some subjects, motivational 
orientation, perceptions of particular subjects, 
�U�G�N�H���E�Q�P�E�G�R�V���� �C�P�F�� �V�J�G�� �C�I�G�� �C�V�� �Y�J�K�E�J�� �E�G�T�V�C�K�P��
developmental milestones are reached. The 
�F�G�D�C�V�G���U�G�G�O�U���V�Q���D�G���O�Q�T�G���C�D�Q�W�V���V�J�G���U�K�\�G���C�P�F��
�U�K�I�P�K�‚�E�C�P�E�G�� �Q�H�� �V�J�G�U�G�� �F�K�H�H�G�T�G�P�E�G�U���� �+�V�� �K�U�� �C�N�U�Q��
�E�N�G�C�T���H�T�Q�O���J�K�U���T�G�X�K�G�Y���V�J�C�V���V�J�G���F�K�H�H�G�T�G�P�E�G�U���C�T�G��
greatest at secondary school age.

Wise counsel cautions against cherry-
�R�K�E�M�K�P�I�� �F�C�V�C�� �V�Q�� �E�N�C�K�O�� �V�J�C�V�� �I�K�T�N�U�� �C�P�F�� �D�Q�[�U��
�J�C�X�G�� �F�K�H�H�G�T�G�P�V�N�[���Y�K�T�G�F�� �D�T�C�K�P�U���� �n�6�J�G�T�G�� �C�T�G��
many sound reasons to advocate single-sex 
schooling, but sex differences in children’s 
brains or hormones are not among them ... the 
argument that boys and girls need different 
�G�F�W�E�C�V�K�Q�P�C�N�� �G�Z�R�G�T�K�G�P�E�G�U�� �D�G�E�C�W�U�G�� �n�V�J�G�K�T��
brains are different’ is patently absurd. The 
same goes for arguments based on cognitive 
�C�D�K�N�K�V�K�G�U���� �Y�J�K�E�J�� �F�K�H�H�G�T�� �H�C�T�� �O�Q�T�G�� �Y�K�V�J�K�P�� �I�T�Q�W�R�U��
�Q�H���D�Q�[�U���Q�T���I�K�T�N�U���V�J�C�P���D�G�V�Y�G�G�P���V�J�G���C�X�G�T�C�I�G���D�Q�[��
�C�P�F���I�K�T�N�o���
�'�N�K�Q�V����������������������������

�5�V�G�X�G�P�� �2�K�P�M�G�T�� �U�W�O�O�C�T�K�U�G�U�� �V�J�G�� �Q�X�G�T�C�N�N��
�U�K�V�W�C�V�K�Q�P�� �V�J�W�U���� �n�/�C�P�[�� �R�U�[�E�J�Q�N�Q�I�K�E�C�N�� �V�T�C�K�V�U��
relevant to the public sphere, such as general 
intelligence, are the same on average for men 
�C�P�F�� �Y�Q�O�G�P���� �C�P�F�� �X�K�T�V�W�C�N�N�[�� �C�N�N�� �R�U�[�E�J�Q�N�Q�I�K�E�C�N��
traits may be found in varying degrees 
among the members of each sex. No sex 
difference yet discovered applies to every 

�N�C�U�V�� �O�C�P�� �E�Q�O�R�C�T�G�F�� �Y�K�V�J�� �G�X�G�T�[�� �N�C�U�V�� �Y�Q�O�C�P����
�U�Q�� �I�G�P�G�T�C�N�K�U�C�V�K�Q�P�U�� �C�D�Q�W�V�� �C�� �U�G�Z�� �Y�K�N�N�� �C�N�Y�C�[�U��
�D�G�� �W�P�V�T�W�G�� �Q�H�� �O�C�P�[�� �K�P�F�K�X�K�F�W�C�N�U���o�� �*�Q�Y�G�X�G�T���� �J�G��
�C�T�I�W�G�U�����n�V�Q���K�I�P�Q�T�G���I�G�P�F�G�T���Y�Q�W�N�F���D�G���V�Q���K�I�P�Q�T�G��
a major part of the human condition’, and 
�C�U�U�G�T�V�U�� �V�J�C�V�� �V�J�G�� �O�K�P�F�U�� �Q�H�� �O�G�P�� �C�P�F�� �Y�Q�O�G�P��
�C�T�G���P�Q�V���K�F�G�P�V�K�E�C�N�����I�K�X�K�P�I���T�K�U�G���V�Q���U�Q�O�G���n�T�G�N�K�C�D�N�G��
�F�K�H�H�G�T�G�P�E�G�U�o���
�2�K�P�M�G�T�����������������U�G�G���C�N�U�Q���$�N�C�M�G�O�Q�T�G��
�C�P�F���(�T�K�V�J�����������������$�N�C�M�G�O�Q�T�G������������������

�+�P�� �V�G�T�O�U�� �Q�H�� �C�E�C�F�G�O�K�E�� �C�D�K�N�K�V�[�� �C�U�� �F�G�‚�P�G�F�� �D�[��
test scores, there does seem to be a basic 
gender effect. There is plentiful evidence 
that, in general and across a range of tests 
at the secondary stage, boys are relatively 
over-represented at either extreme of the 
�C�D�K�N�K�V�[�� �T�C�P�I�G���� �6�J�K�U�� �K�U�� �R�C�T�V�K�E�W�N�C�T�N�[�� �O�C�T�M�G�F�� �K�P��

�O�C�V�J�G�O�C�V�K�E�U���
�/�G�K�P�E�M���C�P�F���$�T�G�U�G�������������������*�G�K�O��
�
������������ �E�Q�K�P�G�F�� �V�J�G�� �R�J�T�C�U�G�� �V�J�G�� �n�O�G�F�K�Q�E�T�K�V�[��
�Q�H�� �Y�Q�O�G�P�o�� �V�Q�� �E�J�C�T�C�E�V�G�T�K�U�G�� �V�J�G�� �U�V�C�V�K�U�V�K�E�C�N��
�V�G�P�F�G�P�E�[�� �H�Q�T�� �H�G�O�C�N�G�U�� �V�Q�� �U�J�Q�Y�� �C�� �N�Q�Y�G�T��
�U�V�C�P�F�C�T�F�� �F�G�X�K�C�V�K�Q�P�� �Q�P�� �K�P�V�G�N�N�K�I�G�P�E�G�� �V�G�U�V�U�� �
�U�G�G��
�C�N�U�Q�� �/�G�N�N�C�P�D�[�� �C�P�F�� �6�J�G�Q�D�C�N�F���� �������������� �6�J�G��
tendency for boys to dominate the top and 
bottom of ability distributions appears to be 
a characteristic of A level results in recent 
�[�G�C�T�U�����C�V���N�G�C�U�V���W�P�V�K�N������������27

27  ‘Boys tend to either get top marks or fail in 
exams says new research’, BBC news 3 August 2015: 
http://www.independent.co.uk/news/education/
education-news/boys-tend-to-either-get-top-marks-
or-fail-in-exams-says-new-research-10435842.html
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�)�%�5�'���T�G�U�W�N�V�U���V�G�P�F���V�Q���U�J�Q�Y���C���O�Q�T�G���P�W�C�P�E�G�F��
�R�C�V�V�G�T�P�����K�P������������ �D�Q�[�U�o���U�E�Q�T�G�U���J�C�F���C���J�K�I�J�G�T��
standard deviation, but girls’ scores had a 
higher mean – reflecting an overall better 
�H�G�O�C�N�G�� �R�G�T�H�Q�T�O�C�P�E�G�� �C�V�� �)�%�5�'���� �*�Q�Y�G�X�G�T����
�V�J�G�� �N�Q�Y�G�T�� �O�G�C�P�� �C�P�F�� �J�K�I�J�G�T�� �U�V�C�P�F�C�T�F��
deviation for boys can largely be attributed 
�V�Q���C���J�K�I�J�G�T���R�T�Q�R�Q�T�V�K�Q�P���Q�H���N�Q�Y���U�E�Q�T�G�U�����+�P���H�C�E�V��
girls predominated at the extreme top end 
of the score distribution in the vast majority 
�Q�H�� �U�W�D�L�G�E�V�U�� �
�$�T�C�O�N�G�[���� �8�K�F�C�N�� �4�Q�F�G�K�T�Q�� �C�P�F��
�8�K�V�G�N�N�Q����������������

�)�K�N�N�K�I�C�P���
�������������������������������������R�W�V�U���H�Q�T�Y�C�T�F���V�J�G��
�K�F�G�C�� �Q�H�� �I�G�P�F�G�T�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P�� �U�G�N�H���F�G�‚�P�K�V�K�Q�P��
and ethical evaluation. She argues that 
�H�G�O�C�N�G�U�� �V�G�P�F�� �V�Q�� �F�G�‚�P�G�� �V�J�G�O�U�G�N�X�G�U�� �V�J�T�Q�W�I�J��
�V�J�G�K�T�� �T�G�N�C�V�K�Q�P�U�J�K�R�U�� �Y�K�V�J�� �Q�V�J�G�T�U���� �Y�J�K�N�G�� �O�C�N�G�U��
�H�Q�N�N�Q�Y�� �n�V�T�C�F�K�V�K�Q�P�C�N�� �O�C�U�E�W�N�K�P�G�o�� �N�K�P�G�U�� �Q�H�� �U�G�N�H��
�F�G�‚�P�K�V�K�Q�P�� �s�� �C�E�E�Q�T�F�K�P�I�� �V�Q�� �V�J�G�K�T�� �Q�E�E�W�R�C�V�K�Q�P�C�N��
selves.28�� �1�P�� �V�J�G�� �D�C�U�K�U�� �Q�H�� �C�� �U�V�W�F�[�� �Q�H�� �I�K�T�N�U�� �C�V��
�C�� �U�G�N�G�E�V�K�X�G�� �U�K�P�I�N�G���U�G�Z�� �U�E�J�Q�Q�N�� �K�P�� �0�G�Y�� �;�Q�T�M��
�U�V�C�V�G���� �)�K�N�N�K�I�C�P�� �C�U�U�G�T�V�U�� �V�J�C�V�� �Y�Q�O�G�P�� �U�R�G�C�M�� �K�P��
a different voice, but that that voice is often 
muted by gendered stereotypes in the 
dominant culture. 

�2�U�[�E�J�Q�N�Q�I�K�U�V�U�� �C�V�� �9�C�T�Y�K�E�M�� �7�P�K�X�G�T�U�K�V�[�� �J�C�X�G��
�H�Q�W�P�F���O�C�T�M�G�F���I�G�P�F�G�T���F�K�H�H�G�T�G�P�E�G�U���K�P���V�J�G���Y�C�[��
that people go about conceptual classifying 
�Q�T���E�C�V�G�I�Q�T�K�\�K�P�I�����6�J�G�[���H�Q�W�P�F���V�J�C�V���O�G�P���V�G�P�F���V�Q��
�N�G�C�R�� �V�Q�� �D�N�C�E�M���Q�T���Y�J�K�V�G�� �E�Q�P�E�N�W�U�K�Q�P�U���� �Y�J�G�T�G�C�U��
�Y�Q�O�G�P�� �V�G�P�F�� �V�Q�� �U�G�G�� �U�J�C�F�G�U�� �Q�H�� �I�T�G�[���� �Q�T��
indeterminate categories. 29 

�/�C�P�Q�P�� �)�C�T�E�K�C�� �
�������������� �K�P�X�G�U�V�K�I�C�V�G�U�� �Y�J�[��
�Y�Q�O�G�P�� �C�F�Q�R�V�� �D�G�J�C�X�K�Q�W�T�U�� �V�J�C�V�� �E�C�P�� �D�G�� �U�G�G�P��
�C�U�� �U�W�D�O�K�U�U�K�X�G���� �K�P�E�N�W�F�K�P�I�� �C�N�N�Q�Y�K�P�I�� �O�G�P�� �V�Q��
�F�Q�� �N�G�U�U�� �V�J�C�P�� �V�J�G�K�T�� �U�J�C�T�G�� �Q�H�� �J�Q�W�U�G�Y�Q�T�M�� �C�P�F��
�I�Q�K�P�I�� �Q�P�� �C�� �U�V�C�T�X�C�V�K�Q�P�� �F�K�G�V�� �V�Q�� �T�G�C�E�J�� �U�K�\�G�� ������
�#�T�I�W�K�P�I�� �V�J�C�V�� �Y�Q�O�G�P�� �C�T�G�� �P�Q�V�� �U�W�D�O�K�U�U�K�X�G�� �D�[��
�P�C�V�W�T�G���� �U�J�G�� �H�Q�N�N�Q�Y�U�� �5�K�O�Q�P�G�� �F�G�� �$�G�C�W�X�Q�K�T�� �K�P��
�C�T�I�W�K�P�I�� �V�J�C�V���� �n�Y�Q�O�G�P�o�U�� �F�G�E�K�U�K�Q�P�� �V�Q�� �U�W�D�O�K�V��
�K�U�� �P�Q�V���� �U�V�T�K�E�V�N�[�� �U�R�G�C�M�K�P�I���� �C�� �E�J�Q�K�E�G�o�� �I�K�X�G�P�� �V�J�G��
social, economic, and other realities of their 

28  ‘The new psychology of women’, New York 
Review of Books, 38 (17), 24 October 1991, 25-32

29  ’Men make quicker but more judgmental 
decisions’, Daily Telegraph, 18 April, 2011: www.
telegraph.co.uk/science/science-news/8458989/Men-
make-quicker-but-more-judgmental-decisions.html

�n�U�K�V�W�C�V�K�Q�P�o�� �K�P�� �N�K�H�G���� �4�C�E�J�G�N�� �5�K�O�O�Q�P�U������ �V�C�M�G�U��
�V�J�G�� �X�K�G�Y�� �V�J�C�V�� �I�G�P�F�G�T�� �F�K�H�H�G�T�G�P�E�G�U�� �D�G�E�Q�O�G��
apparent and intensify during adolescence 
�
�U�G�G�� �C�N�U�Q�� �2�C�N�O�G�T���� �������������� �6�J�G�U�G�� �F�K�H�H�G�T�G�P�E�G�U��
relate to self-esteem, internalising behaviours 
�
�F�G�R�T�G�U�U�K�Q�P�����C�P�Z�K�G�V�[�����U�G�N�H���S�W�G�U�V�K�Q�P�K�P�I�������U�V�T�G�U�U����
�K�P�V�G�T�R�T�G�V�C�V�K�Q�P�U�� �Q�H�� �H�C�K�N�W�T�G�� �
�T�G�E�G�K�R�V�� �Q�H�� �P�G�I�C�V�K�X�G��
�H�G�G�F�D�C�E�M�� �C�P�F�� �R�T�Q�R�G�P�U�K�V�[�� �V�Q�� �V�C�M�G�� �T�K�U�M�U���� �C�P�F��
�U�G�N�H���Q�D�L�G�E�V�K�‚�E�C�V�K�Q�P�� �
�U�G�G�� �C�N�U�Q�� �9�J�K�V�J�C�O��
�$�N�C�E�M�Y�G�N�N�����������������&�C�O�Q�W�T�������������������5�W�T�X�G�[�U���U�J�Q�Y��
�C�� �U�W�D�U�V�C�P�V�K�C�N�� �
�C�P�F�� �I�T�Q�Y�K�P�I���� �K�P�E�K�F�G�P�E�G�� �Q�H��
depression and anxiety among girls.����

�6�J�G�� �E�G�P�V�T�C�N�� �R�T�Q�D�N�G�O���� �V�J�G�P���� �K�U�� �P�Q�V�� �Y�J�G�V�J�G�T��
there are gender differences, so much as 
�Y�J�G�V�J�G�T���V�J�G�U�G���E�C�P���D�G���C�U�E�T�K�D�G�F���V�Q���P�C�V�W�T�G���Q�T���V�Q��
�P�W�T�V�W�T�G���� �1�o�6�Q�Q�N�G���
������������ ������ �E�Q�P�E�N�W�F�G�U���V�J�C�V���n�e��
there are small innate biological differences 
�D�G�V�Y�G�G�P�� �O�G�P�� �C�P�F�� �Y�Q�O�G�P�o�U�� �R�U�[�E�J�Q�N�Q�I�K�G�U����
�Y�J�K�E�J���Q�W�T���V�T�G�C�V�O�G�P�V���Q�H���R�G�Q�R�N�G���K�P���O�C�N�G���D�Q�F�K�G�U��
�C�P�F���H�G�O�C�N�G���D�Q�F�K�G�U���E�Q�P�F�K�V�K�Q�P�U���K�P�V�Q���U�K�I�P�K�‚�E�C�P�V��
�C�P�F���Q�H�V�G�P�V�K�O�G�U���Y�Q�T�T�[�K�P�I���I�C�R�U�o����

30  Comments by Rachel Simmons in a session 
on ‘Effortless Perfectionism’ at the annual conference 
of the National Coalition of Girls’ Schools, New 
York City, February 2016: http://www.ncgs.org/Pdfs/
Forum/2016/PostConference/4/1FeaturedSpeakers_
RachelSimmons.pdf

31  ‘Teenagers struck by depression epidemic’, 
The Times, 22 August 2016; for Scotland, see 
https://www.st-andrews.ac.uk/news/archive/2015/
title,306958,en.php

Psychologists at Warwick 
University have found marked 
gender di�erences in the 
way that people go about 
conceptual classifying or 
categorizing. 
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�#���H�W�T�V�J�G�T���F�K�H�‚�E�W�N�V�[���N�K�G�U���K�P���O�C�R�R�K�P�I���C�P�[���I�G�P�F�G�T��
differences in the brain or in behaviour 
to differences in attitudes to learning. 
�0�G�W�T�Q�U�E�K�G�P�V�K�U�V�� �5�V�G�R�J�C�P�K�G�� �$�W�T�P�G�V�V�� �*�G�[�G�U32 
�Y�C�T�P�U���V�J�C�V���Y�J�K�N�G���K�V���K�U���R�Q�U�U�K�D�N�G���V�Q���U�J�Q�Y���I�G�P�F�G�T��
�F�K�H�H�G�T�G�P�E�G�U���K�P���V�J�G���D�T�C�K�P���
�U�Q�O�G���Q�H���Y�J�K�E�J���N�K�P�M��
to evident gender differences in cognitive 
performance, such as the tendency for men 
�V�Q�� �D�G�� �D�G�V�V�G�T�� �C�V�� �O�Q�V�Q�T�� �C�P�F�� �U�R�C�V�K�C�N�� �V�C�U�M�U������ �K�V��
�K�U���P�Q�V���C�V���C�N�N���E�N�G�C�T�����I�K�X�G�P���E�W�T�T�G�P�V���M�P�Q�Y�N�G�F�I�G����
�Y�J�C�V�� �V�J�G�� �G�F�W�E�C�V�K�Q�P�C�N�� �K�O�R�N�K�E�C�V�K�Q�P�U�� �Q�H�� �V�J�G�U�G��
�F�K�H�H�G�T�G�P�E�G�U���O�K�I�J�V���D�G�����6�J�C�V���U�C�K�F�����&�G�C�M���
������������
�C�U�U�G�T�V�U���C���N�K�P�M���D�G�V�Y�G�G�P���J�Q�T�O�Q�P�C�N���F�K�H�H�G�T�G�P�E�G�U��
�C�P�F���I�K�T�N�U�o���R�T�G�F�K�U�R�Q�U�K�V�K�Q�P���V�Q�Y�C�T�F�U���U�G�S�W�G�P�V�K�C�N����
�F�G�V�C�K�N�G�F�����N�C�P�I�W�C�I�G���D�C�U�G�F���H�C�E�V�W�C�N���V�C�U�M�U��

These approaches tend to reassert the 
biological basis of some cognitive and 
affective gender differences, mediated 
�C�P�F���O�C�I�P�K�‚�G�F���K�P���C���O�C�L�Q�T���Y�C�[���D�[���U�Q�E�K�C�N���C�P�F��
�E�W�N�V�W�T�C�N�� �E�Q�P�F�K�V�K�Q�P�U���� �%�N�C�K�O�U�� �H�Q�T�� �V�J�G�� �G�H�‚�E�C�E�[��
of single-sex education do not stand or fall 
on this ground, but there is one cognitive 
�C�T�G�C���Y�J�K�E�J���K�U���Q�H���F�K�T�G�E�V���T�G�N�G�X�C�P�E�G������

32  Presentation by Stephanie Burnett Heyes, at 
IoP Opening Doors conference, London,  October 
2015: http://genderandset.open.ac.uk/index.php/
genderandset/article/viewFile/443/729

•    Girls and boys have different 
maturation rates

This might be one cause of evident 
motivational and interpersonal differences 
�D�G�V�Y�G�G�P���V�J�G���U�G�Z�G�U���C�V���R�T�K�O�C�T�[���C�P�F���U�G�E�Q�P�F�C�T�[��
level, and the resulting need for protected 
time in the formative years, as advocated 
�G�X�G�P�� �D�[�� �V�J�Q�U�G�� �Q�V�J�G�T�Y�K�U�G�� �U�E�G�R�V�K�E�C�N�� �Q�H�� �V�J�G��
more outré claims of single-sex schooling 
�
�E�H�����'�N�K�Q�V����������������

Young girls appear to be better 
�R�T�G�R�C�T�G�F�� �H�Q�T�� �V�J�G�� �U�V�W�F�G�P�V�� �n�T�Q�N�G�o�� �V�J�C�P�� �D�Q�[�U��
�s�� �V�J�G�[�� �G�P�V�G�T�� �U�E�J�Q�Q�N�� �Y�K�V�J�� �O�Q�T�G�� �U�E�J�Q�Q�N��
�T�G�N�G�X�C�P�V�� �M�P�Q�Y�N�G�F�I�G���� �C�P�F�� �V�G�P�F�� �V�Q�� �D�G�� �O�Q�T�G��
conscientious, have higher cognitive 
competencies and possess a more 
�R�Q�U�K�V�K�X�G�� �U�Q�E�K�C�N�� �U�G�N�H���E�Q�P�E�G�R�V�� �
�(�C�D�G�U�� et al, 
������������ �U�G�G�� �C�N�U�Q�� �-�N�K�P�I�� et al���� �������������� �+�P�F�G�G�F����
�V�J�K�U�� �U�G�G�O�U�� �V�Q�� �R�G�T�U�K�U�V�� �s�� �C�� �7�-�� �I�Q�X�G�T�P�O�G�P�V��
�T�G�X�K�G�Y���E�Q�P�E�N�W�F�G�F���V�J�C�V���I�K�T�N�U���C�P�F���D�Q�[�U���T�G�N�C�V�G��
�F�K�H�H�G�T�G�P�V�N�[�� �V�Q�� �U�E�J�Q�Q�N�K�P�I�� �C�P�F�� �N�G�C�T�P�K�P�I���� �Y�K�V�J��
girls finding it easier to succeed in school 
�U�G�V�V�K�P�I�U�� �
�&�G�R�C�T�V�O�G�P�V�� �Q�H�� �'�F�W�E�C�V�K�Q�P�� �C�P�F��
�5�M�K�N�N�U����������������

�#�� �7�5�� �U�V�W�F�[�� �Q�H�� �I�G�P�F�G�T�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P��
�E�T�G�C�V�K�X�G���V�J�K�P�M�K�P�I���C�D�K�N�K�V�K�G�U���H�Q�W�P�F���C���U�V�C�V�K�U�V�K�E�C�N�N�[��
�U�K�I�P�K�‚�E�C�P�V���F�K�H�H�G�T�G�P�E�G���K�P���H�C�X�Q�W�T���Q�H���I�K�T�N�U�����K�P���D�Q�V�J��
���V�J���C�P�F�������V�J���I�T�C�F�G�U���
�$�C�T�V�� et al������������������

�2�+�5�#�� �T�G�U�W�N�V�U�� �H�Q�T�� �������[�G�C�T���Q�N�F�U�� �K�P�� �T�G�C�F�K�P�I��
�J�K�I�J�N�K�I�J�V�� �U�K�I�P�K�‚�E�C�P�V�� �I�G�P�F�G�T�� �I�C�R�U�� �C�E�T�Q�U�U��
�1�'�%�&�� �E�Q�W�P�V�T�K�G�U�� �
�/�C�T�M�U���� ������������ �/�C�V�G�L�W�� �C�P�F��
�5�O�K�V�J�������������������$�W�T�I�G�U�U�� et al���
�P���F�������G�Z�C�O�K�P�G�F��
gender differences in performance at age 
�������� �D�Q�V�J�� �K�P�� �V�G�T�O�U�� �Q�H�� �)�%�5�'�� �T�G�U�W�N�V�U�� �C�P�F�� �V�J�G��
�X�C�N�W�G�� �C�F�F�G�F�� �D�G�V�Y�G�G�P�� �V�J�G�� �C�I�G�U�� �Q�H�� ������ �C�P�F��
�������� �6�J�G�� �E�Q�P�U�K�U�V�G�P�E�[�� �Q�H�� �V�J�G�� �F�K�H�H�G�T�G�P�E�G�� �s��
�O�C�T�M�G�F�� �K�P�� �'�P�I�N�K�U�J���� �N�G�U�U�� �U�Q�� �K�P�� �O�C�V�J�U�� �C�P�F��
science – regardless of context, in their 
�X�K�G�Y�� �T�G�ƒ�G�E�V�G�F�� �V�J�G�� �F�K�H�H�G�T�G�P�V�� �E�Q�I�P�K�V�K�X�G��
demands and processes required by the 
subjects; and the authors suggest that the 
gender gap is rooted in the different pace 
�Q�H�� �E�Q�I�P�K�V�K�X�G�� �O�C�V�W�T�C�V�K�Q�P�� �D�G�V�Y�G�G�P�� �D�Q�[�U�� �C�P�F��
�I�K�T�N�U���� �%�J�G�G�O�C�� �C�P�F�� �)�C�N�N�W�\�\�Q�� �
������������ �C�T�I�W�G�F��
that the gender gap in maths achievement 
�K�P�� �V�J�G�� ���������� �2�+�5�#�� �T�G�U�W�N�V�U�� �F�K�U�C�R�R�G�C�T�� �Q�P�E�G��
�U�G�N�H���G�H�‚�E�C�E�[�� �C�P�F�� �C�P�Z�K�G�V�[�� �C�T�G�� �E�Q�P�V�T�Q�N�N�G�F�� �H�Q�T��
– although this in itself begs the question.

�.�G�P�T�Q�Q�V�� et al���
�������������R�Q�K�P�V���Q�W�V���V�J�C�V���P�G�C�T�N�[���C�N�N���Q�H��
the disorders encountered in developmental 
neuropsychiatry have different ages of onset, 
�R�T�G�X�C�N�G�P�E�G���� �C�P�F�� �U�[�O�R�V�Q�O�C�V�Q�N�Q�I�[�� �D�G�V�Y�G�G�P��
�D�Q�[�U�� �C�P�F�� �I�K�T�N�U���� �+�P�� �E�W�T�T�K�E�W�N�W�O�� �F�G�X�G�N�Q�R�O�G�P�V����
�V�J�G�T�G�� �K�U�� �C�� �E�J�T�Q�P�K�E�� �V�G�P�U�K�Q�P�� �D�G�V�Y�G�G�P�� �C�I�G�� �C�P�F��
�U�V�C�I�G���Y�J�G�P���U�R�G�E�K�H�[�K�P�I���C�R�R�T�Q�R�T�K�C�V�G���E�Q�P�V�G�P�V���C�P�F��
�C�V�V�C�K�P�O�G�P�V�� �V�C�T�I�G�V�U���� �� �n�5�V�C�I�G�o�� �O�K�I�J�V�� �P�G�G�F�� �V�Q�� �D�G��
�F�G�‚�P�G�F���C�V���N�G�C�U�V���R�C�T�V�N�[���K�P���I�G�P�F�G�T���U�R�G�E�K�‚�E���V�G�T�O�U��

�6�J�G�� �T�G�N�C�V�K�Q�P�U�J�K�R�� �D�G�V�Y�G�G�P�� �D�K�Q�N�Q�I�K�E�C�N�N�[��
based gender differences and single-sex 
�G�F�W�E�C�V�K�Q�P�� �K�U�� �P�Q�V�� �C�� �U�V�T�C�K�I�J�V�H�Q�T�Y�C�T�F�� �Q�P�G����
and arguments for the latter do not rest 
�Q�P�� �U�W�E�E�G�U�U�� �K�P�� �R�T�Q�X�K�P�I�� �V�J�G�� �H�Q�T�O�G�T���� �+�P�F�G�G�F����
�K�H�� �Y�G�� �C�E�E�G�R�V�� �V�J�C�V�� �V�J�G�T�G�� �C�T�G�� �H�G�Y���� �K�H�� �C�P�[����
psychological and related sex differences, 
�V�J�G�P�� �Y�G�� �C�T�G�� �N�G�H�V�� �J�C�X�K�P�I�� �V�Q�� �G�Z�R�N�C�K�P�� �V�J�G�� �X�G�T�[��
obvious disparities in, for example, the 
�V�C�M�G���W�R�� �Q�H�� �R�C�T�V�K�E�W�N�C�T�� �U�W�D�L�G�E�V�U�� �C�V�� �U�E�J�Q�Q�N��
�C�P�F�� �N�C�V�G�T�� �E�C�T�G�G�T�� �R�C�V�V�G�T�P�U���� �+�H�� �V�J�G�T�G�� �T�G�C�N�N�[�� �K�U��
�P�Q���F�K�H�H�G�T�G�P�E�G���D�G�V�Y�G�G�P���D�Q�[�U���C�P�F���I�K�T�N�U���K�P���V�J�G��
propensity for engineering or enterprise 

The interrelated in�uence of 
innate biological factors and 
socially in�uenced cultural 
factors a�ect us in everyday life 
… In school it a�ects the choices 
students make about what to 
read and which classes to take, 
what games to play, how they 
think about themselves and their 
abilities as learners, and what 
they imagine their futures will be.

�
�U�C�[������ �V�J�G�P�� �V�J�G�� �G�X�K�F�G�P�E�G�� �Y�Q�W�N�F�� �U�W�I�I�G�U�V��
�V�J�C�V���U�Q�E�K�C�N���C�P�F���Q�V�J�G�T���H�C�E�V�Q�T�U���C�T�G���K�P�ƒ�W�G�P�E�K�P�I��
girls’ choices. The argument for single-sex 
�G�F�W�E�C�V�K�Q�P���Y�Q�W�N�F���V�J�G�P���T�G�U�V���X�G�T�[���‚�T�O�N�[���Q�P���V�J�G��
need to avoid prejudging girls’ interests 
and trajectories, and to ensure a level 
�R�N�C�[�K�P�I���‚�G�N�F����

Whatever the exact balance between biology 
and society in gender differentiation, it is 
generally agreed that schools play a highly 
�U�K�I�P�K�‚�E�C�P�V���R�C�T�V��

�n�6�J�G�� �K�P�V�G�T�T�G�N�C�V�G�F�� �K�P�ƒ�W�G�P�E�G�� �Q�H�� �K�P�P�C�V�G��
�D�K�Q�N�Q�I�K�E�C�N�� �H�C�E�V�Q�T�U�� �C�P�F�� �U�Q�E�K�C�N�N�[�� �K�P�ƒ�W�G�P�E�G�F��
�E�W�N�V�W�T�C�N���H�C�E�V�Q�T�U���C�H�H�G�E�V���W�U���K�P���G�X�G�T�[�F�C�[���N�K�H�G���e���+�P��
�U�E�J�Q�Q�N�� �K�V�� �C�H�H�G�E�V�U�� �V�J�G�� �E�J�Q�K�E�G�U�� �U�V�W�F�G�P�V�U�� �O�C�M�G��
�C�D�Q�W�V���Y�J�C�V���V�Q���T�G�C�F���C�P�F���Y�J�K�E�J���E�N�C�U�U�G�U���V�Q���V�C�M�G����
�Y�J�C�V�� �I�C�O�G�U�� �V�Q�� �R�N�C�[���� �J�Q�Y�� �V�J�G�[�� �V�J�K�P�M�� �C�D�Q�W�V��
themselves and their abilities as learners, 
�C�P�F�� �Y�J�C�V�� �V�J�G�[�� �K�O�C�I�K�P�G�� �V�J�G�K�T�� �H�W�V�W�T�G�U�� �Y�K�N�N�� �D�G�o��
�
�-�W�T�K�N�Q�H�H�� et al�����������������R������������
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•  Gender stereotyping appears to be 
culturally universal

Across cultures, gender-stereotyping appears 
to be near-universal, in its occurrence but also 
�K�P���K�V�U���F�K�T�G�E�V�K�Q�P���
�5�V�G�T�P�D�G�T�I�������������������-�C�V�G���/�C�P�P�G��
�
������������ �K�P�U�K�U�V�U�� �V�J�C�V�� �V�J�G�� �n�N�Q�I�K�E�� �Q�H�� �O�K�U�Q�I�[�P�[�o��
persists and remains deeply-rooted even in 
�Q�V�J�G�T�Y�K�U�G�� �n�G�P�N�K�I�J�V�G�P�G�F�o�� �Y�G�U�V�G�T�P�� �U�Q�E�K�G�V�K�G�U����
Stereotyping based on spurious science 
remains a major obstacle to securing equal 
�Q�R�R�Q�T�V�W�P�K�V�K�G�U���
�5�C�K�P�K����������������

Boys are typically described or perceived 
as adventurous, enterprising, individualistic, 
inventive and progressive. Girls on the other 
hand tend to be described as cautious, 
�F�G�R�G�P�F�G�P�V�����H�C�W�N�V���‚�P�F�K�P�I�����U�J�[���C�P�F���U�W�D�O�K�U�U�K�X�G����
This is important because socialisation tends 
to reinforce and reproduce perceptions, and 
there is a danger that, in co-ed contexts, 
�I�K�T�N�U�� �Y�K�N�N�� �D�G�� �T�G�Y�C�T�F�G�F�� �H�Q�T�� �R�C�T�V�K�E�W�N�C�T�� �U�V�[�N�G�U��
�
�E�C�V�G�I�Q�T�K�U�G�F���D�[���5�V�G�T�P�D�G�T�I���C�U���L�W�F�K�E�K�C�N�����G�Z�V�G�T�P�C�N��
and conservative). The tendency for behaviour 
�C�P�F���R�T�C�E�V�K�E�G���
�K�P�E�N�W�F�K�P�I���D�[���E�J�K�N�F�T�G�P���V�J�G�O�U�G�N�X�G�U����
�V�Q�� �T�G�ƒ�G�E�V���� �T�G�K�P�H�Q�T�E�G�� �C�P�F�� �K�P�� �V�W�T�P�� �V�Q�� �T�G�R�T�Q�F�W�E�G��
�U�V�T�W�E�V�W�T�C�N�� �C�U�[�O�O�G�V�T�K�G�U���� �J�C�U�� �T�G�U�Q�P�C�P�E�G�U�� �Y�K�V�J��
�V�J�G�� �V�J�G�Q�T�[�� �Q�H�� �n�U�V�T�W�E�V�W�T�C�V�K�Q�P�o�� �R�T�Q�R�Q�W�P�F�G�F�� �D�[��
�V�J�G���U�Q�E�K�Q�N�Q�I�K�U�V���#�P�V�J�Q�P�[���)�K�F�F�G�P�U���
������������

�4�G�U�G�C�T�E�J���U�W�I�I�G�U�V�U���V�J�C�V���V�J�G���Y�C�[���Y�Q�O�G�P���U�G�G��
themselves differs depending on the gender-
composition of particular interactions, and 
�V�J�C�V�� �H�W�T�V�J�G�T�O�Q�T�G���� �n�C�W�V�J�G�P�V�K�E�� �K�P�V�G�T�C�E�V�K�Q�P�U�o��
have been found to relate positively to career 
aspirations and cognitive performance 
�
�)�C�T�E�K�C�� et al����������������

The tendency of young people to police 
�
�Q�H�V�G�P�� �S�W�K�V�G�� �T�W�V�J�N�G�U�U�N�[���� �C�U�U�W�O�G�F�� �I�G�P�F�G�T��
�F�K�H�H�G�T�G�P�E�G�U�� �K�U�� �X�G�T�[�� �O�C�T�M�G�F�� �
�5�M�G�N�V�Q�P�� �C�P�F��
�(�T�C�P�E�K�U�������������������C�U���U�Q�O�G���G�Z�C�O�R�N�G�U���R�T�Q�X�K�F�G�F���D�[��
Nicole Allen in The Atlantic�� �O�C�I�C�\�K�P�G�� �O�C�M�G��
�E�N�G�C�T�����K�P�������������U�V�W�F�G�P�V�U���K�P���V�Y�Q���0�;�7���E�N�C�U�U�G�U���T�G�C�F��
case studies about a technology entrepreneur 
�Y�J�Q���K�P���U�Q�O�G���X�G�T�U�K�Q�P�U���Y�C�U���P�C�O�G�F���*�G�K�F�K���C�P�F���K�P��
�Q�V�J�G�T�U�����*�Q�Y�C�T�F�����6�J�G���U�V�W�F�G�P�V�U���T�C�V�G�F���*�G�K�F�K���C�P�F��
�*�Q�Y�C�T�F���C�U���G�S�W�C�N�N�[���E�Q�O�R�G�V�G�P�V�����D�W�V���N�K�M�G�F���*�G�K�F�K��
�N�G�U�U���C�P�F���F�K�F�P�o�V���Y�C�P�V���V�Q���Y�Q�T�M���Y�K�V�J���J�G�T��33

33  ‘Karen vs. Kevin’, The Atlantic Magazine, May 
2013, page 16.

�6�J�K�U�� �V�G�P�F�U�� �V�Q�� �N�K�P�M�� �V�Q�� �Y�J�C�V�� �J�C�U�� �D�G�G�P�� �E�C�N�N�G�F��
�V�J�G�� �E�Q�O�R�G�V�G�P�E�G���N�K�M�G�C�D�K�N�K�V�[�� �F�K�N�G�O�O�C�� �
�U�G�G��
�$�Q�J�P�G�V���� �������������� �5�W�E�E�G�U�U�H�W�N�� �Y�Q�O�G�P�� �‚�P�F�� �K�V��
�O�Q�T�G���F�K�H�‚�E�W�N�V���V�Q���C�E�J�K�G�X�G���T�G�E�Q�I�P�K�V�K�Q�P���C�U���D�Q�V�J��
�E�Q�O�R�G�V�G�P�V�� �C�P�F�� �Y�C�T�O�� �
�%�W�F�F�[���� �(�K�U�M�G�� �C�P�F��
�)�N�K�E�M����������������34 

�5�K�G�I�J�C�T�V�� �
������������ �U�G�G�U�� �K�V�� �G�X�G�P�� �O�Q�T�G�� �U�V�C�T�M�N�[����
�C�T�I�W�K�P�I�� �V�J�C�V�� �Y�J�G�P�� �K�V�� �E�Q�O�G�U�� �V�Q�� �E�Q�O�R�G�V�G�P�E�G����
�V�J�G�T�G�� �K�U�� �C�� �F�G�G�R���T�Q�Q�V�G�F�� �n�C�W�V�J�Q�T�K�V�[�� �I�C�R�o�� �V�J�C�V��
�K�U�� �C�U�� �U�G�T�K�Q�W�U�� �C�U�� �V�J�G�� �R�C�[�� �I�C�R���� �+�P�� �J�G�T�� �X�K�G�Y���� �K�V��
amounts to a pervasive often unconscious 
�W�P�F�G�T�G�U�V�K�O�C�V�K�Q�P���Q�H���Y�Q�O�G�P�o�U���E�Q�O�R�G�V�G�P�E�G��

There is evidence that peer policing of 
�I�G�P�F�G�T�� �P�Q�T�O�U���D�G�I�K�P�U���X�G�T�[�� �G�C�T�N�[�� �
�)�K�N�N���� �'�U�U�Q�P��
�C�P�F���;�W�G�P�������������������:�K�C�Q�� et al�������������������%�J�K�N�F�T�G�P��
start constructing gendered identities 
�H�T�Q�O�� �V�J�G�� �U�V�C�T�V���� �Y�K�V�J�� �I�G�P�F�G�T�G�F�� �R�N�C�[�� �D�G�K�P�I��
observable in pre-school and Early Years 
settings. Given the choice, pupils usually 
sit in same-gender groups and, typically, 
friendship groups are composed of pupils of 
�V�J�G���U�C�O�G���I�G�P�F�G�T���
�5�M�G�N�V�Q�P���C�P�F���(�T�C�P�E�K�U����������������
�(�T�C�P�E�K�U�� �C�P�F�� �5�M�G�N�V�Q�P���� ������������ �2�C�G�E�J�V�G�T���� ������������
�/�C�T�V�K�P����������������

Asymmetries abound in co-ed settings, 
�G�X�G�P�� �Y�J�G�P�� �V�G�C�E�J�G�T�U�� �C�T�G�� �P�Q�V�� �E�Q�P�U�E�K�Q�W�U�N�[��
�U�G�G�M�K�P�I�� �V�Q�� �T�G�K�P�H�Q�T�E�G�� �V�J�G�O���� �4�G�H�G�T�G�P�E�G�� �J�C�U��
already been made to the gender bias in 
career aspirations and subject choices, 
evident in coeducational contexts. Studies 
�T�G�X�K�G�Y�G�F�� �D�[�� �/�W�T�R�J�[�� �C�P�F�� �9�J�K�V�G�N�G�I�I�� �
������������
suggest that teachers’ a priori judgements 
�C�D�Q�W�V���R�W�R�K�N���C�D�K�N�K�V�[���C�T�G���K�P�ƒ�W�G�P�E�G�F���D�[���I�G�P�F�G�T����
Another study found that teachers tend 
to perceive boys as having greater ability 
�K�P�� �O�C�V�J�U�� �V�J�C�P�� �I�K�T�N�U�� �
�7�R�C�F�[�C�[�C�� �C�P�F�� �'�E�E�N�G�U����
������������ �U�G�G�� �C�N�U�Q�� �)�K�N�N���� �'�U�U�Q�P�� �C�P�F�� �;�W�G�P���� ������������
�$�Q�T�I���� �������������� �#�� �T�G�E�G�P�V�� �U�W�T�X�G�[�� �E�Q�O�O�K�U�U�K�Q�P�G�F��
by Centrica found that almost a third of male 
�V�G�C�E�J�G�T�U�� �V�J�K�P�M�� �5�6�'�/�� �E�C�T�G�G�T�U�� �C�T�G�� �O�Q�T�G�� �H�Q�T��
boys than for girls35.

34  ‘For women leaders, likability and success 
hardly go hand in hand’, blog post, Harvard Business 
Review, 30 April 2013: https://hbr.org/2013/04/for-
women-leaders-likability-a

35  https://www.tes.com/news/school-news/
breaking-news/almost-a-third-male-teachers-think-
stem-careers-are-more-boys-girls

�#���6�W�T�M�K�U�J���U�V�W�F�[���U�J�Q�Y�G�F���V�J�C�V���G�N�G�O�G�P�V�C�T�[���U�E�J�Q�Q�N��
teachers’ beliefs about gender roles had a direct 
�G�H�H�G�E�V���Q�P���U�V�W�F�G�P�V���C�E�J�K�G�X�G�O�G�P�V�����)�K�T�N�U���Y�J�Q���Y�G�T�G��
�V�C�W�I�J�V���H�Q�T���N�Q�P�I�G�T���V�J�C�P���C���[�G�C�T���D�[���V�G�C�E�J�G�T�U���Y�K�V�J��
�V�T�C�F�K�V�K�Q�P�C�N���I�G�P�F�G�T���X�K�G�Y�U���J�C�F���N�Q�Y�G�T���R�G�T�H�Q�T�O�C�P�E�G��
�K�P�� �O�C�V�J�U�� �C�P�F�� �X�G�T�D�C�N�� �V�G�U�V�U���� �6�J�G�[�� �‚�P�F�� �P�Q�� �U�W�E�J��
�G�H�H�G�E�V���Q�P���D�Q�[�U���
�5�W�N�G���� et al������������������

�6�J�G���T�G�U�W�N�V�U���Q�H���C���T�G�E�G�P�V���U�V�W�F�[���K�P���+�T�G�N�C�P�F���
�/�E�%�Q�[���� 
et al�����������������U�J�Q�Y���V�J�C�V���C�U���G�C�T�N�[���C�U���P�K�P�G���[�G�C�T�U���Q�N�F����
�I�K�T�N�U�o���R�G�T�H�Q�T�O�C�P�E�G���C�V���O�C�V�J�G�O�C�V�K�E�U���Y�C�U���D�G�K�P�I��
�W�P�F�G�T�G�U�V�K�O�C�V�G�F���D�[���V�G�C�E�J�G�T�U���C�P�F���R�C�T�G�P�V�U���C�N�K�M�G��
relative to that of boys. Judgments tended to 
�T�G�ƒ�G�E�V���E�J�K�N�F�T�G�P�o�U���C�V�V�K�V�W�F�G�U���V�Q�Y�C�T�F�U���U�E�J�Q�Q�N���C�P�F��
academic self-concept, not just their actual 
performance. The authors raise concerns for 
girls’ subsequent mathematics performance 
and for their academic self-concept in a 
�U�Q�E�K�G�V�[�� �Y�J�G�T�G�� �O�C�V�J�G�O�C�V�K�E�U�� �K�U�� �J�K�I�J�N�[�� �X�C�N�W�G�F��
as an indicator of intelligence.

�+�P���C���U�V�W�F�[���Q�H���7�5���J�K�I�J���U�E�J�Q�Q�N�U�����4�K�G�I�N�G���%�T�W�O�D��
�C�P�F�� �*�W�O�R�J�T�K�G�U�� �
������������ �H�Q�W�P�F�� �G�X�K�F�G�P�E�G�� �Q�H�� �n�C��
�E�Q�P�U�K�U�V�G�P�V�� �D�K�C�U�� �C�I�C�K�P�U�V�� �Y�J�K�V�G�� �H�G�O�C�N�G�U���� �Y�J�K�E�J��
although relatively small in magnitude, 
suggests that teachers hold the belief that 
�O�C�V�J���K�U���L�W�U�V���G�C�U�K�G�T���H�Q�T���Y�J�K�V�G���O�C�N�G�U���V�J�C�P���K�V���K�U���H�Q�T��
�Y�J�K�V�G���H�G�O�C�N�G�U���o

�/�W�E�J�� �V�J�G�� �U�C�O�G�� �E�Q�W�N�F�� �D�G�� �U�C�K�F�� �C�D�Q�W�V��
�I�G�P�F�G�T�G�F���R�G�T�E�G�R�V�K�Q�P�U���Q�H���D�G�J�C�X�K�Q�W�T�����C�U���(�W�T�G�F�K��
�O�C�M�G�U�� �E�N�G�C�T��36�� �(�T�C�P�E�K�U�� �C�P�F�� �5�M�G�N�V�Q�P�� �
������������
�R������������ �Q�D�U�G�T�X�G�� �V�J�C�V�� �n�D�G�J�C�X�K�Q�W�T�� �V�J�C�V�� �V�G�C�E�J�G�T�U��
see as acceptable in one gender is sometimes 
problematised in the other.’

�5�V�W�F�G�P�V�U���Y�J�Q���F�Q���P�Q�V���‚�V���V�J�G���R�G�T�E�G�K�X�G�F���P�Q�T�O�U��
tend to be the exceptions that prove the rule. 
With regard to engagement in reading, Scholes 
�
������������ �J�C�U�� �E�J�C�T�C�E�V�G�T�K�U�G�F�� �V�J�Q�U�G�� �Y�J�Q�� �U�W�D�X�G�T�V��
�R�G�T�E�G�K�X�G�F���I�G�P�F�G�T���P�Q�T�O�U���C�U���n�E�N�C�P�F�G�U�V�K�P�G���T�G�C�F�G�T�U���o��

�,�C�E�M�U�Q�P���C�P�F���0�[�U�V�T�Q�O���
�������������C�T�I�W�G���V�J�C�V���D�Q�[�U��
�C�T�G���O�Q�T�G���N�K�M�G�N�[���V�Q���D�G���R�Q�U�K�V�K�Q�P�G�F���C�U���n�G�H�H�Q�T�V�N�G�U�U��
achievers’, embodying a combination 
of nonchalance and natural brightness, 
�E�Q�O�R�C�T�G�F�� �Y�K�V�J�� �J�K�I�J���C�E�J�K�G�X�K�P�I�� �I�K�T�N�U�� �Y�J�Q��
�C�T�G�� �O�Q�T�G�� �N�K�M�G�N�[�� �V�Q�� �D�G�� �U�G�G�P�� �C�U�� �F�K�N�K�I�G�P�V�� �C�P�F��
�J�C�T�F���Y�Q�T�M�K�P�I���� �C�� �F�K�N�K�I�G�P�V�� �R�N�Q�F�F�G�T�� �Y�J�Q�� �K�U��
�E�C�T�G�H�W�N�����P�G�C�V���C�P�F���N�C�E�M�K�P�I���ƒ�C�K�T���E�Q�O�R�C�T�G�F���Y�K�V�J��
�U�Q�O�G�Q�P�G�� �Y�J�Q�� �O�K�I�J�V�� �D�G�� �U�N�Q�R�R�[�� �D�W�V�� �J�C�U�� �V�J�G��
�P�G�E�G�U�U�C�T�[���U�R�C�T�M���V�Q���n�R�W�N�N���K�V���Q�H�H�o�����#�U���)�K�P�C���4�K�R�R�Q�P��
�
������������ �R�W�V�U�� �K�V���� �V�C�N�G�P�V�G�F�� �Y�Q�O�G�P�� �C�T�G�� �T�G�I�C�T�F�G�F��
�C�U�� �Y�Q�T�M���J�Q�T�U�G�U���� �Y�J�K�N�G�� �V�C�N�G�P�V�G�F�� �O�G�P�� �O�K�I�J�V��
�D�G���U�G�G�P���C�U���o�H�G�T�C�N���I�G�P�K�W�U�G�U���o���
�5�G�G���C�N�U�Q���(�T�C�P�E�K�U����
�5�M�G�N�V�Q�P���C�P�F���4�G�C�F�����������������$�K�C�P�� et al�������������C����

36  http://www.frankfuredi.com/site/article/842

ph
ot

o 
cr

ed
it:

 E
d 

Ta
yl

or



3938

�#�E�E�Q�T�F�K�P�I�� �V�Q�� �/�Q�T�T�K�U�U�G�V�V�G�� et al�� �
��������������
�I�G�P�F�G�T�G�F���U�V�G�T�G�Q�V�[�R�G�U���R�G�T�U�K�U�V���K�P���7�5���E�N�C�U�U�T�Q�Q�O�U��
despite efforts to create equitable learning 
environments. They found continued gender 
�D�K�C�U�� �C�O�Q�P�I�� �G�F�W�E�C�V�Q�T�U���� �Y�K�V�J�� �C�� �V�G�P�F�G�P�E�[�� �V�Q��
�C�V�V�T�K�D�W�V�G���E�Q�P�ƒ�K�E�V���U�V�[�N�G�U���D�C�U�G�F���Q�P���I�G�P�F�G�T�����C�P�F��
�G�Z�R�G�E�V�C�V�K�Q�P�U���V�J�C�V���D�Q�[�U���C�P�F���I�K�T�N�U���Y�Q�W�N�F���R�T�G�H�G�T��
�F�K�H�H�G�T�G�P�V���M�K�P�F�U���Q�H���H�G�G�F�D�C�E�M����

�1�o�6�Q�Q�N�G�� �
������������ �������� �E�J�C�T�C�E�V�G�T�K�U�G�U�� �I�G�P�F�G�T��
�C�U�� �C�� �M�K�P�F�� �Q�H�� �R�G�T�H�Q�T�O�C�P�E�G���� �n�+�� �M�P�G�Y�� �J�Q�Y�� �V�Q��
�R�G�T�H�Q�T�O�� �O�[�� �H�G�O�C�N�G�� �K�F�G�P�V�K�V�[�� �K�P�� �V�J�G�� �Y�C�[�� �O�[��
�U�Q�E�K�G�V�[�� �F�G�G�O�G�F�� �D�G�U�V���� �1�V�J�G�T�� �I�K�T�N�U���� �H�T�Q�O��
different nations, cultures, classes, or races 
learn different, but intersecting, versions of 
�V�J�K�U���T�Q�N�G���o���4�C�D�[���C�P�F���2�Q�O�G�T�C�P�V�\���
�������������U�J�Q�Y���K�P��
�C�� �%�C�P�C�F�K�C�P�� �U�V�W�F�[�� �V�J�C�V�� �U�G�N�H���K�F�G�P�V�K�‚�G�F�� �n�U�O�C�T�V��
girls’ strategically negotiate their academic 
�K�F�G�P�V�K�V�K�G�U���Y�K�V�J�K�P���V�J�G���n�I�G�P�F�G�T�G�F���V�G�T�T�C�K�P�o���Q�H���V�J�G��
�U�E�J�Q�Q�N�����V�T�[�K�P�I���V�Q���D�C�N�C�P�E�G���V�J�G���J�C�\�C�T�F�U���Q�H���D�G�K�P�I��
�U�G�G�P�� �C�U�� �Q�X�G�T�N�[�� �C�E�C�F�G�O�K�E�� �Y�K�V�J�� �V�J�G�� �T�G�Y�C�T�F�U��
of academic success. They argue that in 
�T�G�U�R�Q�P�F�K�P�I���V�Q���V�J�K�U���V�G�P�U�K�Q�P�����I�K�T�N�U���n�E�C�T�G�H�W�N�N�[���C�P�F��
�E�Q�P�U�E�K�Q�W�U�N�[���R�G�T�H�Q�T�O���p�U�O�C�T�V���I�K�T�N�J�Q�Q�F�q�o��

Stereotypes extend beyond school, of 
course, as Boris Johnson’s use of the term 
�p�I�K�T�N�[���U�Y�Q�V�q���K�P�F�K�E�C�V�G�F�����+�T�Q�P�K�E�C�N�N�[�����J�G���W�U�G�F���K�V���V�Q��
describe his then boss, a male, but it elicited 
�C�� �U�R�K�T�K�V�G�F�� �T�G�L�Q�K�P�F�G�T�� �H�T�Q�O�� �$�C�T�Q�P�G�U�U�� �*�C�N�G�� �Y�J�Q��
championed the academically-inclined high-
achieving female persona.37

�&�C�V�P�Q�Y�� �C�P�F�� �*�W�D�D�C�T�F�� �
������������ �C�T�I�W�G�� �V�J�C�V��
�I�G�P�F�G�T�� �D�K�C�U�� �K�U�� �F�G�G�R�N�[�� �G�O�D�G�F�F�G�F�� �Y�K�V�J�K�P��
�Y�K�F�G�T���U�[�U�V�G�O�U���Q�H���Q�R�R�T�G�U�U�K�Q�P�����C�P�F���V�J�C�V���T�G�H�Q�T�O��
efforts in education therefore need to go 
beyond eliminating sex bias in language 
�C�P�F�� �E�W�T�T�K�E�W�N�C���� �G�F�W�E�C�V�Q�T�U�� �P�G�G�F�� �V�Q�� �U�V�T�K�X�G�� �V�Q��
implement alternative pedagogies that 
�E�J�C�N�N�G�P�I�G�� �V�J�G�� �W�P�G�S�W�C�N�� �R�Q�Y�G�T�� �T�G�N�C�V�K�Q�P�U��
inherent in traditional education and society.

37  https://www.tes.com/magazine/archive/lady-
hale-lets-hear-it-girly-swots

Gender stereotyping appears to be deeply 
�T�Q�Q�V�G�F���� �D�G�K�P�I�� �T�G�ƒ�G�E�V�G�F�� �C�P�F�� �T�G�K�P�H�Q�T�E�G�F�� �D�[��
images projected in the media. Studies 
�U�W�I�I�G�U�V�� �V�J�C�V�� �I�G�P�F�G�T�G�F�� �U�V�G�T�G�Q�V�[�R�G�U�� �Q�H�� �5�6�'�/��
careers, for instance, are relatively easily 
triggered and sustained by exposure to one-
off representations, but these are not easily 
�W�P�F�G�T�O�K�P�G�F�� �Y�K�V�J�Q�W�V�� �U�W�U�V�C�K�P�G�F�� �G�Z�R�Q�U�W�T�G�� �V�Q�� �C��
more gender-neutral representation of scientists 
�
�$�Q�P�F�����������������U�G�G���C�N�U�Q���%�C�T�P�G�O�Q�N�N�C����������������

�.�Q�Y���N�G�X�G�N���D�W�V���R�G�T�U�K�U�V�G�P�V���J�C�T�C�U�U�O�G�P�V���T�G�O�C�K�P�U��
a problem in coeducational schools. Testifying 
�K�P�� ���������� �V�Q�� �V�J�G�� �R�C�T�N�K�C�O�G�P�V�C�T�[�� �9�Q�O�G�P�� �C�P�F��
�'�S�W�C�N�K�V�[�� �%�Q�O�O�K�V�V�G�G���� �V�J�G�� �0�7�6�o�U�� �4�Q�U�C�O�W�P�F��
�/�E�0�G�K�N�� �C�T�I�W�G�F�� �V�J�C�V�� �O�C�P�[�� �K�P�E�K�F�G�P�V�U�� �Y�G�T�G��
simply not reported because the culture of 
sexual harassment is still acceptable – being 
interpreted as horseplay or banter in some 
schools38���
�U�G�G���C�N�U�Q���+�P�U�V�K�V�W�V�G���Q�H���2�J�[�U�K�E�U������������������
�/�C�T�[�� �$�Q�W�U�V�G�F�� �Q�H�� �V�J�G�� �#�6�.�� �C�N�U�Q�� �U�R�Q�M�G�� �Q�W�V��
against the sexist school bullying that can 
prevent girls from participating fully in the 
classroom39���� �6�J�G�� �E�Q�N�W�O�P�K�U�V�� �.�C�W�T�C�� �$�C�V�G�U�� �J�C�U��
argued that sexist bullying is part of a culture 
that puts girls under pressure to appear 
attractive and compliant rather than clever 
and forthright ����. 

�+�P�� ������������ �Q�X�G�T�� �V�J�T�G�G�� �S�W�C�T�V�G�T�U�� �Q�H�� �H�G�O�C�N�G��
�U�G�E�Q�P�F�C�T�[�� �U�E�J�Q�Q�N�� �R�W�R�K�N�U�� �K�P�� �V�J�G�� �7�-�� �Y�J�Q��
attended mixed schools claimed that they 
have been on the receiving end of sexist 
comments from other pupils. ����

�#�� �R�Q�N�N�� �D�[�� �2�N�C�P�� �+�P�V�G�T�P�C�V�K�Q�P�C�N�� �7�-�� �H�Q�W�P�F�� �V�J�C�V��
�Q�P�G���K�P���‚�X�G���I�K�T�N�U���C�P�F���[�Q�W�P�I���Y�Q�O�G�P���C�T�G���V�G�C�U�G�F��
�Q�T�� �D�W�N�N�K�G�F�� �C�D�Q�W�V�� �V�J�G�K�T�� �R�G�T�K�Q�F�U���� �Y�K�V�J�� �V�Y�Q��
thirds of these reporting that abuse mainly 

38  http://www.telegraph.co.uk/
education/2016/06/14/teachers-ignoring-sexual-
harassment-of-girls-mps-told/

39  http://www.thetimes.co.uk/tto/education/
article4724894.ece

40  https://www.theguardian.com/
commentisfree/2016/mar/31/sexism-schools-
department-of-education-deny-sexist-bullying

41  http://www.gendertrust.org.uk/gender-
inequality-in-the-british-education-system/

happened at school 42���� �2�K�P�M�G�V�V�� �C�P�F�� �4�Q�D�G�T�V�U��
�
������������ �T�G�H�G�T�� �V�Q�� �T�G�U�G�C�T�E�J�� �G�X�K�F�G�P�E�G�� �V�J�C�V�� �O�Q�T�G��
than a third of female students at mixed-
sex schools have personally experienced 
some sort of sexual harassment at school. 
�$�C�V�G�U���
�������������C�T�I�W�G�U���V�J�C�V���C�E�V�U���Q�H���U�G�Z�K�U�O���T�C�P�I�G��
�H�T�Q�O���V�J�G���n�V�J�G���P�K�I�I�N�K�P�I���C�P�F���P�Q�T�O�C�N�K�\�G�F���V�Q���V�J�G��
outrageously offensive and violent.’

A survey by Girlguiding in the summer of 
���������� �F�T�G�Y�� �C�V�V�G�P�V�K�Q�P�� �V�Q�� �V�J�G�� �n�J�W�I�G�� �U�E�C�N�G�� �Q�H��
�J�C�T�C�U�U�O�G�P�V�� �I�K�T�N�U�� �C�P�F�� �[�Q�W�P�I�� �Y�Q�O�G�P�� �H�C�E�G�o�� �e��
�n�9�J�G�P�� �K�V�� �E�Q�O�G�U���V�Q���H�G�G�N�K�P�I�� �C�P�F�� �D�G�K�P�I�� �U�C�H�G���K�P��
�V�J�G�� �Y�Q�T�N�F�� �C�T�Q�W�P�F�� �V�J�G�O���� �Y�G�� �M�P�Q�Y�� �I�K�T�N�U�� �C�P�F��
�[�Q�W�P�I�� �Y�Q�O�G�P�� �H�C�E�G�� �J�C�T�C�U�U�O�G�P�V�� �C�P�F�� �C�D�W�U�G����
This limits their freedom, opportunities and 
�H�Q�T�E�G�U���V�J�G�O���V�Q���E�J�C�P�I�G���V�J�G�K�T���Q�Y�P���D�G�J�C�X�K�Q�W�T���o��
�#�� �N�Q�V�� �Q�H�� �K�V�� �V�C�M�G�U�� �R�N�C�E�G�� �K�P�� �V�J�G�� �U�V�T�G�G�V�� �C�P�F�� �Q�P��
public transport, but schools are far from 

42 The Guardian, 28 May 2019. Available at: 
https://www.theguardian.com/society/2019/may/28/
�Q�P�G���K�P���‚�X�G���I�K�T�N�U���C�P�F���[�Q�W�P�I���Y�Q�O�G�P���D�W�N�N�K�G�F���C�D�Q�W�V��
their-periods-study



��������

�U�C�H�G���U�R�C�E�G�U�������������Q�H���U�K�Z�V�J���H�Q�T�O�G�T�U���U�C�K�F���V�J�G�[�o�F��
suffered some form of harassment; but so too 
�J�C�F���O�Q�T�G���V�J�C�P���J�C�N�H���Q�H���I�K�T�N�U���C�I�G�F���������V�Q�����������#�U��
�Q�P�G���U�C�K�F�����n�6�G�C�E�J�G�T�U���V�T�[���V�Q���E�Q�P�V�T�Q�N���K�V�����D�W�V���V�J�G�[��
�U�V�T�W�I�I�N�G�o���
�)�K�T�N�I�W�K�F�K�P�I����������������

According to a recent report by South 
Australia’s Commissioner for Children and 
Young People, sexism and stereotyping are 
�P�Q�Y�� �E�Q�P�U�K�F�G�T�G�F�� �C�� �n�P�Q�T�O�C�N�� �R�C�T�V�� �Q�H�� �U�E�J�Q�Q�N��
�E�W�N�V�W�T�G�o���Y�K�V�J���K�P�E�K�F�G�P�V�U���n�I�G�P�G�T�C�N�N�[���P�Q�V���T�G�R�Q�T�V�G�F��
�F�W�G�� �V�Q�� �C�� �D�G�N�K�G�H�� �V�J�C�V�� �P�Q�V�J�K�P�I�� �E�C�P�� �Q�T�� �Y�K�N�N�� �D�G��
�F�Q�P�G���C�D�Q�W�V���K�V�o���
�%�Q�P�P�Q�N�N�[������������������������

�6�J�G���+�P�U�V�K�V�W�V�G���Q�H���2�J�[�U�K�E�U���
�������������J�C�U���R�Q�K�P�V�G�F��
out that most teachers have had no training 
in gender issues and unconscious bias, and 
many are prone to treating sexist language 
�C�U�� �C�P�� �C�U�R�G�E�V�� �Q�H�� �D�C�P�V�G�T���� �6�J�G�� �+�Q�2�� �T�G�R�Q�T�V��
referred to confusion over the difference 
�D�G�V�Y�G�G�P�� �V�T�G�C�V�K�P�I�� �C�N�N�� �U�V�W�F�G�P�V�U�� �V�J�G�� �U�C�O�G����
and actively removing gender bias. Rosalyn 
�)�G�Q�T�I�G�� �Q�H�� �)�Q�N�F�U�O�K�V�J�o�U���� �7�P�K�X�G�T�U�K�V�[�� �Q�H��
�.�Q�P�F�Q�P���� �J�C�U�� �Y�Q�T�M�G�F�� �Q�P�� �V�J�G�� �R�C�T�V�K�E�W�N�C�T�K�V�K�G�U��
of girls’ friendships, and observes that 
�U�J�G�� �Y�C�U�� �U�W�T�R�T�K�U�G�F�� �V�J�C�V�� �V�G�C�E�J�G�T�U�� �F�K�F�� �P�Q�V��
�C�R�R�G�C�T���C�Y�C�T�G���Q�H���V�J�G���I�G�P�F�G�T���U�R�G�E�K�H�K�E���K�U�U�W�G�U��
�C�T�Q�W�P�F�� �J�Q�Y�� �H�T�K�G�P�F�U�J�K�R�U�� �C�T�G�� �E�T�G�C�V�G�F�� �C�P�F��
mediated. 43

A girls-only environment might encourage 
more positive self-images, and a consequently 
�J�K�I�J�G�T���W�R�V�C�M�G���Q�H���U�E�K�G�P�E�G���U�W�D�L�G�E�V�U�����H�Q�T���G�Z�C�O�R�N�G����
�C�U���Y�G�N�N���C�U���C���O�Q�T�G���I�G�P�G�T�C�N���Y�K�N�N�K�P�I�P�G�U�U���V�Q���V�C�M�G��
on and subvert gender stereotypes. Eliot 
�
�������������C�U�U�G�T�V�U���V�J�C�V�����n�V�J�G���U�V�T�Q�P�I�G�U�V���C�T�I�W�O�G�P�V���H�Q�T��
single-sex education is that it can counteract 
the gender stereotyping that boys and girls 
impose on each other, especially during 
�C�F�Q�N�G�U�E�G�P�E�G�����Y�J�G�P���G�X�G�T�[�Q�P�G�o�U���U�Q�T�V�K�P�I���Q�W�V���J�K�U��
or her sexual identity.’ 

Coeducational contexts tend to entrench 
culturally-universal gender stereotypes 
�
�(�T�C�P�E�K�U���� �5�M�G�N�V�Q�P�� �C�P�F�� �4�G�C�F���� ������������ �(�W�N�N�G�T����
���������������6�J�G���E�T�W�E�K�C�N���S�W�G�U�V�K�Q�P���K�U���Y�J�G�V�J�G�T���U�W�E�J��
�U�V�G�T�G�Q�V�[�R�K�P�I�� �K�U�� �N�K�M�G�N�[�� �V�Q�� �D�G�� �W�P�F�G�T�Y�T�K�V�V�G�P��
or undermined by single-sex schools. 
�+�V�� �K�U�� �Y�Q�T�V�J�� �T�G�J�G�C�T�U�K�P�I�� �.�G�Q�P�C�T�F�o�U�� �
������������

43  ‘Schools must take account of girls’ precarious 
friendships’, The Guardian, 22 March, 2011: www.
guardian.co.uk/education/2011/mar/22/schools-
beware-girls-frienships-precarious

�Q�D�U�G�T�X�C�V�K�Q�P���V�J�C�V�����n�)�K�T�N�U���H�T�Q�O���O�K�Z�G�F���U�E�J�Q�Q�N�U��
�O�C�M�G�� �O�Q�T�G�� �V�T�C�F�K�V�K�Q�P�C�N�� �E�C�T�G�G�T�� �E�J�Q�K�E�G�U�� �������� �U�Q��
in this respect ... coeducation appears to 
�K�P�E�T�G�C�U�G���F�K�H�H�G�T�G�P�V�K�C�V�K�Q�P���D�G�V�Y�G�G�P���V�J�G���U�G�Z�G�U���o

Reference has already been made to 
�U�V�W�F�K�G�U�� �V�J�C�V�� �U�J�Q�Y�� �J�Q�Y�� �U�K�P�I�N�G���U�G�Z�� �U�G�V�V�K�P�I�U��
can actually serve to undermine gender 
�U�V�G�T�G�Q�V�[�R�K�P�I���� �E�T�G�C�V�K�P�I�� �C�� �O�Q�T�G�� �ƒ�W�K�F��
�G�P�X�K�T�Q�P�O�G�P�V���
�5�E�J�O�K�F�V������������������

•  Girls and boys have different needs 
and preferences

�&�K�H�H�G�T�G�P�E�G�U�� �D�G�V�Y�G�G�P�� �I�K�T�N�U�� �C�P�F�� �D�Q�[�U�� �C�T�G��
evident in the classroom on a day to day, 
lesson by lesson basis. There is general 
agreement on this, but much less on 
explaining the causes of these differences 
�
�(�T�C�P�E�K�U���C�P�F���5�M�G�N�V�Q�P����������������

1. Assessment

���#�� �I�G�P�F�G�T���U�R�G�E�K�‚�E�� �T�G�U�R�Q�P�U�G�� �V�Q�� �H�Q�T�O�U��
�Q�H�� �C�U�U�G�U�U�O�G�P�V�� �K�U�� �T�G�ƒ�G�E�V�G�F�� �K�P�� �C�� �X�C�T�K�G�V�[��
of studies and at a variety of stages. At 
�%�C�O�D�T�K�F�I�G�� �K�P�� ������������ ������������ �Q�H�� �Y�Q�O�G�P��
�I�C�K�P�G�F�� �C�� �(�K�T�U�V�� �K�P�� ������������ �E�Q�O�R�C�T�G�F�� �Y�K�V�J��
������������ �Q�H�� �O�C�N�G�� �U�V�W�F�G�P�V�U�� �
�7�P�K�X�G�T�U�K�V�[�� �Q�H��
�%�C�O�D�T�K�F�I�G���� �������������� �1�P�G�� �T�G�C�U�Q�P�� �C�R�R�G�C�T�U��
to be the tendency for the examination 
�U�[�U�V�G�O�� �V�Q�� �T�G�Y�C�T�F�� �R�C�T�V�K�E�W�N�C�T�� �
�C�F�X�G�T�U�C�T�K�C�N����
assertive, generalising) styles adopted in 
�C�P�U�Y�G�T�K�P�I�� �S�W�G�U�V�K�Q�P�U���� �R�C�T�V�K�E�W�N�C�T�N�[�� �K�P�� �V�J�G��
�J�W�C�P�K�V�K�G�U���
�.�G�O�C�P�������������������$�W�V���V�J�G���K�O�D�C�N�C�P�E�G��
�K�P�� �V�J�G�� �C�Y�C�T�F�� �Q�H�� �(�K�T�U�V�U�� �K�U�� �C�R�R�C�T�G�P�V�� �K�P�� �C�T�V�U��
and science subjects, and in physics it is 
�V�J�Q�W�I�J�V�� �V�Q�� �D�G�� �N�K�P�M�G�F�� �V�Q�� �V�J�G�� �R�T�G�X�C�N�G�P�E�G��
of open-ended, un-scaffolded questions 
�
�)�K�D�U�Q�P�� et al����������������44

44�� ���n�%�C�O�D�T�K�F�I�G���‚�T�U�V�U�����Y�J�[���V�J�G���I�K�T�N�U���C�T�G�P�o�V���O�C�M�K�P�I��
the grade’, Cambridge Student, 12 May 2014: http://
�Y�Y�Y���V�E�U���E�C�O���C�E���W�M���P�G�Y�U�������������������E�C�O�D�T�K�F�I�G���‚�T�U�V�U��
why-the-girls-aren-t-making-the-grade.html ; ‘Major 
gender gap in history tripos’, ibid. 9 Feb 2015: http://
www.tcs.cam.ac.uk/news/0033788-serious-gender-
gap-in-history-tripos.html
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 There is evidence that boys and girls 
adopt different learning strategies, 
�Y�J�K�E�J�� �K�P�ƒ�W�G�P�E�G�� �D�Q�V�J�� �U�W�D�L�G�E�V�� �E�J�Q�K�E�G��
�C�P�F�� �C�V�V�C�K�P�O�G�P�V�� �C�V�� �#�� �N�G�X�G�N���� �'�N�Y�Q�Q�F��
�
������������ �R�Q�K�P�V�U�� �V�Q�� �T�G�U�G�C�T�E�J�� �Q�P�� �F�K�H�H�G�T�G�P�V�K�C�N��
�R�G�T�H�Q�T�O�C�P�E�G�� �C�V�� �)�%�5�'�� �C�P�F�� �#�� �N�G�X�G�N�� �Y�J�K�E�J��
�J�C�U�� �K�F�G�P�V�K�‚�G�F�� �C�� �E�Q�P�P�G�E�V�K�Q�P�� �D�G�V�Y�G�G�P�� �V�J�G��
�Y�C�[�U���K�P���Y�J�K�E�J���C�U�U�G�U�U�O�G�P�V�U���C�T�G���U�V�T�W�E�V�W�T�G�F����
�C�P�F�� �I�G�P�F�G�T�G�F�� �R�T�G�H�G�T�G�P�E�G�U�� �H�Q�T�� �Y�C�[�U�� �Q�H��
�Y�Q�T�M�K�P�I�����M�P�Q�Y�K�P�I���C�P�F���E�Q�O�O�W�P�K�E�C�V�K�P�I��

���#�� �7�-�� �I�Q�X�G�T�P�O�G�P�V�� �T�G�X�K�G�Y�� �H�Q�W�P�F�� �V�J�C�V��
�n�T�G�C�F�K�P�I�� �C�U�U�G�U�U�O�G�P�V�U�� �Y�J�K�E�J�� �H�Q�E�W�U�� �Q�P��
narrative may accentuate the gender 
gap compared to more factual-based 
�C�U�U�G�U�U�O�G�P�V���e���
�D�Q�[�U���R�G�T�H�Q�T�O�����U�K�I�P�K�‚�E�C�P�V�N�[��
�D�G�V�V�G�T�� �Q�P�� �C�� �T�G�C�F�K�P�I�� �E�Q�O�R�T�G�J�G�P�U�K�Q�P�� �V�C�U�M��
involving factual content compared to 
one based on narrative content. Girls’ 
�T�G�C�F�K�P�I�� �E�Q�O�R�T�G�J�G�P�U�K�Q�P�� �U�E�Q�T�G�U�� �Y�G�T�G�� �N�G�U�U��
�K�P�ƒ�W�G�P�E�G�F�� �D�[�� �V�J�G�� �E�Q�P�V�G�P�V�� �Q�H�� �V�J�G�� �V�C�U�M�o��
�
�&�G�R�C�T�V�O�G�P�V�� �H�Q�T�� �'�F�W�E�C�V�K�Q�P�� �C�P�F�� �5�M�K�N�N�U����
������������������

���#�� �U�V�W�F�[�� �Q�H�� �)�%�5�'�� �T�G�U�W�N�V�U�� �J�C�U�� �U�J�Q�Y�P�� �V�J�C�V��
�I�K�T�N�U���J�C�F���C���J�K�I�J�G�T���O�G�C�P���U�E�Q�T�G���Q�P�����������Q�H��
�Y�T�K�V�V�G�P�� �E�Q�O�R�Q�P�G�P�V�U���� �C�P�F�� �U�E�Q�T�G�F�� �O�Q�T�G��
�J�K�I�J�N�[���Q�P�����������Q�H���E�Q�W�T�U�G�Y�Q�T�M���E�Q�O�R�Q�P�G�P�V�U����
�6�J�G���I�G�P�F�G�T���I�C�R���Y�C�U���U�O�C�N�N�G�T���Q�P���O�W�N�V�K�R�N�G��
�E�J�Q�K�E�G���C�P�F���U�J�Q�T�V���C�P�U�Y�G�T���H�Q�T�O�C�V�U���
�$�T�C�O�N�G�[����
�8�K�F�C�N���4�Q�F�G�K�T�Q���C�P�F���8�K�V�G�N�N�Q����������������

 Studies of the Scholastic Aptitude Test 
�
�5�#�6���� �K�P�� �V�J�G�� �7�P�K�V�G�F�� �5�V�C�V�G�U�� �H�Q�W�P�F�� �V�J�C�V��
�H�G�O�C�N�G�� �V�G�U�V���V�C�M�G�T�U�� �Y�G�T�G�� �O�Q�T�G�� �N�K�M�G�N�[�� �V�Q��
�U�M�K�R�� �S�W�G�U�V�K�Q�P�U�� �T�C�V�J�G�T�� �V�J�C�P�� �Q�H�H�G�T�� �C�P�U�Y�G�T�U��
�V�J�C�V�� �O�K�I�J�V�� �D�G�� �Y�T�Q�P�I�� �s�� �T�G�ƒ�G�E�V�K�P�I�� �C�P��
�C�X�G�T�U�K�Q�P���V�Q���T�K�U�M�����I�K�X�G�P���V�J�C�V���Y�K�V�J�K�P���V�J�G���V�G�U�V����

�E�C�P�F�K�F�C�V�G�U�� �Y�G�T�G�� �R�G�P�C�N�K�U�G�F�� �H�Q�T�� �Y�T�Q�P�I��
�C�P�U�Y�G�T�U���
�$�Q�J�P�G�V����������������

���+�P�� �C�� �U�V�W�F�[�� �Q�H�� �G�Z�C�O�� �T�G�U�W�N�V�U�� �K�P�� �0�Q�T�V�J�G�T�P��
�+�T�G�N�C�P�F���� �/�C�E�J�K�P�� �C�P�F�� �/�E�0�C�N�N�[�� �
������������
found that boys’ relative under-
�C�E�J�K�G�X�G�O�G�P�V�� �Y�C�U�� �F�W�G�� �V�Q�� �V�J�G�� �K�O�R�C�E�V�� �Q�H��
�E�J�C�P�I�G�U�� �K�P�� �V�J�G�� �G�Z�C�O�K�P�C�V�K�Q�P�� �U�[�U�V�G�O���� �+�P��
particular, the introduction of criterion-
referencing, an end to the rationing 
of top grades, and the establishment 
�Q�H�� �E�Q�W�T�U�G�Y�Q�T�M���� �C�N�N�� �C�R�R�G�C�T�G�F�� �V�Q�� �H�C�X�Q�W�T��
�I�K�T�N�U�o�� �N�G�C�T�P�K�P�I�� �U�V�[�N�G�U�� �
�U�G�G�� �C�N�U�Q�� �0�Q�T�V�J�G�T�P��
�+�T�G�N�C�P�F���#�U�U�G�O�D�N�[����������������

���+�V���J�C�U���D�G�G�P���Q�D�U�G�T�X�G�F���V�J�C�V���I�K�T�N�U���C�T�G���O�Q�T�G��
�N�K�M�G�N�[���V�Q���R�G�T�H�Q�T�O���Y�G�N�N���Q�P���U�W�U�V�C�K�P�G�F���V�C�U�M�U��
that are process-based and related to 
realistic situations, and that require 
�R�W�R�K�N�U���V�Q���V�J�K�P�M���H�Q�T���V�J�G�O�U�G�N�X�G�U���
�#�T�P�Q�V�� et al, 
���������������)�G�P�F�G�T���F�K�H�H�G�T�G�P�E�G�U���K�P���C�U�U�G�U�U�O�G�P�V��
�U�V�T�W�E�V�W�T�G�U�� �Y�G�T�G���� �Q�U�V�G�P�U�K�D�N�[���� �D�G�J�K�P�F�� �V�J�G��
AQA Chief Executive’s suggestion that 
GCSEs might in future be offered in 
�V�Y�Q���H�Q�T�O�U���s���Y�K�V�J���E�Q�W�T�U�G�Y�Q�T�M���Q�T�K�G�P�V�C�V�G�F��
options more suited to girls. 45 

���4�G�U�G�C�T�E�J���R�T�G�F�K�E�V�G�F���V�J�C�V���D�Q�[�U���Y�G�T�G���O�Q�T�G��
�N�K�M�G�N�[�� �V�Q�� �D�G�P�G�‚�V�� �H�T�Q�O�� �E�J�C�P�I�G�U�� �V�Q�Y�C�T�F�U��
�C�� �O�Q�F�W�N�C�T�� �C�U�U�G�U�U�O�G�P�V�� �U�V�T�W�E�V�W�T�G�� �
�8�K�F�C�N��
�4�Q�F�G�K�T�Q�� �C�P�F�� �0�C�F�C�U���� ������������ �/�E�%�N�W�P�G����
�������������� �*�Q�Y�G�X�G�T���� �V�J�G�� �Y�K�F�G�U�R�T�G�C�F�� �X�K�G�Y��
that girls prefer sequential assessment 
�O�G�V�J�Q�F�U�� �V�J�C�V�� �T�G�Y�C�T�F�� �E�Q�P�U�K�U�V�G�P�V��
�C�R�R�N�K�E�C�V�K�Q�P�� �T�C�V�J�G�T�� �V�J�C�P�� �n�U�W�F�F�G�P��
death’ exams relying on last-minute 
�T�G�X�K�U�K�Q�P���� �J�C�U�� �D�G�G�P�� �E�J�C�N�N�G�P�I�G�F�� �
�(�T�C�P�E�K�U��
�C�P�F�� �5�M�G�N�V�Q�P���� �������������� �)�K�T�N�U�� �C�R�R�G�C�T�� �V�Q��
�Q�W�V�R�G�T�H�Q�T�O�� �D�Q�[�U�� �K�P�� �D�Q�V�J�� �E�Q�W�T�U�G�Y�Q�T�M��
and terminal examinations. 

���0�G�X�G�T�V�J�G�N�G�U�U���� �K�V�� �K�U�� �U�K�I�P�K�‚�E�C�P�V�� �V�J�C�V�� �Y�J�G�P��
�G�Z�C�O�U�� �Y�G�T�G�� �E�C�P�E�G�N�N�G�F�� �K�P�� ���������� �C�P�F��
replaced in England by Teacher Assessed 
Grades, girls extended their lead at top 
�I�T�C�F�G�U�� �C�V�� �#�� �N�G�X�G�N���� �C�P�F�� �Q�X�G�T�V�Q�Q�M�� �D�Q�[�U�� �H�Q�T��
�V�J�G���‚�T�U�V���V�K�O�G���K�P���O�C�V�J�U��46

45  http://www.bbc.co.uk/news/mobile/
education-11419483

46  https://www.tes.com/news/levels-2021-girls-
outperform-boys-top-grades

���.�Q�P�I�G�T���V�G�T�O���� �U�V�W�F�K�G�U�� �V�J�C�V�� �K�F�G�P�V�K�H�[�� �I�G�P�F�G�T��
�D�K�C�U���K�P���R�G�T�E�G�R�V�K�Q�P�U���Q�H���C�D�K�N�K�V�[���J�C�X�G���ƒ�C�I�I�G�F��
�E�Q�P�E�G�T�P�U�� �C�D�Q�W�V�� �V�J�G�� �K�O�R�N�K�E�C�V�K�Q�P�U���� �n�+�P�� �V�J�G��
�E�Q�P�V�G�Z�V�� �Q�H�� �V�J�G�� �O�Q�X�G�� �V�Q�Y�C�T�F�U�� �V�G�C�E�J�G�T��
assessed grading in many education 
�U�[�U�V�G�O�U�� �F�W�T�K�P�I�� �V�J�G�� �%�1�8�+�&�������� �R�C�P�F�G�O�K�E����
understanding, and challenging, gender-
stereotyping by both parents and teachers 
�D�G�E�Q�O�G�U�� �E�T�K�V�K�E�C�N�N�[�� �K�O�R�Q�T�V�C�P�V���o�� �
�/�E�%�Q�[�� et 
al����������������

2. Curriculum content

���4�G�U�G�C�T�E�J�� �U�W�I�I�G�U�V�U�� �V�J�C�V�� �n�#�� �N�C�T�I�G�� �R�C�T�V�� �Q�H��
�Y�Q�O�G�P�o�U���R�T�Q�I�T�G�U�U���K�P���V�J�G���G�F�W�E�C�V�K�Q�P�C�N���C�P�F��
occupational sectors is in domains that 
do not violate gender roles; and even 
�Y�J�G�P���V�J�G�[���F�Q���G�P�V�G�T���O�C�N�G���V�[�R�K�E�C�N���F�Q�O�C�K�P�U����
�Y�Q�O�G�P�� �C�T�G�� �O�Q�T�G�� �N�K�M�G�N�[�� �V�Q�� �E�J�Q�Q�U�G�� �V�J�Q�U�G��
�U�W�D�L�G�E�V�U���Y�K�V�J�K�P���V�J�G�O���V�J�C�V���U�G�G�O���E�Q�P�U�K�U�V�G�P�V��
�Y�K�V�J���V�J�G�K�T���V�C�E�K�V�N�[���I�G�P�F�G�T�G�F���P�Q�V�K�Q�P�U���Q�H���V�J�G�K�T��
�K�P�V�G�T�G�U�V�U���C�P�F�� �V�J�G�K�T�� �p�V�T�W�G���U�G�N�X�G�U�q�o�� �
�4�K�G�I�N�G��
�%�T�W�O�D�����������������U�G�G���C�N�U�Q���'�P�I�N�C�P�F����������������

 Science subjects are typically perceived as 
�n�O�C�U�E�W�N�K�P�G�o���� �C�P�F�� �K�P�� �R�Q�N�K�E�K�P�I�� �D�G�J�C�X�K�Q�W�T�C�N��
norms peers tend to project particular 
�E�J�C�T�C�E�V�G�T�K�U�V�K�E�U���Q�P�V�Q���I�K�T�N�U���Y�J�Q���E�J�Q�Q�U�G���U�W�E�J��
�U�W�D�L�G�E�V�U�� �
�#�T�E�J�G�T���� ������������ �,�W�T�K�M�� et al���� ������������
�9�C�V�V�U�����������������&�C�P�K�G�N�U�U�Q�P���C�P�F���.�W�P�F�K�P����������������
�U�G�G�� �C�N�U�Q�� �2�C�G�E�J�V�G�T���� �������������� �/�C�U�E�T�G�V�� �C�P�F��
�%�W�T�[�� �
������������ �R�Q�K�P�V�� �V�Q�� �C�� �F�G�G�R�� �R�G�T�E�G�R�V�K�Q�P��
that science ability is both innate, and 
�O�C�U�E�W�N�K�P�G�����*�C�F�L�C�T���C�P�F���#�G�U�E�J�N�K�O�C�P�P���
������������
discuss the diverging career aspirations 
�V�J�C�V�� �C�T�K�U�G�� �H�T�Q�O�� �V�J�G�� �n�I�G�P�F�G�T�� �C�U�U�Q�E�K�C�V�K�Q�P�U��
of school subjects’.

���#�P���#�W�U�V�T�C�N�K�C�P���U�V�W�F�[���H�Q�W�P�F���V�J�C�V�����n�e���Y�J�K�N�U�V��
girls’ achievement levels are comparable 
�Y�K�V�J�� �V�J�Q�U�G�� �Q�H�� �V�J�G�� �D�Q�[�U���� �H�Q�T�� �O�C�P�[��
chemistry is still perceived as a masculine 
�U�W�D�L�G�E�V���� �*�G�P�E�G�� �V�J�G�� �I�K�T�N�U�� �K�P�� �V�J�G�� �E�J�G�O�K�U�V�T�[��
classrooms … construct themselves, 
and are constructed, as outsiders in the 
�U�W�D�L�G�E�V�o���
�%�Q�W�U�K�P�U���C�P�F���/�K�N�N�U��������������������������

���6�J�G�� �R�G�T�E�G�P�V�C�I�G�� �Q�H�� �I�K�T�N�U�� �E�Q�P�V�K�P�W�K�P�I�� �Y�K�V�J��
physics to A level has declined since the 
���������U�����F�G�U�R�K�V�G���V�J�G���H�C�E�V���V�J�C�V���I�K�T�N�U���F�Q���D�G�V�V�G�T��
on average in physics at GCSE, as in most 

�Q�V�J�G�T���U�W�D�L�G�E�V�U���
�$�T�C�O�N�G�[�����8�K�F�C�N���4�Q�F�G�K�T�Q���C�P�F��
�8�K�V�G�N�N�Q���� �������������� �6�J�G�� �U�W�D�L�G�E�V�� �K�U�� �F�Q�O�K�P�C�V�G�F��
�������������D�[���D�Q�[�U���
�+�P�U�V�K�V�W�V�G���Q�H���2�J�[�U�K�E�U������������������
�6�J�G�� �+�Q�2�� �U�V�W�F�[�� �%�N�Q�U�K�P�I�� �&�Q�Q�T�U�� �H�Q�W�P�F�� �V�J�C�V��
most schools are inadvertently reinforcing 
the stereotype. Girls appear to respond 
�O�Q�T�G�� �R�Q�U�K�V�K�X�G�N�[�� �V�Q�� �R�J�[�U�K�E�U�� �Y�J�G�P�� �V�J�G��
curriculum is context-based or humanistic, 
and anchored in relevant problems or case 
�U�V�W�F�K�G�U���� �Y�J�G�T�G�C�U�� �D�Q�[�U�� �V�G�P�F�� �V�Q�� �R�T�K�Q�T�K�V�K�U�G��
the more abstract aspects of the subject 
�
�/�W�T�R�J�[�� �C�P�F�� �9�J�K�V�G�N�G�I�I���� ������������ �U�G�G�� �C�N�U�Q��
�-�G�T�I�G�T�����/�C�T�V�K�P���C�P�F���$�T�W�P�P�G�T����������������

���#�P���1�H�U�V�G�F���
���������C�����T�G�R�Q�T�V���Q�P���V�J�G���V�G�C�E�J�K�P�I��
of design and technology pointed to the 
need to challenge gender stereotyping 
�K�P���R�W�R�K�N�U�o���E�J�Q�K�E�G�U���Q�H���V�J�G���U�W�D�L�G�E�V���C�P�F���Y�J�C�V��
�V�J�G�[�� �E�J�Q�Q�U�G�� �V�Q�� �F�G�U�K�I�P���� �#�V�� �-�G�[�� �5�V�C�I�G�� ������
choices of design and technology options 
�
�H�Q�T�� �G�Z�C�O�R�N�G�� �G�N�G�E�V�T�Q�P�K�E�U�� �X�G�T�U�W�U�� �H�Q�Q�F��
�V�G�E�J�P�Q�N�Q�I�[�� �C�P�F�� �E�C�V�G�T�K�P�I���� �Y�G�T�G�� �H�Q�W�P�F�� �V�Q��
�D�G���O�C�T�M�G�F�N�[���F�K�H�H�G�T�G�P�V���H�Q�T���O�C�N�G���C�P�F���H�G�O�C�N�G��
students. The problem is that in teaching 
�Y�J�Q�N�G�� �E�N�C�U�U�G�U�� �E�J�Q�K�E�G�U�� �J�C�X�G�� �V�Q�� �D�G�� �O�C�F�G����
�C�P�F���V�[�R�K�E�C�N�N�[���K�V���Y�K�N�N���D�G���D�Q�[���H�T�K�G�P�F�N�[���E�Q�P�V�G�P�V��
that is chosen, for reasons discussed 
�D�G�N�Q�Y��

 The Department for Education and 
�5�M�K�N�N�U�� �
������������ ������ �E�Q�O�O�G�P�V�G�F�� �Q�P�� �V�J�G��
�n�I�G�P�F�G�T�� �U�V�G�T�G�Q�V�[�R�K�E�C�N�� �D�K�C�U�G�U�o�� �W�P�F�G�T�N�[�K�P�I��
the tendency for girls to prefer arts, 
languages and humanities in their 
�)�%�5�'�� �G�N�G�E�V�K�X�G�U���� �E�Q�O�R�C�T�G�F�� �V�Q�� �D�Q�[�U�� �Y�J�Q��
tended to plump for geography, PE and 
�+�6���� �)�G�P�F�G�T�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P�� �U�W�D�L�G�E�V�� �E�J�Q�K�E�G��
become more pronounced at A level. 
�#�O�Q�P�I���V�J�G���U�W�D�L�G�E�V�U���V�J�C�V���V�G�P�F���V�Q���D�G���P�G�Y��
�R�Q�U�V���������� �R�U�[�E�J�Q�N�Q�I�[�� �V�G�P�F�U�� �V�Q�� �O�C�T�M�G�F�N�[��
�O�Q�T�G���R�Q�R�W�N�C�T���Y�K�V�J���I�K�T�N�U�����D�W�U�K�P�G�U�U���U�V�W�F�K�G�U��
�Y�K�V�J���D�Q�[�U��

 The perception of particular subjects as 
�n�O�C�U�E�W�N�K�P�G�o���Q�T���n�H�G�O�K�P�K�P�G�o���O�K�I�J�V���D�G���T�G�N�C�V�G�F��
to the nature of their demands on learning 
�
�(�T�C�P�E�K�U���C�P�F���5�M�G�N�V�Q�P���� �������������� �/�C�V�J�G�O�C�V�K�E�U��
and science might appeal to boys 
because of the stress on memorisation of 
abstract facts and rules, and the need for 
responses that privilege episodic, factual 
detail. By contrast, English, languages and 

Girls are more likely to 
perform well on sustained 
tasks that are process-
based and related to realistic 
situations, and that require 
pupils to think for themselves.



4544

the humanities might be more appealing 
to girls because of their focus on open-
�G�P�F�G�F���V�C�U�M�U���T�G�N�C�V�G�F���V�Q���T�G�C�N�K�U�V�K�E���U�K�V�W�C�V�K�Q�P�U����
and their dependence on an elaborative, 
broader context in responses.

3. Learning preferences

���(�T�C�P�E�K�U�� �C�P�F�� �5�M�G�N�V�Q�P�� �
������������ �R���� �������� �C�U�U�G�T�V��
�V�J�C�V���n���������V�J�G�T�G���K�U���C���T�G�E�Q�I�P�K�V�K�Q�P���Q�H���I�G�P�F�G�T�G�F��
�V�G�P�F�G�P�E�K�G�U�� �K�P�� �R�W�R�K�N�U�o�� �R�T�G�H�G�T�T�G�F�� �Y�C�[�U�� �Q�H��
learning’. 

���6�Q�� �U�R�G�C�M�� �Q�H�� �n�R�T�G�H�G�T�G�P�E�G�U�o�� �D�G�I�U�� �V�J�G��
�S�W�G�U�V�K�Q�P�� �Q�H�� �Y�J�G�V�J�G�T�� �D�Q�[�U�� �C�P�F�� �I�K�T�N�U�� �N�G�C�T�P��
�F�K�H�H�G�T�G�P�V�N�[���� �4�G�X�K�G�Y�K�P�I�� �V�J�G�� �G�X�K�F�G�P�E�G����
�-�W�T�K�N�Q�H�H�����G�V���C�N���
�������������R���������C�U�U�G�T�V���V�J�C�V�����n�Y�J�K�N�G��
�D�Q�[�U���C�P�F���I�K�T�N�U���C�T�G���F�K�H�H�G�T�G�P�V���K�P���O�C�P�[���Y�C�[�U����
there is little evidence that their … learning 
styles are meaningfully different’. They go 
�Q�P���V�Q���C�T�I�W�G���V�J�C�V���n�Y�J�K�N�G���e���V�J�G�T�G���C�T�G���H�G�Y�����K�H��
�C�P�[�����U�K�I�P�K�‚�E�C�P�V���e���F�K�H�H�G�T�G�P�E�G�U���K�P���J�Q�Y���D�Q�[�U��
and girls learn, they do have qualitatively 
different experiences navigating the 
�E�N�C�U�U�T�Q�Q�O�� �C�P�F�� �V�J�G�� �Y�K�F�G�T�� �Y�Q�T�N�F�� �F�W�G�� �V�Q��
�V�J�G�K�T���I�G�P�F�G�T�o�����6�J�G���K�F�G�C���Q�H���N�G�C�T�P�K�P�I���n�U�V�[�N�G�U�o��
has lost any previous popularity, but there 
is evidence that preferences and needs 
�F�Q���F�K�H�H�G�T�����C�P�F���V�J�C�V���V�J�G�[���J�C�X�G���U�Q�O�G���N�K�P�M���V�Q��
gender.

 Warrington and Younger, in a series of 
�R�C�R�G�T�U���� �N�Q�Q�M�G�F�� �C�V�� �V�J�G�� �G�H�H�G�E�V�� �Q�H�� �U�K�P�I�N�G��
�U�G�Z�� �E�N�C�U�U�G�U�� �Y�K�V�J�K�P�� �E�Q�G�F�W�E�C�V�K�Q�P�C�N��
comprehensive school environments 
�
�9�C�T�T�K�P�I�V�Q�P�� �C�P�F�� �;�Q�W�P�I�G�T���� ������������ ������������
�;�Q�W�P�I�G�T�� �C�P�F�� �9�C�T�T�K�P�I�V�Q�P���� �������������� �6�J�G�[��
�H�Q�W�P�F�� �V�J�C�V�� �I�K�T�N�U�� �C�P�F�� �D�Q�[�U�� �D�G�P�G�‚�V�� �H�T�Q�O��
�J�C�X�K�P�I�� �V�J�G�K�T�� �Q�Y�P�� �N�G�C�T�P�K�P�I�� �U�R�C�E�G�U���� �C�P�F��
that single-sex modes of teaching 
are effective in contributing to higher 
�C�E�J�K�G�X�G�O�G�P�V�� �N�G�X�G�N�U���� �D�W�V�� �Q�P�N�[�� �Y�J�G�T�G�� �V�J�G��
�V�G�C�E�J�K�P�I���G�Z�R�N�K�E�K�V�N�[���V�C�M�G�U���K�P�V�Q���C�E�E�Q�W�P�V���V�J�G��
sex-composition of the classroom.

���#�� �T�G�X�K�G�Y�� �Q�H�� �T�G�U�G�C�T�E�J�� �K�P�V�Q�� �T�G�C�F�K�P�I��
�E�Q�O�R�T�G�J�G�P�U�K�Q�P�� �C�V�V�C�K�P�O�G�P�V�� �K�F�G�P�V�K�‚�G�F��
gender differences in reading strategies 
and learning styles, concluding that 
�V�J�G�� �n�K�F�G�C�N�� �N�G�C�T�P�K�P�I�� �G�P�X�K�T�Q�P�O�G�P�V�o�� �Y�K�N�N�� �D�G��
�F�K�H�H�G�T�G�P�V�� �H�Q�T�� �D�Q�[�U�� �C�P�F�� �I�K�T�N�U�� �
�.�Q�I�C�P�� �C�P�F��
�,�Q�J�P�U�V�Q�P�������������������#���7�-���I�Q�X�G�T�P�O�G�P�V���T�G�X�K�G�Y��

of the evidence concluded that girls 
and boys tend to use different styles of 
�N�G�C�T�P�K�P�I�����Y�K�V�J���I�K�T�N�U���U�J�Q�Y�K�P�I���I�T�G�C�V�G�T���N�G�X�G�N�U��
of motivation and responding differently 
�V�Q���V�J�G���O�C�V�G�T�K�C�N�U���C�P�F���V�C�U�M�U���I�K�X�G�P���V�Q���V�J�G�O��
�
�&�G�R�C�T�V�O�G�P�V�� �H�Q�T�� �'�F�W�E�C�V�K�Q�P�� �C�P�F�� �5�M�K�N�N�U����
��������������������

���#�� �5�Y�G�F�K�U�J�� �U�V�W�F�[�� �
�5�C�O�W�G�N�U�U�Q�P�� �C�P�F��
�5�C�O�W�G�N�U�U�Q�P���� ������������ �N�Q�Q�M�G�F�� �C�V�� �V�J�G��
�T�G�N�C�V�K�Q�P�U�J�K�R�� �D�G�V�Y�G�G�P�� �I�G�P�F�G�T�G�F��
perceptions of the learning environment 
and achievement in maths. Boys feel 
�V�J�C�V�� �V�J�G�[�� �J�C�X�G�� �O�Q�T�G�� �K�P�ƒ�W�G�P�E�G�� �Q�X�G�T��
the learning environment, feel greater 
involvement in lessons, and perceive 
maths to be more important. The authors 
observe that this might be due to girls 
getting less attention than boys, on 
account of assumptions that they are self-
�T�G�I�W�N�C�V�K�P�I���C�P�F���O�Q�T�G���N�K�M�G�N�[���V�Q���D�G���Q�P���V�C�U�M����
The study found that girls’ achievement 
tended to be more strongly associated 
�Y�K�V�J�� �V�J�G�K�T�� �R�G�T�E�G�R�V�K�Q�P�U�� �C�D�Q�W�V�� �V�J�G�� �N�G�X�G�N��
of participation, the communication of 
clear objectives, and the existence of a 
supportive group environment.

 Jo Boaler studied approaches to maths 
�G�F�W�E�C�V�K�Q�P�� �C�V�� �V�Y�Q�� �Q�V�J�G�T�Y�K�U�G�� �P�G�C�T�N�[��
�K�F�G�P�V�K�E�C�N�� �U�E�J�Q�Q�N�U�� �K�P�� �'�P�I�N�C�P�F���� �1�P�G�� �Q�H�� �V�J�G��
schools approached maths the traditional 
�Y�C�[�t�U�V�W�F�G�P�V�U�� �E�Q�R�K�G�F�� �F�Q�Y�P�� �H�Q�T�O�W�N�C�U��
�H�T�Q�O�� �V�J�G�� �D�Q�C�T�F���� �E�Q�O�R�N�G�V�G�F�� �Y�Q�T�M�U�J�G�G�V�U����
�C�P�F�� �Y�G�T�G�� �U�R�N�K�V�� �W�R�� �K�P�V�Q�� �C�D�K�N�K�V�[�� �I�T�Q�W�R�U����
At this school, boys did better in maths 
than girls. At the second school students 
learned maths through collaboration, 
�Y�Q�T�M�K�P�I���V�Q�I�G�V�J�G�T���Y�K�V�J���V�J�G�K�T���E�N�C�U�U�O�C�V�G�U���V�Q��
solve complex, multi-dimensional, open-
ended problems. There, boys and girls 
�R�G�T�H�Q�T�O�G�F�� �G�S�W�C�N�N�[�� �Y�G�N�N�� �K�P�� �O�C�V�J�U�������� �
�5�G�G��
�C�N�U�Q���,�C�O�G�U����������������

47  ‘Sugar and spice … and math 
underachievement? Why classrooms, not girls, need 
�‚�Z�K�P�I�o�����%�N�C�[�O�C�P���+�P�U�V�K�V�W�V�G���H�Q�T���)�G�P�F�G�T���4�G�U�G�C�T�E�J����
Stanford University, blog, 28 March 2012: http://
gender.stanford.edu/news/2012/sugar-and-spice-
and%E2%80%A6-math-under-achievement

 There is evidence of gender differences 
�K�P���n�Y�C�[�U���Q�H���M�P�Q�Y�K�P�I�o�����+�P���V�J�G���O�C�V�J�G�O�C�V�K�E�C�N��
sciences, for instance, boys more strongly 
�K�F�G�P�V�K�H�[�� �Y�K�V�J�� �n�U�G�R�C�T�C�V�G�� �M�P�Q�Y�K�P�I�o�� �
�N�Q�I�K�E����
�T�K�I�Q�W�T�����C�D�U�V�T�C�E�V�K�Q�P�����F�G�F�W�E�V�K�Q�P�������Y�J�K�N�G���I�K�T�N�U��
�V�G�P�F���V�Q���K�F�G�P�V�K�H�[���Y�K�V�J���n�E�Q�P�P�G�E�V�G�F���M�P�Q�Y�K�P�I�o��
�
�K�P�V�W�K�V�K�Q�P���� �E�T�G�C�V�K�X�K�V�[���� �J�[�R�Q�V�J�G�U�K�U�K�P�I����
�K�P�F�W�E�V�K�Q�P���� �
�H�Q�T�� �O�C�V�J�G�O�C�V�K�E�U���� �U�G�G�� �$�G�X�C�P����
�������������� �6�J�G�U�G�� �F�K�H�H�G�T�G�P�E�G�U�� �C�T�G�� �E�N�Q�U�G�N�[��
�E�Q�P�P�G�E�V�G�F�� �Y�K�V�J�� �R�C�T�V�K�E�W�N�C�T�� �N�G�C�T�P�K�P�I��
�C�R�R�T�Q�C�E�J�G�U�����I�K�T�N�U���Q�H�V�G�P���R�T�G�H�G�T���E�Q�Q�R�G�T�C�V�K�X�G��
and discussion-based learning 
environments, rather than individualised 
�Q�T���E�Q�O�R�G�V�K�V�K�X�G���G�P�X�K�T�Q�P�O�G�P�V�U���
�$�Q�C�N�G�T���C�P�F��
�5�G�P�I�W�R�V�C���+�T�X�K�P�I���� ������������ �0�Q�T�V�J�G�T�P�� �+�T�G�N�C�P�F��
�#�U�U�G�O�D�N�[���� ������������ �U�G�G�� �C�N�U�Q�� �2�J�Q�G�P�K�Z���� ��������������
�+�P���V�G�T�O�U���Q�H���N�G�C�T�P�K�P�I���Q�D�L�G�E�V�K�X�G�U�����K�V���J�C�U���D�G�G�P��
observed that boys typically appreciate 
�n�D�K�I�� �R�K�E�V�W�T�G�o�� �K�P�V�T�Q�F�W�E�V�K�Q�P�U���� �Y�J�G�T�G�C�U��
girls often prefer more disaggregated, 
�U�V�G�R�Y�K�U�G���K�P�U�V�T�W�E�V�K�Q�P�U���
�$�G�X�C�P������������������

 A Cambridge Assessment report analysed 
the evidence of gendered attitudes to 
�N�G�C�T�P�K�P�I�� �V�Q�� �D�G�� �H�Q�W�P�F�� �K�P�� �V�J�G�� �2�+�5�#�� ����������
�F�C�V�C�������������Q�H���D�Q�[�U���T�G�R�Q�T�V�G�F���R�N�C�[�K�P�I���Q�P�N�K�P�G��
collaborative games every day, compared 
�Y�K�V�J���������Q�H���I�K�T�N�U�������������Q�H���I�K�T�N�U���
�C�P�F���Q�P�N�[����������
of boys) reported reading for pleasure an 
hour a day or more.48 

���$�K�F�F�W�N�R�J�� �
������������ �J�C�U�� �Y�T�K�V�V�G�P�� �C�D�Q�W�V�� �U�Q�O�G��
�I�G�P�F�G�T���U�R�G�E�K�‚�E�� �K�U�U�W�G�U�� �T�G�N�C�V�G�F�� �V�Q�� �V�J�G��
parenting of girls, pointing to the perhaps 
obvious fact that girls typically do not 
�T�G�U�R�Q�P�F���Y�G�N�N���V�Q���n�R�W�V���F�Q�Y�P�o���R�C�T�G�P�V�K�P�I��

48  Benton, T. (2015) ‘Attitudes to learning: 
questioning the PISA data’, conference presentation: 
http://www.cambridgeassessment.org.uk/Images/
gender-differences-tom-benton.pdf



4746

���#�U���'�N�Y�Q�Q�F���
�������������Q�D�U�G�T�X�G�U�����V�J�G���G�Z�K�U�V�G�P�E�G��
of gendered styles and preferences 
�K�V�U�G�N�H�� �U�C�[�U�� �P�Q�V�J�K�P�I�� �C�D�Q�W�V�� �Y�J�G�V�J�G�T�� �V�J�G�[��
�C�T�G�� �n�J�C�T�F���Y�K�T�G�F�o���� �Q�T�� �C�T�G�� �V�J�G�O�U�G�N�X�G�U�� �C��
�T�G�U�R�Q�P�U�G�� �V�Q�� �I�G�P�F�G�T�G�F�� �U�Q�E�K�C�N�K�\�C�V�K�Q�P���� �6�J�G��
�H�C�E�V�� �K�U���� �V�J�Q�W�I�J���� �V�J�C�V�� �Y�K�V�J�Q�W�V�� �F�Q�W�D�V�� �V�J�G�U�G��
�F�K�H�H�G�T�G�P�E�G�U���C�H�H�G�E�V���C�P�F���K�P�ƒ�W�G�P�E�G���Y�J�C�V���C�P�F��
�J�Q�Y���I�K�T�N�U���N�G�C�T�P��

4.  Participation in sports and fitness 
activities

���6�Y�Q���V�J�K�T�F�U���Q�H���I�K�T�N�U���I�K�X�G���W�R���Q�P���G�Z�G�T�E�K�U�G���D�[��
�V�J�G���C�I�G���Q�H���P�K�P�G���
�,�C�I�Q�����G�V���C�N�������������������#�P�Q�V�J�G�T��
survey reported that the fall-off in physical 
activity happens very early – around age 
�U�G�X�G�P�����C�P�F���K�U���U�V�G�G�R�G�T���C�O�Q�P�I���I�K�T�N�U���
�(�C�T�Q�Q�S����
�G�V�� �C�N���� �������������� �%�Q�W�P�V�G�T���K�P�V�W�K�V�K�X�G�N�[�� �R�G�T�J�C�R�U����
�V�J�G���Y�G�N�N���C�V�V�G�U�V�G�F���R�J�[�U�K�E�C�N���C�E�V�K�X�K�V�[���I�G�P�F�G�T��
gap appears to be greater in countries 
�Y�K�V�J�� �J�K�I�J�G�T�� �U�V�C�P�F�C�T�F�U�� �Q�H�� �N�K�X�K�P�I�� �
�)�W�V�J�Q�N�F�� 
et al�������������������+�P���C�F�F�K�V�K�Q�P�����V�J�G�T�G���K�U���G�X�K�F�G�P�E�G��
from Wales that girls’ physical activity 
rates fell faster than boys’ as a result of the 
�E�Q�P�U�V�T�C�K�P�V�U�� �K�O�R�Q�U�G�F�� �D�[�� �%�1�8�+�&���T�G�N�C�V�G�F��
�N�Q�E�M�F�Q�Y�P�U���
�*�W�T�V�G�T�� et al����������������

���$�G�U�V�� �� �G�V�� �C�N�� �
������������ �T�G�R�Q�T�V�G�F�� �V�J�C�V�� �H�G�O�C�N�G��
students’ participation and performance 
�K�P�� �2�'�� �Y�C�U�� �P�G�I�C�V�K�X�G�N�[�� �K�P�ƒ�W�G�P�E�G�F�� �D�[�� �U�W�E�J��
�H�C�E�V�Q�T�U���C�U���F�K�U�V�T�C�E�V�K�Q�P�U�����W�P�G�X�G�P���U�M�K�N�N���N�G�X�G�N�U����
uneven strength levels, harassment, 
self-consciousness, embarrassment, 
competitiveness, peer pressure, gaining 
�T�G�U�R�G�E�V�� �C�P�F�� �K�P�V�K�O�K�F�C�V�K�Q�P�� �
�U�G�G�� �C�N�U�Q��
�6�K�F�O�C�T�U�J�������G�V���C�N����������������

���)�K�T�N�U�� �U�J�Q�Y�� �C�� �V�G�P�F�G�P�E�[�� �V�Q�� �F�K�U�G�P�I�C�I�G��
from sport as a consequence of negative 
�G�Z�R�G�T�K�G�P�E�G�U�� �C�V�� �U�E�J�Q�Q�N���� �n�5�Q�E�K�C�N�� �P�Q�T�O�U��
related to being female and feminine 
are still affecting girls’ attitudes and 
�D�G�J�C�X�K�Q�W�T���e���D�G�K�P�I���p�U�R�Q�T�V�[�q���K�U���U�V�K�N�N���Y�K�F�G�N�[��
�U�G�G�P���C�U���C���O�C�U�E�W�N�K�P�G���V�T�C�K�V�o���
�9�Q�O�G�P�o�U���5�R�Q�T�V��
�C�P�F���(�K�V�P�G�U�U���(�Q�W�P�F�C�V�K�Q�P���� �������������� �)�K�T�N�U���� �K�V���K�U��
claimed, are put off by too much focus 
on traditional competitive sport, and by 
the tendency to reserve attention for 
�V�J�G�� �X�G�T�[�� �U�R�Q�T�V�[�� �G�N�K�V�G���� �6�J�G�� �9�5�(�(�� �T�G�R�Q�T�V��
recommends, inter alia, a greater choice 
�Q�H�� �C�E�V�K�X�K�V�K�G�U�� �C�P�F�� �V�J�G�� �Q�R�R�Q�T�V�W�P�K�V�[�� �V�Q�� �V�C�M�G��
part in girls-only groups.

���2�C�G�E�J�V�G�T�� �
������������ �H�Q�W�P�F�� �V�J�C�V�� �V�J�G�� �Y�C�[��
playing spaces are occupied and used 
tends to reinforce a stereotype of games 
�D�G�K�P�I���C���O�C�N�G���C�E�V�K�X�K�V�[�����Y�K�V�J���C�N�N���D�W�V���V�J�G���U�G�N�H��
�K�F�G�P�V�K�‚�G�F�� �n�V�Q�O�D�Q�[�U�o�� �D�G�K�P�I�� �T�G�N�G�I�C�V�G�F�� �V�Q��
inactivity and spatial marginality in the 
school playground.

5.  Pedagogical practice

 Research suggests that girls typically 
�R�T�G�H�G�T�� �E�Q�N�N�C�D�Q�T�C�V�K�X�G�� �I�T�Q�W�R���Y�Q�T�M����
�T�G�ƒ�G�E�V�K�Q�P���C�P�F���F�K�U�E�W�U�U�K�Q�P�����C�P�F���V�G�C�E�J�K�P�I���K�P��
�U�O�C�N�N�� �I�T�Q�W�R�U���� �Y�J�K�N�G�� �D�Q�[�U�� �V�[�R�K�E�C�N�N�[�� �R�T�G�H�G�T��
�E�Q�O�R�G�V�K�V�K�X�G�� �U�K�V�W�C�V�K�Q�P�U�� �C�P�F�� �Y�J�Q�N�G���E�N�C�U�U��
�V�G�C�E�J�K�P�I���
�(�T�C�P�E�K�U���C�P�F���5�M�G�N�V�Q�P����������������

 Teachers in co-ed classes generally agree 
�V�J�C�V�� �D�Q�[�U�� �C�T�G�� �O�Q�T�G�� �N�K�M�G�N�[�� �V�Q�� �F�Q�O�K�P�C�V�G��
�X�G�T�D�C�N�� �K�P�V�G�T�C�E�V�K�Q�P���� �n�+�P�� �V�J�G�� �E�N�C�U�U�T�Q�Q�O����
�D�Q�[�U�� �S�W�K�V�G�� �U�K�O�R�N�[�� �V�C�M�G�� �W�R�� �O�Q�T�G�� �U�R�C�E�G��
�V�J�C�P�� �I�K�T�N�U�o�� �
�(�T�C�P�E�K�U�� �C�P�F�� �5�M�G�N�V�Q�P���� ������������
�R���� ���������� �U�G�G�� �C�N�U�Q�� �(�T�C�P�E�K�U���� �������������� �$�Q�J�P�G�V��
�
�������������Q�D�U�G�T�X�G�U���V�J�C�V���Y�Q�O�G�P���C�T�G���N�G�U�U���N�K�M�G�N�[��
�V�Q�� �U�R�G�C�M�� �W�R�� �Q�T�� �Q�H�H�G�T�� �Q�R�K�P�K�Q�P�U���� �'�X�G�P�� �K�P��
primary school boys tend to adopt a more 
�C�E�V�K�X�G�����F�[�P�C�O�K�E�����C�U�U�G�T�V�K�X�G���T�Q�N�G�����Y�J�K�N�G���I�K�T�N�U��
are observed to adopt facilitating roles, 
�N�K�M�G���U�Q�T�V�K�P�I���Q�W�V���C�T�I�W�O�G�P�V�U���Q�T���J�G�N�R�K�P�I���Y�K�V�J��
�J�Q�O�G�Y�Q�T�M���� �� �6�J�G�� �E�J�C�N�N�G�P�I�G�� �H�Q�T�� �V�G�C�E�J�G�T�U��
is to resist reinforcing this tendency by 
�G�Z�R�G�E�V�K�P�I�� �C�P�F�� �T�G�Y�C�T�F�K�P�I�� �V�J�G�� �D�G�J�C�X�K�Q�W�T��
�Q�H�� �n�I�Q�Q�F���� �U�G�P�U�K�D�N�G�� �I�K�T�N�U�o�� �s�� �D�G�J�C�X�K�Q�W�T��
�Y�J�K�E�J�� �N�G�C�F�U�� �V�Q�� �I�K�T�N�U�� �F�G�H�G�T�T�K�P�I�� �V�Q�� �D�Q�[�U�� �K�P��
the classroom and beyond; and to avoid 

�C�� �U�G�N�H���H�W�N�‚�N�N�K�P�I�� �G�Z�R�G�E�V�C�V�K�Q�P�� �Q�H�� �F�K�H�H�G�T�G�P�V��
�D�G�J�C�X�K�Q�W�T���Q�H���D�Q�[�U���C�P�F���I�K�T�N�U���
�U�G�G���,�C�E�M�U�Q�P��
�C�P�F���0�[�U�V�T�Q�O����������������

���5�V�W�F�K�G�U�� �E�Q�P�‚�T�O�� �V�J�C�V�� �D�Q�[�U�� �C�T�G�� �O�Q�T�G�� �C�R�V��
to cause disruption in the classroom, and 
that boys receive both more negative and 
more positive attention from teachers. 
Girls appear to be consistently under-
represented in classroom interactions, 
a disproportionate amount of attention 
going to a small subset of more demanding 
�D�Q�[�U���
�$�G�C�O�C�P�����9�J�G�N�F�C�N�N���C�P�F���-�G�O�R����������������
�-�G�N�N�[���� ������������ �U�G�G�� �C�N�U�Q�� �)�J�G�T�C�U�K�O���� �$�W�V�P�C�T�C��
�C�P�F�� �/�C�K�T�G�C�P���� �������������� �6�J�K�U�� �C�R�R�G�C�T�U�� �V�Q��
�E�Q�P�V�K�P�W�G�� �K�P�V�Q�� �J�K�I�J�G�T�� �G�F�W�E�C�V�K�Q�P���� �Y�J�G�T�G��
�V�J�G�� �E�W�N�V�W�T�G�� �Q�H�� �n�N�C�F�F�K�U�O�o�� �J�C�U�� �D�G�E�Q�O�G�� �C��
�H�Q�E�W�U���Q�H���E�Q�P�E�G�T�P���
�,�C�E�M�U�Q�P�����&�G�O�R�U�V�G�T���C�P�F��
�2�Q�N�N�C�T�F����������������

 The evidence suggests that differentiated 
teaching approaches need to be 
systematically planned and explicitly 
implemented, monitored and evaluated, 
�C�U���9�C�T�T�K�P�I�V�Q�P���C�P�F���;�Q�W�P�I�G�T�o�U���Y�Q�T�M���O�C�M�G�U��
very clear. But in a coeducational context, 

�V�J�K�U���K�U���G�C�U�K�G�T���U�C�K�F���V�J�C�P���F�Q�P�G�����9�J�[�V�G���
������������
�N�Q�Q�M�G�F���K�P���F�G�V�C�K�N���C�V���V�J�G���n�)�K�T�N�U���K�P�V�Q���5�E�K�G�P�E�G��
�C�P�F�� �6�G�E�J�P�Q�N�Q�I�[�o�� �
�)�+�5�6���� �R�T�Q�L�G�E�V���� �R�Q�K�P�V�K�P�I��
�Q�W�V�� �V�J�C�V�� �n�V�J�G�� �)�+�5�6�� �V�G�C�E�J�G�T�U�� �O�C�P�C�I�G�F�� �V�Q��
�K�P�V�G�T�C�E�V�� �H�Q�T�� �G�S�W�C�N�� �C�O�Q�W�P�V�U�� �Q�H�� �V�K�O�G�� �Y�K�V�J��
�I�K�T�N�U���C�P�F���D�Q�[�U�����D�W�V���Q�P�N�[���Y�K�V�J���G�H�H�Q�T�V���o��

���0�Q�V�Y�K�V�J�U�V�C�P�F�K�P�I���V�J�G�U�G���I�G�P�W�K�P�G���G�H�H�Q�T�V�U�����K�V��
is clear that asymmetries abound, rooted 
as they are in unconscious bias. Sieghart 
�
������������ �T�G�H�G�T�U�� �V�Q�� �C�� �7�5�� �U�V�W�F�[�� �V�J�C�V�� �H�Q�W�P�F��
that elementary and middle-school boys 
�Y�G�T�G���I�K�X�G�P���G�K�I�J�V���V�K�O�G�U���O�Q�T�G���C�V�V�G�P�V�K�Q�P���D�[��
�V�G�C�E�J�G�T�U�����$�Q�[�U���Y�G�T�G���T�G�Y�C�T�F�G�F���H�Q�T���R�W�U�J�K�P�I��
�V�J�G�O�U�G�N�X�G�U�� �H�Q�T�Y�C�T�F�� �C�P�F�� �E�C�N�N�K�P�I�� �Q�W�V���� �I�K�T�N�U��
for being neat and quiet. 

 Boys’ and girls’ learning needs and 
preferences differ at any given age. 
�0�Q�V�Y�K�V�J�U�V�C�P�F�K�P�I���V�J�G���U�W�E�E�G�U�U���Q�H���I�K�T�N�U���K�P���V�G�U�V�U����
�K�V�� �Y�Q�W�N�F�� �C�N�U�Q�� �C�R�R�G�C�T�� �V�J�C�V�� �V�J�G�� �G�F�W�E�C�V�K�Q�P�C�N��
agenda in coeducational settings is set 
�D�[�� �V�J�G�� �P�G�G�F�U�� �Q�H�� �D�Q�[�U���� �Y�K�V�J�� �V�G�C�E�J�G�T�U�o��
pedagogical strategies necessarily being 
�E�C�N�K�D�T�C�V�G�F���V�Q�Y�C�T�F�U���V�J�G���N�G�C�T�P�K�P�I���C�R�R�T�Q�C�E�J�G�U��
and curriculum preferences of boys.

Di�erentiated teaching 
approaches need to be 
systematically planned and 
explicitly implemented, 
monitored and evaluated.
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•  Girls behave differently in the 
presence of boys

�Š����    Anxieties over image

���5�M�G�N�V�Q�P���
�������������C�T�I�W�G�U���V�J�C�V���V�J�G���T�G�E�G�P�V���V�T�G�P�F���Q�H��
girls doing better than boys in school is not a 
result of any change in girls’ behaviour over 
time. Gendered classroom expectations 
and the performance of girls seem to have 
�D�G�G�P�� �V�T�C�P�U�N�C�V�G�F�� �H�T�Q�O�� �n�H�C�K�N�W�T�G�o�� �V�Q�� �n�X�K�E�V�Q�T�[�o��
�Y�K�V�J�Q�W�V���C�P�[���C�E�V�W�C�N���E�J�C�P�I�G���K�P���D�G�J�C�X�K�Q�W�T�U���Q�P��
the part of girls. Amongst even the highest 
achieving pupils, girls remain anxious about 
�F�Q�K�P�I�� �Y�G�N�N���� �C�P�F�� �E�Q�P�E�G�T�P�G�F�� �C�D�Q�W�V�� �V�J�G�K�T��
�T�G�N�C�V�K�Q�P�U�J�K�R�U���Y�K�V�J���Q�V�J�G�T���R�W�R�K�N�U��

 Writers have variously pointed to the 
�n�E�W�T�U�G�� �Q�H�� �V�J�G�� �I�Q�Q�F�� �I�K�T�N�o���� �Y�J�G�T�G�D�[�� �I�K�T�N�U��
are pressured to be nice, polite, modest 
�C�P�F���U�G�N�ƒ�G�U�U���s���Y�J�K�E�J���V�G�P�F�U���V�Q���E�W�T�V�C�K�N���I�K�T�N�U�o��
potential. Girls are encouraged to be 
compliant, accomplished and driven – to 
�R�T�Q�L�G�E�V�� �C�� �M�K�P�F�� �Q�H�� �n�G�H�H�Q�T�V�N�G�U�U�� �R�G�T�H�G�E�V�K�Q�P�o����
Commonly, girls are expected to behave 
non-confrontationally and to be sensitive 
�V�Q�� �V�J�G�� �P�G�G�F�U�� �Q�H�� �Q�V�J�G�T�U���� �6�J�G�[�� �F�Q�P�o�V�� �N�K�M�G��
�V�Q�� �D�G�� �Y�T�Q�P�I�� �Q�T�� �V�Q�� �O�C�M�G�� �O�K�U�V�C�M�G�U���� �C�P�F��
�V�J�G�[�� �C�X�Q�K�F�� �U�K�V�W�C�V�K�Q�P�U�� �Y�J�G�T�G�� �V�J�G�[�� �J�C�X�G��
�V�Q�� �F�G�H�G�P�F�� �Q�R�K�P�K�Q�P�U���� �/�C�P�[�� �C�T�I�W�G�� �V�J�C�V�� �C�V��
�C�T�Q�W�P�F���C�I�G�����������I�K�T�N�U���I�Q���H�T�Q�O���D�G�K�P�I���n�T�G�C�N�o��
�V�Q���D�G�K�P�I���n�I�Q�Q�F�o���s���I�K�X�K�P�I���W�R���C���E�Q�P�P�G�E�V�K�Q�P��
�Y�K�V�J���V�J�G�K�T���H�W�N�N���T�C�P�I�G���Q�H���H�G�G�N�K�P�I�U���K�P���H�C�X�Q�W�T���Q�H��
�‚�V�V�K�P�I���K�P���
�5�K�O�O�Q�P�U�����������������(�N�C�P�C�I�C�P����������������
�2�C�N�O�G�T�����������������$�C�N�O�C����������������49

���2�T�Q�H�G�U�U�Q�T���5�W�P�K�[�C�T���.�W�V�J�C�T���J�C�U���R�Q�K�P�V�G�F���V�Q���V�J�G��
�R�G�T�E�G�K�X�G�F���n�P�G�G�F���V�Q���D�G���U�O�C�T�V�����O�C�K�P�V�C�K�P���I�Q�Q�F��
�I�T�C�F�G�U�� �Y�J�K�N�G�� �T�G�O�C�K�P�K�P�I�� �Y�G�N�N���T�Q�W�P�F�G�F����
�R�T�G�V�V�[�� �C�P�F�� �F�G�U�K�T�C�D�N�G�� �Y�J�K�N�G�� �Y�G�N�N���N�K�M�G�F�� �e��
polite and nice … and to accomplish all 
�V�J�K�U���Y�K�V�J�Q�W�V���C�P�[���X�K�U�K�D�N�G���G�H�H�Q�T�V���o����

49  Robert, C. ‘Little miss perfect’, Sunday Times, 
19 February 2012

50  Quoted by Rachel Simmons in a session at 
the annual conference of the National Coalition 
of Girls’ Schools, New York City, February 
2016: http://www.ncgs.org/Pdfs/Forum/2016/
PostConference/4/1FeaturedSpeakers_
RachelSimmons.pdf

 Girls’ self-image is also subject, from 
�R�Q�V�G�P�V�K�C�N�N�[���[�Q�W�P�I���C�I�G�U�����V�Q���K�P�ƒ�W�G�P�E�G���H�T�Q�O��
�O�C�T�M�G�V�K�P�I���C�P�F���O�G�T�E�J�C�P�F�K�U�K�P�I���E�C�O�R�C�K�I�P�U��
that perpetuate gender stereotypes, as 
�U�W�I�I�G�U�V�G�F���D�[���7���5�����C�W�V�J�Q�T���2�G�I�I�[���1�T�G�P�U�V�G�K�P��
�K�P�� �%�K�P�F�G�T�G�N�N�C�� �C�V�G�� �O�[�� �F�C�W�I�J�V�G�T�� �
��������������
�1�T�G�P�U�V�G�K�P�� �E�K�V�G�U�� �V�J�G�� �W�D�K�S�W�K�V�Q�W�U�� �R�K�P�M�P�G�U�U��
of products targeted at girls and the roles 
�I�K�X�G�P�� �V�Q�� �&�K�U�P�G�[�� �R�T�K�P�E�G�U�U�G�U�� �K�P�� �‚�N�O�U�� �C�U��
examples of the pervasive, unavoidable 
but ultimately undermining stereotypes 
�Y�K�V�J���Y�J�K�E�J���I�K�T�N�U���J�C�X�G���V�Q���E�Q�P�V�G�P�F���
�U�G�G���C�N�U�Q��
�9�C�N�V�G�T�����������������$�K�F�F�W�N�R�J����������������

���5�M�G�N�V�Q�P�� �
������������ �C�T�I�W�G�U�� �V�J�C�V�� �V�T�[�K�P�I�� �V�Q��
�D�C�N�C�P�E�G�� �C�E�C�F�G�O�K�E�� �C�E�J�K�G�X�G�O�G�P�V�� �Y�K�V�J��
�D�G�K�P�I�� �U�G�G�P�� �C�U�� �C�� �n�R�T�Q�R�G�T�� �I�K�T�N�o�� �R�T�G�U�G�P�V�U��
�I�K�T�N�U���Y�K�V�J���F�K�H�‚�E�W�N�V���E�J�C�N�N�G�P�I�G�U�����R�C�T�V�K�E�W�N�C�T�N�[��
in terms of being accepted and 
approved of by classmates, and securing 
the attention of teachers. She explored 
�V�J�G�� �X�K�G�Y�U�� �Q�H�� �C�� �I�T�Q�W�R�� �Q�H�� �J�K�I�J���C�E�J�K�G�X�K�P�I��
���������V�Q���������[�G�C�T���Q�N�F���I�K�T�N�U�����Y�J�Q���K�O�R�N�K�G�F���V�J�C�V��
�D�G�K�P�I�� �T�G�I�C�T�F�G�F�� �C�U�� �n�E�N�G�X�G�T�o�� �E�Q�P�V�K�P�W�G�U��
�V�Q�� �D�G�� �P�G�I�Q�V�K�C�V�G�F�� �Y�K�V�J�K�P�� �C�E�E�G�R�V�C�D�N�G��
�H�T�C�O�G�Y�Q�T�M�U���Q�H���H�G�O�K�P�K�P�K�V�[����

���5�V�W�F�K�G�U�� �Q�H�� �I�K�T�N�U�� �Y�J�Q�� �C�T�G�� �D�Q�V�J�� �J�K�I�J��
achieving and popular suggest that 
�V�J�G�[�� �V�G�P�F�� �V�Q�� �C�F�Q�R�V�� �U�V�G�T�G�Q�V�[�R�K�E�C�N�N�[�� �n�I�K�T�N�o��
behaviours, effectively underplaying their 
�C�E�C�F�G�O�K�E�� �C�D�K�N�K�V�[�� �
�(�T�C�P�E�K�U���� �5�M�G�N�V�Q�P�� �C�P�F��
�4�G�C�F�����������������(�W�N�N�G�T�������������������6�J�K�U���N�G�C�F�U���(�T�C�P�E�K�U��
�C�P�F���5�M�G�N�V�Q�P���
������������ ���������� �V�Q���C�U�U�G�T�V���V�J�C�V���H�Q�T��
�I�K�T�N�U�����n�V�J�G���T�Q�W�V�G���V�Q���p�U�W�E�E�G�U�U�q���K�U���N�G�U�U���C���R�C�V�J��
�V�J�C�P�� �C�� �V�K�I�J�V���T�Q�R�G�o���� �1�o�4�G�K�N�N�[�� �
������������ �U�R�G�C�M�U��
�Q�H���I�K�T�N�U���n�I�K�X�K�P�I���W�R���U�G�N�H���H�Q�T���U�C�H�G�V�[�o����

 The problematic performances required 
to navigate school have been highlighted 
�D�[�� �4�Q�U�C�N�K�P�F�� �9�K�U�G�O�C�P�� �
������������ �K�P�� �V�J�G�� �D�Q�Q�M��
�V�J�C�V���K�P�U�R�K�T�G�F���V�J�G���‚�N�O���/�G�C�P���)�K�T�N�U��

 There is evidence that these pressures 
start very early. A recent study from the 
�7�P�K�X�G�T�U�K�V�[�� �Q�H�� �-�G�P�V�W�E�M�[�� �E�Q�P�E�N�W�F�G�F�� �V�J�C�V��
by Grade 7, boys and girls perceive 
�I�K�T�N�U�o�� �U�G�Z�W�C�N�K�\�G�F�� �C�V�V�T�C�E�V�K�X�G�P�G�U�U�� �V�Q�� �D�G��
�K�P�E�Q�O�R�C�V�K�D�N�G�� �Y�K�V�J�� �K�P�V�G�N�N�K�I�G�P�E�G�� �C�P�F��
�E�Q�O�R�G�V�G�P�E�G���� �)�K�T�N�U�� �Y�J�Q�� �G�P�F�Q�T�U�G�F��
sexualised gender stereotypes in Grade 7 
�J�C�F���N�Q�Y�G�T���N�G�X�G�N�U���Q�H���C�E�C�F�G�O�K�E���U�G�N�H���G�H�‚�E�C�E�[��
�C�P�F���O�Q�V�K�X�C�V�K�Q�P���
�$�T�Q�Y�P������������������

���$�T�W�V�U�C�G�T�V�� �
������������ �H�Q�W�P�F�� �V�J�C�V�� �E�Q���G�F�� �U�E�J�Q�Q�N��
girls not only tended to identify themselves 
more strongly in terms of feminine traits 
than single-sex school girls, but also in 
terms of masculine traits, even though 
their classroom behaviour appeared to 
be much more inhibited.

 There is evidence that girls are put off 
choosing science subjects because of the 
�R�Q�U�U�K�D�N�G���P�G�I�C�V�K�X�G���L�W�F�I�G�O�G�P�V���Q�H���Q�V�J�G�T�U�����n�e��
�Y�Q�O�G�P���K�P���O�C�N�G���F�Q�O�K�P�C�V�G�F���G�P�X�K�T�Q�P�O�G�P�V�U��
�C�T�G�� �E�Q�P�H�T�Q�P�V�G�F�� �Y�K�V�J�� �C�� �F�Q�W�D�N�G���D�K�P�F��
�F�K�N�G�O�O�C�� �D�G�E�C�W�U�G�� �D�G�K�P�I�� �K�F�G�P�V�K�‚�G�F�� �C�U��
technically competent is contradictory 
�V�Q�� �D�G�K�P�I�� �K�F�G�P�V�K�‚�G�F�� �C�U�� �H�G�O�K�P�K�P�G�� �Q�T�� �C�U�� �C��
�Y�Q�O�C�P�o�� �
�5�C�C�X�G�F�T�C���� et al���� ������������ ���������� �U�G�G��
�C�N�U�Q���'�T�E�J�K�E�M����������������

 The digital environment provides 
challenges in the development of an 
individual’s identity and self-image. 
There is plenty of evidence that some of 
�V�J�G�U�G�� �K�U�U�W�G�U�� �C�T�G�� �I�G�P�F�G�T���U�R�G�E�K�‚�E�� �
�5�C�N�G�U����
������������ �%�J�G�P�� �C�P�F�� �%�J�G�P�I���� ������������ �9�C�N�U�J����

 The digital environment 
provides challenges in the 
development of an individual’s 
identity and self-image.



��������

���������������/�C�N�G�U���C�T�G���O�Q�T�G���N�K�M�G�N�[���V�Q���D�G���D�W�N�N�K�G�U��
�C�P�F�� �E�[�D�G�T�D�W�N�N�K�G�U�� �
�.�K���� �������������� �4�G�U�G�C�T�E�J��
�E�Q�P�F�W�E�V�G�F�� �D�[�� �V�J�G�� �+�P�U�V�K�V�W�V�G�� �Q�H�� �'�F�W�E�C�V�K�Q�P��
has found that physical and digital 
harassment of girls as girls is routine in 
many co-ed schools.������ �5�W�G�� �2�C�N�O�G�T�� �
������������
�C�T�I�W�G�U���V�J�C�V���V�J�G���G�H�H�G�E�V�U���Q�H���n�V�Q�Z�K�E���E�J�K�N�F�J�Q�Q�F�o��
tend to hit girls harder. A survey by the 
�5�E�J�Q�Q�N�U�� �C�P�F�� �5�V�W�F�G�P�V�U�� �*�G�C�N�V�J�� �'�F�W�E�C�V�K�Q�P��
�7�P�K�V���H�Q�W�P�F���V�J�C�V���Q�P�N�K�P�G���C�E�V�K�X�K�V�[���J�C�U���E�C�W�U�G�F��
�C�� �U�K�I�P�K�‚�E�C�P�V�� �F�T�Q�R�� �K�P�� �E�Q�P�‚�F�G�P�E�G�� �C�O�Q�P�I��
adolescent girls in particular.52

���6�J�G���R�T�Q�N�K�H�G�T�C�V�K�Q�P���Q�H���U�Q�E�K�C�N���P�G�V�Y�Q�T�M�K�P�I���O�G�C�P�U��
that individuals have less control over their 
�U�Q�E�K�C�N���K�O�C�I�G�����#�E�E�Q�T�F�K�P�I���V�Q���2�C�G�E�J�V�G�T���
������������
�R�C�I�G�� ������������ �n�5�E�J�Q�Q�N�U�� �F�Q�� �P�G�G�F�� �V�Q�� �U�W�R�R�Q�T�V��
�[�Q�W�P�I�� �Y�Q�O�G�P�� �V�Q�� �V�J�K�P�M�� �O�Q�T�G�� �E�C�T�G�H�W�N�N�[��
about their self-representation online, and 
�K�P�� �R�C�T�V�K�E�W�N�C�T���� �V�Q�� �‚�P�F�� �Y�C�[�U�� �Q�H�� �T�G�U�K�U�V�K�P�I�� �V�J�G��
pervasive sexualisation that seems to be 
the norm for girls in many SNS contexts.’ 
�6�J�G���R�T�G�U�U�W�T�G���V�Q���C�R�R�G�C�T���U�G�Z�[���C�P�F���ƒ�K�T�V�C�V�K�Q�W�U��
�Q�P�� �Q�P�G�o�U�� �J�Q�O�G�� �R�C�I�G�� �K�U�� �H�G�N�V�� �D�[�� �I�K�T�N�U�� �Y�J�Q��
�E�Q�P�V�K�P�W�G�� �V�Q�� �O�C�K�P�V�C�K�P�� �C�� �n�P�K�E�G�� �I�K�T�N�o�� �K�O�C�I�G��
�H�C�E�G�� �V�Q�� �H�C�E�G���� �.�C�W�T�C�� �$�C�V�G�U�� �
������������ �F�K�U�E�W�U�U�G�U��
the pressures and stereotypes faced by 

51  Bloom, A. ‘Shoved, groped and pestered 
for sex: a typical day for girls’, TES, 18 May 
2012, 10; see also http://www.telegraph.co.uk/
education/2017/08/13/nearly-half-girls-have-blocked-
social-media-users-sufferingabuse/

52  https://www.theguardian.com/society/2014/
nov/09/teenage-girls-self-esteem-plunges

�[�Q�W�P�I�� �Y�Q�O�G�P�� �Q�P�� �U�Q�E�K�C�N�� �O�G�F�K�C���� �#�� �T�G�E�G�P�V��
�U�V�W�F�[���H�T�Q�O���7�%�.���N�K�P�M�U���V�K�O�G���U�R�G�P�V���Q�P���U�Q�E�K�C�N��
�O�G�F�K�C�� �Y�K�V�J�� �V�J�G�� �O�W�E�J�� �J�K�I�J�G�T�� �K�P�E�K�F�G�P�E�G�� �Q�H��
�F�G�R�T�G�U�U�K�Q�P�� �C�O�Q�P�I�� �I�K�T�N�U�� �E�Q�O�R�C�T�G�F�� �Y�K�V�J��
boys.53

���$�T�Q�Y�P�o�U�� �
������������ �U�V�W�F�[���� �O�G�P�V�K�Q�P�G�F�� �C�D�Q�X�G����
�O�C�F�G���C���F�K�T�G�E�V���N�K�P�M���D�G�V�Y�G�G�P���V�J�G���G�O�G�T�I�G�P�E�G��
of the felt need for girls in their early teens 
�V�Q���R�T�K�Q�T�K�V�K�\�G���V�J�G�K�T���U�G�Z�W�C�N�K�\�G�F���C�V�V�T�C�E�V�K�X�G�P�G�U�U��
for the attention and approval of boys, 
and diminished mastery goal orientation 
�C�P�F���N�Q�Y�G�T���R�G�T�E�G�R�V�K�Q�P�U���Q�H���C�E�C�F�G�O�K�E���C�D�K�N�K�V�[��

�Š����    Self-concept (relating to ability and 
strengths, and informing subject 
choice)

 Studies suggest that boys’ and girls’ 
�C�U�R�K�T�C�V�K�Q�P�U���� �Y�J�K�E�J�� �C�T�G�� �U�K�O�K�N�C�T�� �F�W�T�K�P�I�� �V�J�G��
�R�T�K�O�C�T�[�� �R�J�C�U�G���� �V�G�P�F�� �V�Q�� �F�K�X�G�T�I�G�� �D�G�V�Y�G�G�P��
�;�G�C�T�U�� ���� �C�P�F�� �������� �Y�K�V�J�� �I�K�T�N�U�o�� �C�U�R�K�T�C�V�K�Q�P�U��
�H�C�N�N�K�P�I���D�G�N�Q�Y���V�J�Q�U�G���Q�H���D�Q�[�U���K�P���E�Q�O�R�C�T�C�D�N�G��
�E�Q�P�V�G�Z�V�U���
�4�K�E�J�C�T�F�U���C�P�F���2�Q�U�P�G�V�V����������������

���5�V�W�F�G�P�V�U�o�� �X�K�G�Y�U�� �Q�H�� �V�J�G�K�T�� �Q�Y�P�� �C�D�K�N�K�V�K�G�U��
�
�n�C�E�C�F�G�O�K�E�� �U�G�N�H���E�Q�P�E�G�R�V�o���� �C�T�G�� �J�K�I�J�N�[��
�I�G�P�F�G�T�G�F�� �
�5�W�N�N�K�X�C�P���� �������������� �2�C�T�M�G�T�� et al 
�
������������ �Q�D�U�G�T�X�G�F�� �R�G�T�U�K�U�V�G�P�V�� �U�K�I�P�K�‚�E�C�P�V��
�F�K�H�H�G�T�G�P�E�G�� �K�P�� �U�G�N�H���E�Q�P�E�G�R�V�� �D�G�V�Y�G�G�P��
equally able boys and girls. Diaconu-
Gherasim  et al�� �
������������ �H�Q�W�P�F�� �U�K�I�P�K�‚�E�C�P�V��
gender differences among 7th graders in 
terms of intelligence beliefs and mastery 
goals, regardless of level of achievement.

 According to Reilly  et al�� �
��������������
�P�Q�V�Y�K�V�J�U�V�C�P�F�K�P�I���G�X�K�F�G�P�E�G���H�T�Q�O���E�Q�I�P�K�V�K�X�G��
�R�U�[�E�J�Q�N�Q�I�[�� �V�J�C�V�� �O�G�P�� �C�P�F�� �Y�Q�O�G�P�� �C�T�G��
equal in measured intelligence, gender 
differences in self-estimated intelligence 
�C�T�G�� �Y�K�F�G�N�[�� �T�G�R�Q�T�V�G�F���� �/�C�N�G�U�� �R�T�Q�X�K�F�G��
systematically higher estimates than 
�H�G�O�C�N�G�U���� �6�J�G�[�� �E�C�N�N�� �V�J�K�U�� �V�J�G�� �p�O�C�N�G�� �J�W�D�T�K�U����
�H�G�O�C�N�G���J�W�O�K�N�K�V�[�q���G�H�H�G�E�V����

53  MailOnline: https://www.dailymail.co.uk/
sciencetech/article-6555161/Girls-TWICE-likely-signs-
depression-linked-social-media.html

���)�K�T�N�U�� �C�T�G�� �O�Q�T�G�� �N�K�M�G�N�[�� �V�Q�� �U�G�G�� �V�J�G�O�U�G�N�X�G�U�� �C�U��
�I�Q�Q�F���C�V���'�P�I�N�K�U�J�����Y�J�K�N�G���D�Q�[�U���U�G�G���V�J�G�O�U�G�N�X�G�U��
as good at maths and science – even 
controlling for prior test scores. A recent 
survey of secondary school students 
�T�G�X�G�C�N�G�F���V�J�C�V���D�Q�[�U���C�T�G���V�Y�K�E�G���C�U���N�K�M�G�N�[���C�U���I�K�T�N�U��
�V�Q�� �E�C�N�N�� �V�J�G�O�U�G�N�X�G�U�� �C�� �n�P�C�V�W�T�C�N�o�� �C�V�� �O�C�V�J�U��������
�8�K�N�N�C�N�Q�P�����/�C�V�G�Q�U���C�P�F���%�W�G�X�C�U���
�������������T�G�R�Q�T�V���C�P��
�K�P�V�G�T�G�U�V�K�P�I���X�C�T�K�C�P�V���Q�P���V�J�K�U�����K�P���V�J�G�K�T���U�V�W�F�[�����V�J�G�[��
�H�Q�W�P�F�� �P�Q�� �I�G�P�F�G�T���F�K�H�H�G�T�G�P�E�G�� �K�P�� �U�G�N�H���G�H�‚�E�C�E�[��
beliefs, despite the fact that female students 
�J�C�F���O�Q�T�G���U�Q�R�J�K�U�V�K�E�C�V�G�F���Y�T�K�V�K�P�I���E�Q�P�E�G�R�V�K�Q�P�U��

 Bian et al�� �
������������ �U�G�G�� �C�N�U�Q�� �$�K�C�P�� et al, 
���������D������ �K�P�� �C�� �7���5���� �U�V�W�F�[�� �Q�H�� �I�G�P�F�G�T�� �C�V�V�K�V�W�F�G�U��
to intellectual ability, found that 5-year-
old children tend to judge boys and girls 
equally in terms of aptitude, but from the 
�C�I�G���Q�H���U�K�Z�������I�G�P�F�G�T�G�F���P�Q�V�K�Q�P�U���Q�H���n�D�T�K�N�N�K�C�P�E�G�o��
�Y�G�T�G�� �C�N�T�G�C�F�[�� �K�P�� �G�X�K�F�G�P�E�G���� �C�P�F�� �D�G�I�K�P�P�K�P�I��
�V�Q���C�H�H�G�E�V���E�J�K�N�F�T�G�P�o�U���K�P�V�G�T�G�U�V�U�����I�K�T�N�U���D�G�K�P�I���N�G�U�U��
�N�K�M�G�N�[�� �V�J�C�P�� �D�Q�[�U�� �V�Q�� �D�G�N�K�G�X�G�� �V�J�C�V�� �V�J�G�[�� �C�T�G��
�n�T�G�C�N�N�[�����T�G�C�N�N�[���U�O�C�T�V�o�����C�P�F���O�Q�T�G���N�K�M�G�N�[���V�Q���C�X�Q�K�F��
exercises said to be for the very smartest.

 There is a tendency for boys consistently 
to over-estimate their ability and 
�R�G�T�H�Q�T�O�C�P�E�G�����Y�J�K�N�G���I�K�T�N�U���N�C�E�M���E�Q�P�‚�F�G�P�E�G��
and tend to underestimate their academic 
�C�D�K�N�K�V�[�� �
�$�G�X�C�P���� ������������ �2�N�K�G�P�K�P�I�G�T�� �C�P�F��
�&�K�E�M�J�C�W�U�G�T�������������������6�J�K�U���K�U���O�C�T�M�G�F���C�O�Q�P�I��
�X�G�T�[�� �C�D�N�G�� �I�K�T�N�U���� �Q�P�� �Y�J�Q�O�� �G�Z�R�G�E�V�C�V�K�Q�P�U��
�C�T�G�� �R�C�T�V�K�E�W�N�C�T�N�[�� �R�T�G�U�U�K�P�I���� �C�P�F�� �H�Q�T�� �Y�J�Q�O��
the achievement of anything other than 
�n�G�Z�E�G�N�N�G�P�V�o�� �I�T�C�F�G�U�� �E�C�P�� �D�G�� �R�G�T�E�G�K�X�G�F�� �C�U��
�H�C�K�N�W�T�G�����6�J�K�U���K�U���C�U�U�Q�E�K�C�V�G�F���Y�K�V�J���J�K�I�J���N�G�X�G�N�U��
�Q�H�� �C�P�Z�K�G�V�[�� �C�P�F�� �U�G�N�H���F�Q�W�D�V�� �
�(�T�C�P�E�K�U�� �C�P�F��
�5�M�G�N�V�Q�P���� �������������� �)�G�P�F�G�T�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P��
�E�Q�P�‚�F�G�P�E�G�� �K�P�� �N�G�C�T�P�K�P�I�� �U�G�G�O�� �V�Q�� �C�R�R�G�C�T��
�C�U�� �G�C�T�N�[�� �C�U�� �V�J�G�� �‚�T�U�V�� �[�G�C�T�U�� �Q�H�� �R�T�K�O�C�T�[��
�U�E�J�Q�Q�N���
�)�K�N�N���� �'�U�U�Q�P���C�P�F�� �;�W�G�P���� �������������� �6�J�G��
tendency for girls to underestimate their 
�C�R�V�K�V�W�F�G���H�Q�T���5�6�'�/���U�W�D�L�G�E�V�U���U�G�G�O�U���V�Q���D�G��
one reason for their under-representation 
�K�P�� �5�6�'�/�� �U�W�D�L�G�E�V�U�� �C�P�F�� �E�C�T�G�G�T�U�� �
�2�G�T�G�\��
�(�G�N�M�P�G�T�����0�K�Z���C�P�F���6�J�Q�O�C�U��������������55.

54  https://www.tes.com/news/boys-twice-likely-
girls-claim-be-maths-natural

55  See also https://www.tes.com/news/school-
news/breaking-news/girls-downplay-their-maths-
ability-even-when-theyre-good-boys

���%�Q�P�‚�F�G�P�E�G�� �C�R�R�G�C�T�U�� �V�Q�� �D�G�� �Q�P�G�� �Q�H�� �V�J�G��
strong factors affecting the evident 
�F�K�U�R�C�T�K�V�[�� �H�Q�W�P�F�� �K�P�� �2�+�5�#�� �V�G�U�V�U�� �s�� �Y�J�G�T�G��
�J�K�I�J���R�G�T�H�Q�T�O�K�P�I�� �‚�H�V�G�G�P�� �[�G�C�T�� �Q�N�F�� �I�K�T�N�U��
still under-achieve in maths, science and 
�R�T�Q�D�N�G�O���U�Q�N�X�K�P�I�� �Y�J�G�P�� �E�Q�O�R�C�T�G�F�� �Y�K�V�J��
�J�K�I�J���R�G�T�H�Q�T�O�K�P�I�� �D�Q�[�U�� �
�1�'�%�&���� �������������� �#��
Scottish study suggests that the gender 
gap in attainment is greatest among 
�J�K�I�J�G�T���C�E�J�K�G�X�K�P�I���R�W�R�K�N�U���
�%�Q�T�T�[����������������

���+�P�� �C�� �U�V�W�F�[�� �Q�H�� �I�K�T�N�U�o�� �R�C�T�V�K�E�K�R�C�V�K�Q�P�� �C�P�F��
achievement in American high school 
mathematics competitions, Ellison and 
�5�Y�C�P�U�Q�P���
�������������H�Q�W�P�F���V�J�C�V���P�Q�V���Q�P�N�[���Y�G�T�G��
girls under-represented, but that their 
�W�P�F�G�T���T�G�R�T�G�U�G�P�V�C�V�K�Q�P�� �Y�C�U�� �O�Q�U�V�� �O�C�T�M�G�F��
among the highest achievers. They 
�E�Q�P�E�N�W�F�G�F�� �V�J�C�V�� �C�N�O�Q�U�V�� �C�N�N�� �I�K�T�N�U�� �Y�K�V�J�� �V�J�G��
ability to reach high maths achievement 
�N�G�X�G�N�U�� �Y�G�T�G�� �P�Q�V�� �F�Q�K�P�I�� �U�Q���� �+�P�F�G�G�F���� �V�J�G�[��
found that the highest-achieving girls 
�Y�G�T�G���E�Q�P�E�G�P�V�T�C�V�G�F���K�P���C���X�G�T�[���U�O�C�N�N���P�W�O�D�G�T��
of elite schools.

���4�C�E�J�G�N�� �5�K�O�O�Q�P�U�� �
������������ ������������ �J�K�I�J�N�K�I�J�V�U��
�V�J�G���V�Q�Z�K�E���O�G�U�U�C�I�G���Q�H���V�J�G���O�[�V�J���Q�H���n�G�H�H�Q�T�V�N�G�U�U��
perfectionism’ – the insidious self-doubt 
of you are not enough as you are; you 
�E�C�P�o�V�� �M�G�G�R�� �K�V�� �W�R���� �C�P�F�� �V�J�G�T�G�� �K�U�� �C�N�Y�C�[�U��
�U�Q�O�G�Q�P�G�� �D�G�V�V�G�T�� �
�U�G�G�� �C�N�U�Q�� �9�G�N�V�G�T�Q�V�J����
�������������� �+�P�� �5�K�O�O�Q�P�U�o�U�� �X�K�G�Y���� �V�J�G�� �J�K�I�J�G�U�V��
achieving girls are the most debilitated by 
fear of failure.56 There is a long-standing 
�E�Q�P�U�G�P�U�W�U�� �V�J�C�V�� �n�U�O�C�T�V�o�� �I�K�T�N�U�� �V�G�P�F�� �V�Q�� �D�G��
�O�Q�T�G�� �X�W�N�P�G�T�C�D�N�G�� �C�P�F�� �N�G�U�U�� �E�Q�P�‚�F�G�P�V�� �V�J�C�P��
smart boys, and as a result tend to deal 
�Y�K�V�J���E�J�C�N�N�G�P�I�G���K�P���C���F�K�H�H�G�T�G�P�V���Y�C�[��57

56  Comments made by Rachel Simmons at 
the annual conference of the National Coalition 
of Girls’ Schools, New York City, February 
2016: http://www.ncgs.org/Pdfs/Forum/2016/
PostConference/4/1FeaturedSpeakers_
RachelSimmons.pdf

57  https://www.psychologytoday.com/blog/the-
science-success/201101/the-trouble-bright-girls
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���)�K�T�N�U���V�G�P�F���V�Q���T�C�P�M���V�J�G�O�U�G�N�X�G�U���N�Q�Y�G�T���K�P���C�D�K�N�K�V�[��
�V�J�C�P�� �F�Q�� �V�J�G�K�T�� �V�G�C�E�J�G�T�U�� �
�.�G�Q�P�C�T�F���� ��������������
This tendency of boys to overestimate 
and girls to underestimate their respective 
�C�D�K�N�K�V�K�G�U���� �J�C�U�� �Y�Q�T�T�[�K�P�I�� �K�O�R�N�K�E�C�V�K�Q�P�U�� �H�Q�T��
differentiation in co-ed classes. Bohnet 
�
������������ �T�G�H�G�T�U�� �V�Q�� �V�J�G�� �n�U�V�G�T�G�Q�V�[�R�G�� �V�J�T�G�C�V�o����
�Y�J�G�T�G�D�[���U�K�V�W�C�V�K�Q�P�C�N���H�C�E�V�Q�T�U���N�G�C�F���R�G�Q�R�N�G���V�Q��
�E�Q�P�‚�T�O�� �P�G�I�C�V�K�X�G�� �U�V�G�T�G�Q�V�[�R�G�U�� �C�D�Q�W�V�� �V�J�G�K�T��
�R�C�T�V�K�E�W�N�C�T�� �I�T�Q�W�R�U���� �K�P�� �U�V�W�F�K�G�U�� �Y�J�G�T�G�� �I�K�T�N�U��
�Y�G�T�G�� �T�G�O�K�P�F�G�F�� �Q�H�� �V�J�G�K�T�� �I�G�P�F�G�T�� �D�G�H�Q�T�G�� �C��
�V�G�U�V���� �V�J�G�[�� �V�G�P�F�G�F�� �V�Q�� �R�G�T�H�Q�T�O�� �U�K�I�P�K�‚�E�C�P�V�N�[��
�Y�Q�T�U�G�� �
�U�G�G�� �C�N�U�Q�� �&�C�X�K�G�U�� et al���� ��������������
Stereotype threat has also been used to 
�G�Z�R�N�C�K�P���I�K�T�N�U�o���W�P�F�G�T�T�G�R�T�G�U�G�P�V�C�V�K�Q�P���K�P���5�6�'�/��
�U�W�D�L�G�E�V�U���K�P���E�Q���G�F���U�E�J�Q�Q�N�U���C�P�F���D�G�[�Q�P�F���
�U�G�G��
�-�W�T�K�N�Q�H�H��et al����������������

 Research suggests that female students 
tend to be more extrinsically motivated 
�
�W�P�F�G�T�V�C�M�K�P�I�� �V�C�U�M�U�� �K�P�� �Q�T�F�G�T�� �V�Q�� �Q�D�V�C�K�P��
�T�G�Y�C�T�F���� �C�P�F�� �O�C�U�V�G�T�[���Q�T�K�G�P�V�C�V�G�F�� �
�C�� �F�G�U�K�T�G��
�V�Q�� �K�P�E�T�G�C�U�G�� �U�M�K�N�N�� �C�P�F�� �E�Q�O�R�G�V�G�P�E�G���� �C�P�F��
�O�C�U�V�G�T�� �P�G�Y�� �O�C�V�G�T�K�C�N������ �E�Q�O�R�C�T�G�F�� �Y�K�V�J��
�O�C�N�G�� �U�V�W�F�G�P�V�U�� �Y�J�Q�� �V�G�P�F�� �V�Q�� �D�G�� �O�Q�T�G��
�R�G�T�H�Q�T�O�C�P�E�G���Q�T�K�G�P�V�C�V�G�F�� �
�F�G�U�K�T�K�P�I�� �V�Q��
surpass their peers and gain positive 
�L�W�F�I�G�O�G�P�V�U�����
�&�o�.�K�O�C�� et al�������������������/�C�N�G���‚�T�U�V��
�[�G�C�T���E�Q�N�N�G�I�G���U�V�W�F�G�P�V�U���Y�G�T�G���H�Q�W�P�F���V�Q���V�G�P�F��
�V�Q�Y�C�T�F�U�� �I�T�G�C�V�G�T�� �C�E�C�F�G�O�K�E�� �U�G�N�H���G�H�‚�E�C�E�[��
– rating themselves higher in terms of 
estimated capacity. A recent comparative 
study across eight countries found these 
gender differences to be common – if not 
�W�P�K�X�G�T�U�C�N�� �s�� �C�E�T�Q�U�U�� �E�W�N�V�W�T�G�U�� �
�-�Q�T�R�G�T�U�J�Q�G�M��
et al������������������

 Gendered bias in estimations of others’ 
abilities persists. Grunspan  et al�� �
������������
found that in undergraduate level biology 
cohorts, males systematically under-
estimated the academic performance of 
their female peers.

���6�J�G�T�G���K�U���C���E�Q�O�R�N�G�Z���T�G�N�C�V�K�Q�P�U�J�K�R���D�G�V�Y�G�G�P��
attainment, self-concept and motivation. 
�.�Q�I�C�P�� �C�P�F�� �/�G�F�H�Q�T�F�o�U�� �
������������ �U�V�W�F�[�� �Q�H��
�E�J�K�N�F�T�G�P�� �C�I�G�F�� ���������� �H�Q�W�P�F�� �V�J�C�V�� �D�Q�[�U�o��
�D�G�N�K�G�H�U�� �C�D�Q�W�V�� �V�J�G�K�T�� �Q�Y�P�� �E�Q�O�R�G�V�G�P�E�G�� �K�P��
�T�G�C�F�K�P�I�� �C�P�F�� �V�J�G�K�T�� �O�Q�V�K�X�C�V�K�Q�P���Y�G�T�G���H�Q�W�P�F��
�V�Q�� �D�G�� �O�Q�T�G�� �E�N�Q�U�G�N�[�� �C�U�U�Q�E�K�C�V�G�F�� �Y�K�V�J�� �V�J�G�K�T��
�C�E�V�W�C�N�� �N�G�X�G�N�� �Q�H�� �U�M�K�N�N���� �.�G�U�U�� �C�D�N�G�� �D�Q�[�U�� �C�T�G��
�O�Q�T�G���N�K�M�G�N�[���V�Q���n�I�K�X�G���W�R�o���Y�J�G�P���T�G�U�W�N�V�U���F�Q�P�o�V��
�H�Q�N�N�Q�Y�����U�G�V�V�K�P�I���W�R���C���X�K�E�K�Q�W�U���E�K�T�E�N�G���Q�H���W�P�F�G�T��
achievement. By implication, girls on the 
�Y�J�Q�N�G�� �C�T�G�� �O�Q�T�G�� �N�K�M�G�N�[�� �V�Q�� �D�G�� �O�Q�V�K�X�C�V�G�F��
�V�Q�� �N�G�C�T�P�� �G�X�G�P�� �Y�J�G�P�� �T�G�U�W�N�V�U�� �C�T�G�� �P�Q�V��
�G�P�E�Q�W�T�C�I�K�P�I���
�U�G�G���C�N�U�Q���X�C�P���F�G���)�C�G�T���� et al, 
���������������-�Q�T�J�Q�P�G�P�� et al���
�������������J�C�X�G���U�J�Q�Y�P��
that interest in maths tends to predict 
�I�K�T�N�U�o���G�F�W�E�C�V�K�Q�P�C�N���C�U�R�K�T�C�V�K�Q�P�U�����Y�J�K�N�G���O�C�V�J�U��
achievement tends to be more predictive 
of boys’ aspirations.

 Gendered self-concept partly explains 
�V�J�G�� �R�J�G�P�Q�O�G�P�Q�P�� �M�P�Q�Y�P�� �C�U�� �V�J�G�� �n�N�G�C�M�[��
�R�K�R�G�N�K�P�G�o���� �Y�J�G�T�G�D�[�� �I�K�T�N�U�� �V�G�P�F�� �V�Q�� �C�E�J�K�G�X�G��
more highly in school, yet males 
�R�T�G�F�Q�O�K�P�C�V�G���K�P���E�C�T�G�G�T���R�T�Q�I�T�G�U�U�K�Q�P�����*�C�F�L�C�T�� 
et al���
�����������������������G�Z�R�T�G�U�U���K�V���V�J�W�U�����n�)�G�P�F�G�T�G�F��
interests and life plans – being related 
to socialised gender stereotypes – still 
�T�G�K�P�H�Q�T�E�G�� �Y�Q�T�M�R�N�C�E�G�� �U�G�R�C�T�C�V�K�Q�P�� �K�P�� �V�G�T�O�U��
�Q�H�� �Y�Q�O�G�P�� �O�Q�T�G�� �Q�H�V�G�P�� �D�G�E�Q�O�K�P�I�� �P�W�T�U�G�U����
teachers or engaging in other service 
�R�T�Q�H�G�U�U�K�Q�P�U�����C�P�F���O�G�P���D�G�K�P�I���O�Q�T�G���N�K�M�G�N�[���V�Q��
choose professions that are characterised 
by higher authority, prestige or status.’

���#�P�� �1�'�%�&�� �C�P�C�N�[�U�K�U�� �Q�H�� �V�J�G�� ����������
�K�P�V�G�T�P�C�V�K�Q�P�C�N���2�+�5�#���V�G�U�V�U���U�J�Q�Y�G�F���V�J�C�V���H�G�C�T��
of failure, unrelated to actual abilities, 
�Y�C�U�� �U�K�I�P�K�‚�E�C�P�V�N�[�� �J�K�I�J�G�T�� �C�O�Q�P�I�� �H�G�O�C�N�G��
�U�V�W�F�G�P�V�U�� �K�P�� �V�J�G�� �E�Q�J�Q�T�V�� �Q�H�� �������[�G�C�T���Q�N�F�U��
�V�G�U�V�G�F���
�1�'�%�&����������������58 

58  https://www.theguardian.com/education/2019/
dec/17/british-girls-fear-of-failure-pisa-ranking

Gendered bias in estimation 
of others’ abilities persists. 
Research has found that 
male students systematically 
underestimate the academic 
performance of their  
female peers.
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�Š����      Classroom behaviours

���)�K�T�N�U���V�G�P�F���V�Q���F�G�H�G�T���V�Q���D�Q�[�U���K�P���Y�J�Q�N�G���E�N�C�U�U��
�K�P�V�G�T�C�E�V�K�Q�P���� �F�G�U�M���D�C�U�G�F�� �I�T�Q�W�R�� �Y�Q�T�M����
�I�T�Q�W�R�� �Y�Q�T�M�� �C�T�Q�W�P�F�� �E�Q�O�R�W�V�G�T�U���� �C�P�F�� �Q�T�C�N��
�C�U�U�G�U�U�O�G�P�V���
�*�Q�Y�G����������������

���Q  Contributions from boys tend 
to predominate both physically 
and verbally during classroom 
�K�P�V�G�T�C�E�V�K�Q�P���
�U�G�G���C�N�U�Q���#�O�G�T�K�E�C�P��
�#�U�U�Q�E�K�C�V�K�Q�P���Q�H���7�P�K�X�G�T�U�K�V�[���9�Q�O�G�P����
���������������6�J�K�U���K�U���C�V�V�T�K�D�W�V�C�D�N�G���V�Q���D�Q�[�U�o��
�V�G�P�F�G�P�E�K�G�U���V�Q�Y�C�T�F�U���J�C�P�F���T�C�K�U�K�P�I����
restlessness and possibly their 
reputation for misbehaviour – all of 
�Y�J�K�E�J���V�G�P�F�U���V�Q���G�P�E�Q�W�T�C�I�G���V�G�C�E�J�G�T�U��
to give more air time to boys. 
Boys ensure their dominance by 
establishing themselves as a source 
�Q�H���J�G�N�R�����$�Q�[�U���C�T�G���O�Q�T�G���N�K�M�G�N�[���V�J�C�P��
�I�K�T�N�U���V�Q���D�G���C�U�M�G�F���H�Q�T���J�G�N�R��

���Q ���+�P���U�O�C�N�N���I�T�Q�W�R���Y�Q�T�M���K�P�F�G�R�G�P�F�G�P�V��
of direct teacher moderation, boys 
typically have the upper hand. This 
is evident in the control of mouse 
�C�P�F���M�G�[�D�Q�C�T�F���K�P���E�Q�O�R�W�V�K�P�I�����C�P�F��

�K�P���Q�T�C�N���F�K�U�E�W�U�U�K�Q�P���s���Y�J�G�T�G���D�Q�[�U��
�V�G�P�F���V�Q���K�P�V�G�T�T�W�R�V���O�Q�T�G���
�U�G�G���C�N�U�Q��
�4�K�Q�T�F�C�P�����������������*�C�T�U�M�C�O�R�����&�K�P�I���C�P�F��
�5�W�J�T�G����������������

���Q ���$�Q�[�U���C�T�G���O�Q�T�G���N�K�M�G�N�[���V�Q���E�Q�P�V�T�K�D�W�V�G��
to discussion, and to volunteer 
for demonstrations and role-
plays. They appear to have more 
experience than girls of having their 
contributions evaluated during 
classroom interaction.

���6�J�G�U�G�� �T�G�U�G�C�T�E�J�� �‚�P�F�K�P�I�U�� �C�T�G�� �U�W�R�R�Q�T�V�G�F��
�C�P�G�E�F�Q�V�C�N�N�[�� �D�[�� �'�N�K�Q�V�� �
�������������� �n�+�P�� �U�Q�O�G��
�O�K�Z�G�F���U�G�Z�� �N�C�D�� �I�T�Q�W�R�U���� �D�Q�[�U�� �V�C�M�G�� �Q�X�G�T��
�V�J�G�� �‚�F�F�N�K�P�I�� �V�J�C�V�o�U�� �K�P�G�X�K�V�C�D�N�[�� �T�G�S�W�K�T�G�F��
�V�Q�� �I�G�V�� �C�P�� �G�Z�R�G�T�K�O�G�P�V�� �V�Q�� �Y�Q�T�M���� �)�K�T�N�U��
�U�V�C�P�F�� �D�C�E�M���� �T�G�C�F�K�P�I�� �V�J�G�� �K�P�U�V�T�W�E�V�K�Q�P�U��
or acting as scribes but less often 
handling the chemicals, equipment or 
�U�N�K�O�[�� �U�R�G�E�K�O�G�P�U�� �s�� �Y�J�K�E�J�� �K�O�R�C�K�T�U�� �V�J�G�K�T��
�E�Q�P�‚�F�G�P�E�G���� �5�Q�� �Y�J�K�N�G�� �I�K�T�N�U�� �W�P�F�G�T�U�V�C�P�F��
�V�J�G�� �U�E�K�G�P�V�K�‚�E�� �E�Q�P�E�G�R�V�U���� �V�J�G�[�� �F�Q�P�o�V��
actually do science, a big handicap 
�Y�J�G�P�� �K�V�� �E�Q�O�G�U�� �V�Q�� �G�Z�R�N�Q�T�K�P�I�� �V�G�E�J�P�K�E�C�N��
�‚�G�N�F�U���F�Q�Y�P���V�J�G���T�Q�C�F���o

���/�[�J�K�N�N�� �
������������ �U�W�I�I�G�U�V�U�� �V�J�C�V�� �J�K�I�J��
�C�E�J�K�G�X�K�P�I���I�K�T�N�U���V�[�R�K�E�C�N�N�[���U�J�Q�Y���C���V�G�P�F�G�P�E�[��
�V�Q���D�G���E�Q�O�R�N�K�C�P�V�����E�Q�P�H�Q�T�O�K�U�V���C�P�F���Y�K�N�N�K�P�I���V�Q��
�R�N�G�C�U�G�����%�Q�T�P�Y�G�N�N�� et al���
�������������Q�D�U�G�T�X�G���V�J�C�V��
�I�K�T�N�U���U�J�Q�Y���O�Q�T�G���R�Q�U�K�V�K�X�G���D�G�J�C�X�K�Q�W�T�U���Y�K�V�J��
�T�G�U�R�G�E�V�� �V�Q�� �N�G�C�T�P�K�P�I�� �
�C�V�V�G�P�V�K�X�G�P�G�U�U���� �V�C�U�M��
persistence, eagerness, independence, 
�ƒ�G�Z�K�D�K�N�K�V�[���� �Q�T�I�C�P�K�U�C�V�K�Q�P���� �s�� �C�N�N�� �Q�H�� �Y�J�K�E�J��
�O�K�I�J�V�� �G�Z�R�N�C�K�P�� �Y�J�[�� �V�G�C�E�J�G�T�U�� �F�Q�� �P�Q�V��
feel the need to spend as much time 
on them – a connection made explicit 
�D�[�� �$�G�C�O�C�P���� �9�J�G�N�F�C�N�N�� �C�P�F�� �-�G�O�R�� �
������������
�������������n�K�V���O�C�[���D�G���V�J�C�V���E�Q�O�R�N�K�C�P�V���I�K�T�N�U���C�T�G��
�O�Q�T�G���Q�H���C���D�G�P�G�‚�V���V�Q���V�J�G�K�T���V�G�C�E�J�G�T�U���V�J�C�P��
they are to themselves.’

���+�P�� �E�Q���G�F�� �E�Q�P�V�G�Z�V�U���� �T�G�U�G�C�T�E�J�� �U�W�I�I�G�U�V�U��
that girls are expected to exert 
a civilising influence on boys – 
moderating the boys’ behaviour, 
softening the classroom atmosphere, 
�D�G�K�P�I���n�I�Q�Q�F���I�K�T�N�U�o���
�,�C�E�M�U�Q�P�����&�G�O�R�U�V�G�T��
�C�P�F���2�Q�N�N�C�T�F�����������������U�G�G���C�N�U�Q���V�J�G���O�G�O�Q�K�T��
�D�[�� �.�[�P�U�G�[�� �*�C�P�N�G�[�� �
���������������� �2�K�P�M�G�V�V�� �C�P�F��
�4�Q�D�G�T�V�U�� �
������������ �Q�D�L�G�E�V�� �V�Q�� �n�V�K�O�G�V�C�D�N�G�F��
segregation’ in single-sex settings, 
but their main argument in favour of 
co-ed settings is that boys’ behaviour 
can deteriorate in the absence of 
girls. They argue in effect that girls 
�C�F�Q�R�V�K�P�I�� �n�E�C�T�G�V�C�M�K�P�I�� �T�Q�N�G�U�o�� �K�U�� �H�Q�T�� �V�J�G��
greater good.

���.�C�X�[�� �C�P�F�� �5�E�J�N�Q�U�U�G�T�� �
������������ �H�Q�W�P�F�� �V�J�C�V����
�n�C�� �J�K�I�J�G�T�� �R�T�Q�R�Q�T�V�K�Q�P�� �Q�H�� �H�G�O�C�N�G�� �R�G�G�T�U��
�N�Q�Y�G�T�U���V�J�G���N�G�X�G�N���Q�H���E�N�C�U�U�T�Q�Q�O���F�K�U�T�W�R�V�K�Q�P��
and violence, improves inter-student 
and student-teacher relationships as 
�Y�G�N�N�� �C�U�� �U�V�W�F�G�P�V�U�o�� �Q�X�G�T�C�N�N�� �U�C�V�K�U�H�C�E�V�K�Q�P�� �K�P��
school, and lessens teachers’ fatigue.’ 

���,�Q�P�G�U�� �C�P�F�� �/�[�J�K�N�N�� �
������������ �E�Q�P�‚�T�O�� �V�J�C�V��
beliefs about gender identity inform 
�V�G�C�E�J�G�T�U�o�� �R�G�T�E�G�R�V�K�Q�P�U���� �*�K�I�J���C�E�J�K�G�X�K�P�I��
girls tend to conform to teachers’ 
perceptions, but under-achieving girls 
�V�G�P�F���V�Q���D�G���N�C�T�I�G�N�[���Q�X�G�T�N�Q�Q�M�G�F��

 The tendency for girls and boys to 
behave differently in mixed classrooms 
�K�U�� �C�� �Y�G�N�N���M�P�Q�Y�P�� �Q�P�G�� �s�� �I�K�T�N�U�� �D�G�K�P�I��
�F�K�U�E�Q�W�T�C�I�G�F���H�T�Q�O���U�R�G�C�M�K�P�I���W�R���Q�T���V�C�M�K�P�I��

�V�J�G�� �K�P�K�V�K�C�V�K�X�G�� �Q�W�V�� �Q�H�� �H�G�C�T�� �Q�H�� �N�Q�Q�M�K�P�I��
�G�K�V�J�G�T�� �U�V�W�R�K�F�� �Q�T�� �V�Q�Q�� �U�O�C�T�V�� �
�%�C�O�R�D�G�N�N��
�C�P�F���5�C�P�F�G�T�U����������������59

���/�C�P�[�� �V�G�C�E�J�G�T�U�� �K�P�� �E�Q�G�F�W�E�C�V�K�Q�P�C�N��
�E�Q�P�V�G�Z�V�U�� �O�C�M�G�� �J�W�I�G�� �G�H�H�Q�T�V�U�� �V�Q�� �I�K�X�G�� �C��
�H�C�K�T���E�T�C�E�M���Q�H���V�J�G���Y�J�K�R���V�Q���I�K�T�N�U�����$�W�V���I�K�X�K�P�I��
due attention to the range of needs and 
preferences in mixed classrooms puts 
�C���J�W�I�G���Q�P�W�U���Q�P���V�J�G���V�G�C�E�J�G�T���� �C�U���5�C�F�M�G�T��
�C�P�F�� �5�C�F�M�G�T�� �
������������ �K�F�G�P�V�K�H�K�G�F�� �K�P�� �V�J�G�K�T��
discussion of the inequalities implicit 
�K�P�� �E�Q�N�N�G�I�G�� �E�N�C�U�U�T�Q�Q�O�� �K�P�V�G�T�C�E�V�K�Q�P�U�� �
�U�G�G��
�C�N�U�Q���9�J�[�V�G����������������

�Š����     Reticence around adopting or 
assuming leadership roles

���+�V�� �K�U�� �P�Q�V�� �L�W�U�V�� �K�P�� �E�N�C�U�U�T�Q�Q�O�� �C�E�V�K�X�K�V�K�G�U�� �V�J�C�V��
�D�Q�[�U�� �V�G�P�F���� �Q�P�� �V�J�G�� �Y�J�Q�N�G���� �V�Q�� �C�U�U�G�T�V��
themselves over girls, and thus to set 
�V�J�G�� �C�I�G�P�F�C���� �)�K�T�N�U�� �C�T�G�� �O�Q�T�G�� �N�K�M�G�N�[�� �V�J�C�P��
boys to participate in extra-curricular 
�C�E�V�K�X�K�V�K�G�U���� �D�W�V�� �D�Q�[�U�� �C�T�G�� �O�Q�T�G�� �N�K�M�G�N�[�� �V�Q��
assume leadership positions in those 
�C�E�V�K�X�K�V�K�G�U���
�%�C�O�R�D�G�N�N���C�P�F���5�C�P�F�G�T�U���� ������������
�&�C�V�P�Q�Y�� �C�P�F�� �*�W�D�D�C�T�F���� �������������� �+�V�� �K�U�� �U�G�N�H��
evident that more comprehensive 
leadership and character development 
opportunities are made available to 
girls in girls-only schools.

 A study of school sailing programmes 
�K�P�� �(�T�C�P�E�G�� �C�P�F�� �%�C�N�K�H�Q�T�P�K�C�� �H�Q�W�P�F�� �V�J�C�V��
�[�Q�W�P�I���O�G�P���Y�G�T�G���X�K�G�Y�G�F���C�U���D�G�K�P�I���O�Q�T�G��
legitimate participants and regularly 
�V�Q�Q�M�� �W�R�� �V�J�G�� �N�G�C�F�� �T�Q�N�G�� �Q�H�� �U�M�K�R�R�G�T����
�Y�J�G�T�G�C�U���[�Q�W�P�I���Y�Q�O�G�P���Y�G�T�G���E�Q�P�U�K�F�G�T�G�F��
�U�G�E�Q�P�F�C�T�[�� �R�C�T�V�K�E�K�R�C�P�V�U�� �C�P�F�� �Y�G�T�G��
�V�[�R�K�E�C�N�N�[�� �R�Q�U�K�V�K�Q�P�G�F�� �C�U�� �E�T�G�Y�� �O�G�O�D�G�T�U��
�
�5�E�J�O�K�V�V�� et al������������������

59  See also an article by Kara Lawrie-Plews in TES, 
27 Jan 2017: https://www.tes.com/news/school-news/
breaking-views/give-girls-space-just-be-themselves
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�Š����    Risk-taking and risk-avoidance

���$�K�N�N�[���,�G�C�P�� �-�K�P�I�� �J�C�U�� �Q�D�U�G�T�X�G�F�� �V�J�C�V���� �K�P��
�J�G�T�� �G�Z�R�G�T�K�G�P�E�G���� �n�)�K�T�N�U�� �C�T�G�� �V�C�W�I�J�V�� �V�Q�� �D�G��
perfect, boys to be brave’ ������ �
�U�G�G�� �C�N�U�Q��
�5�C�W�L�C�P�K����������������

���2�C�T�V�� �Q�H�� �V�J�G�� �n�E�W�T�U�G�� �Q�H�� �V�J�G�� �I�Q�Q�F�� �I�K�T�N�o��
�
�5�K�O�O�Q�P�U���� ������������ �K�U�� �V�J�G�� �V�G�P�F�G�P�E�[�� �V�Q��
strive for perfection in everything, 
�Y�J�K�E�J�� �K�P�� �K�V�U�G�N�H�� �O�K�N�K�V�C�V�G�U�� �C�I�C�K�P�U�V�� �V�J�G��
�V�C�M�K�P�I�� �Q�H�� �T�K�U�M�U������ A study by a teacher 
in a GDST school focused on the 
�E�G�P�V�T�C�N�� �R�T�Q�D�N�G�O�� �V�J�C�V�� �n�U�V�W�F�G�P�V�U�� �C�T�G��
reticent during class discussions and 
reluctant to give opinions on historical 
�K�U�U�W�G�U���� �R�C�T�V�K�E�W�N�C�T�N�[�� �Y�J�G�P�� �W�P�U�W�T�G�� �Q�H�� �V�J�G��
�p�E�Q�T�T�G�E�V�q�� �C�P�U�Y�G�T�o��62�� �#�P�� �1�'�%�&�� �T�G�R�Q�T�V��
considered the implications of the 
mixture of attributes typical of female 
�U�V�W�F�G�P�V�U�� �s�� �N�Q�Y�G�T�� �U�G�N�H���G�H�H�K�E�C�E�[�� �C�P�F�� �U�G�N�H��
concept, but high motivation to do 
�Y�G�N�N�� �K�P�� �U�E�J�Q�Q�N���� �+�P�� �O�C�V�J�U�� �C�P�F�� �U�E�K�G�P�E�G��
�K�P�� �R�C�T�V�K�E�W�N�C�T���� �N�Q�Y�G�T�� �U�G�N�H���E�Q�P�H�K�F�G�P�E�G��
�E�Q�O�D�K�P�G�F�� �Y�K�V�J�� �C�� �Y�K�U�J�� �V�Q�� �U�W�E�E�G�G�F��
�Y�G�T�G�� �U�G�G�P�� �C�U�� �T�G�C�U�Q�P�U�� �H�Q�T�� �V�J�G�� �J�K�I�J�G�T��
�R�T�Q�R�Q�T�V�K�Q�P�� �Q�H�� �J�K�I�J���C�E�J�K�G�X�K�P�I�� �I�K�T�N�U�� �Y�J�Q��
�n�E�J�Q�M�G�� �W�P�F�G�T�� �
�Q�H�V�G�P�� �U�G�N�H���K�O�R�Q�U�G�F����
�R�T�G�U�U�W�T�G�o���
�1�'�%�&���������������������������)�K�N�N�����'�U�U�Q�P��
�C�P�F�� �;�W�G�P�� �
������������ �I�Q�� �H�W�T�V�J�G�T���� �C�P�F�� �T�G�H�G�T��
�V�Q�� �F�[�P�C�O�K�E�� �Q�H�� �V�J�K�U�� �n�E�N�Q�U�G�F�� �O�K�P�F�U�G�V�o��
�N�G�C�F�K�P�I�� �V�Q�� �n�E�W�N�V�W�T�C�N�N�[���K�P�F�W�E�G�F�� �U�G�N�H��
sabotage’.

60  Billy-Jean King, speaking at the second Global 
Forum on Girls’ Education, Washington DC, 20th June 
2018.

61  Barker, I. ‘The cost of striving for perfection for 
girls’, TES, 16 November 2012, 20-21

62  Gibbons, H. (2012) ‘Enhancing girls’ 
performance in history by encouraging greater 
academic risk-taking’, unpublished MA dissertation, 
Durham University

���9�J�K�N�G�� �T�K�U�M�� �C�X�G�T�U�K�Q�P�� �O�K�I�J�V�� �D�G�� �C�P�Q�V�J�G�T��
�Y�C�[���Q�H���F�G�U�E�T�K�D�K�P�I���H�G�C�T���Q�H���H�C�K�N�W�T�G�����Q�V�J�G�T�U��
have suggested that female students 
�U�Q�O�G�V�K�O�G�U�� �G�Z�J�K�D�K�V�� �C�� �n�H�G�C�T�� �Q�H�� �U�W�E�E�G�U�U�o��
– or anxiety about not being able to 
repeat an achievement, leading to 
�J�Q�N�F�K�P�I�� �D�C�E�M�� �Q�T�� �C�X�Q�K�F�C�P�E�G�� �K�P�� �C�� �V�C�U�M��
�
�)�K�N�N�����'�U�U�Q�P���C�P�F���;�W�G�P����������������

���%�Q�Q�N�U�� �G�V�� �C�N�� �
������������ �K�P�X�G�U�V�K�I�C�V�G�F�� �V�J�G��
effects of exposure to high-achieving 
�R�G�G�T�U�� �K�P�� �7�5�� �J�K�I�J�� �U�E�J�Q�Q�N�U�� �Q�P�� �V�J�G�� �N�Q�P�I��
run educational outcomes of students. 
They found that greater exposure to 
high-achieving boys had a negative 
effect on maths and science grades, 
�*�K�I�J�G�T���'�F�W�E�C�V�K�Q�P���V�T�C�L�G�E�V�Q�T�K�G�U�����C�P�F���G�X�G�P��
on labour force participation and birth 
�T�C�V�G���� �)�T�G�C�V�G�T�� �G�Z�R�Q�U�W�T�G�� �N�G�C�F�U�� �V�Q�� �N�Q�Y�G�T��
self-confidence and aspirations and to 
�O�Q�T�G���T�K�U�M�[���D�G�J�C�X�K�Q�W�T���
�K�P�E�N�W�F�K�P�I���J�C�X�K�P�I��
�C�� �E�J�K�N�F�� �D�G�H�Q�T�G�� �C�I�G�� ���������� �6�J�G�� �G�H�H�G�E�V�� �Y�C�U��
most strongly evident among girls in the 
bottom half of the ability distribution 
in high-achieving schools. Greater 
�G�Z�R�Q�U�W�T�G�� �V�Q�� �n�J�K�I�J���C�E�J�K�G�X�K�P�I�o�� �I�K�T�N�U���� �Q�P��
the other hand, increased attainment 
of relatively less high-performing girls. 
The effect of high-achievers on male 
�Q�W�V�E�Q�O�G�U���Y�C�U���O�C�T�M�G�F�N�[���F�K�H�H�G�T�G�P�V�����D�Q�[�U��
seemed to be unaffected by high-
achievers of either gender.

A
cademic studies suggest that girls 
have a range of learning preferences 
�C�U�� �Y�G�N�N�� �C�U�� �P�G�G�F�U���� �Y�J�K�E�J�� �C�T�G�� �D�G�U�V��
�C�F�F�T�G�U�U�G�F�� �Q�P�� �V�J�G�K�T�� �Q�Y�P�� �V�G�T�O�U���� �;�G�V��

in innumerable classrooms the focus has 
�V�G�P�F�G�F���V�Q���D�G���Q�P���n�V�J�G���R�T�Q�D�N�G�O���Y�K�V�J���D�Q�[�U�o���s���K�P��
�V�C�E�M�N�K�P�I���W�P�F�G�T���C�E�J�K�G�X�G�O�G�P�V���C�P�F���V�J�G���P�G�G�F���V�Q��
�G�P�I�C�I�G�� �C�P�F�� �O�Q�V�K�X�C�V�G�� �D�Q�[�U�� �
�)�K�N�N���� �'�U�U�Q�P�� �C�P�F��
�;�W�G�P�����������������2�K�P�M�G�V�V���C�P�F���4�Q�D�G�T�V�U������������������

Educational policy has concentrated on 
the problem of boys’ underachievement, 
�H�T�G�S�W�G�P�V�N�[�� �E�Q�P�V�T�C�U�V�K�P�I�� �K�V�� �Y�K�V�J�� �V�J�G�� �C�E�C�F�G�O�K�E��
success of girls. This has encouraged a 
�R�G�T�E�G�R�V�K�Q�P�� �Q�H�� �I�K�T�N�U�� �C�U�� �V�J�G�� �n�Y�K�P�P�G�T�U�o�� �K�P�� �V�J�G��
�G�F�W�E�C�V�K�Q�P�C�N�� �U�V�C�M�G�U���� �C�P�F�� �C�U�U�W�O�G�U�� �V�J�C�V�� �V�J�G�[��
�P�Q�� �N�Q�P�I�G�T�� �G�Z�R�G�T�K�G�P�E�G�� �V�J�G�� �M�K�P�F�U�� �Q�H�� �I�G�P�F�G�T��
�K�P�G�S�W�C�N�K�V�K�G�U�� �K�F�G�P�V�K�‚�G�F�� �K�P�� �G�C�T�N�K�G�T�� �F�G�E�C�F�G�U��
�
�5�M�G�N�V�Q�P�����(�T�C�P�E�K�U���C�P�F���4�G�C�F����������������

Girls are often treated as unproblematic, 
�Y�J�G�T�G�C�U�� �V�J�G�T�G�� �K�U�� �R�N�G�P�V�[�� �Q�H�� �G�X�K�F�G�P�E�G�� �V�J�C�V�� �I�K�T�N�U�o��
achievement – and indeed their health and 
happiness – are differently affected by, for 
example, anxieties about their performance; 
�V�J�G�K�T���C�D�K�N�K�V�[�����J�Q�Y���V�J�G�[���K�P�V�G�T�C�E�V���K�P���O�K�Z�G�F���I�T�Q�W�R�U����
�J�Q�Y�� �V�J�G�[�� �R�G�T�E�G�K�X�G�� �R�C�T�V�K�E�W�N�C�T�� �U�W�D�L�G�E�V�U���� �J�Q�Y��
�V�J�G�[�� �R�G�T�E�G�K�X�G�� �V�J�G�O�U�G�N�X�G�U���� �C�P�F�� �J�Q�Y�� �V�J�G�[�� �C�T�G��
perceived by teachers and by their peers. 
Among girls, typically, academic motivation 
tends to be higher, but so too are levels of 
�C�P�Z�K�G�V�[�� �
�$�W�I�N�G�T���� �/�E�)�G�Q�Y�P�� �C�P�F�� �5�V�� �%�N�C�K�T���� ������������
�&�C�O�Q�W�T���� �������������� �4�C�D�[�� �C�P�F�� �2�Q�O�G�T�C�P�V�\�� �
������������
�C�T�I�W�G�� �V�J�C�V�� �n�I�K�T�N�U�o�� �C�E�C�F�G�O�K�E�� �U�W�E�E�G�U�U�� �K�U�� �P�G�K�V�J�G�T��
easily embraced nor unambiguously accepted’.

�5�K�O�O�Q�P�U�� �
������������ �J�C�U�� �G�Z�R�N�Q�T�G�F�� �V�J�G�� �Y�C�[�U�� �K�P��
�Y�J�K�E�J���I�K�T�N�U���G�Z�R�T�G�U�U���V�J�G�K�T���C�P�I�G�T���K�P���C���E�W�N�V�W�T�G���V�J�C�V��
tends to accept the obvious aggressive acts of 

THE TROUBLE WITH GIRLS
Girls are more likely than boys to participate in 
extra-curricular activities, but boys are more likely 
to assume leadership positions in those activities.
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boys such as physical confrontations, but tends 
to encourage a more subtle handling of such 
�H�G�G�N�K�P�I�U���K�P���I�K�T�N�U�����5�K�O�O�Q�P�U���R�Q�K�P�V�U���V�Q���V�J�G���Y�T�K�V�K�P�I���Q�H��
derogatory notes, exclusion from social groups, 
�C�P�F�� �Q�V�J�G�T�� �U�W�E�J�� �C�E�V�K�Q�P�U�� �C�U�� �V�J�G�� �Y�C�[�U�� �K�P�� �Y�J�K�E�J��
indirect aggression enters into the friendships 
�Q�H�� �I�K�T�N�U���� �+�P�� �C�� �E�W�N�V�W�T�G�� �Y�J�G�T�G�� �I�K�T�N�U�� �C�T�G�� �H�Q�T�E�G�F�� �V�Q��
�G�Z�R�T�G�U�U�� �V�J�G�K�T�� �C�P�I�G�T�� �K�P�� �O�Q�T�G�� �U�W�R�R�T�G�U�U�G�F�� �Y�C�[�U����
the resulting acts of bullying become a pattern 
of destruction. Because of the hidden nature of 
the expression of aggression in girls compared 
�Y�K�V�J�� �D�Q�[�U���� �5�K�O�O�Q�P�U�� �C�T�I�W�G�U�� �V�J�C�V�� �U�Q�E�K�G�V�[�� �O�W�U�V��
�‚�P�F�� �Y�C�[�U�� �V�Q�� �C�N�N�Q�Y�� �H�G�O�C�N�G�U�� �V�Q�� �G�Z�R�T�G�U�U�� �V�J�G�K�T��
�C�I�I�T�G�U�U�K�Q�P���K�P���Y�C�[�U���V�J�C�V���V�G�C�E�J���V�J�G�O���V�J�C�V���E�Q�P�ƒ�K�E�V��
is part of relationships.

Schools routinely encourage girls to reject 
gendered limitations on their aspirations, and 
�V�Q���C�F�Q�R�V���C���n�P�Q���N�K�O�K�V�U�o���X�K�G�Y�����$�W�V���Y�J�K�N�G���V�T�C�F�K�V�K�Q�P�C�N��
stereotypes have been successfully dispatched, 
there remains a lot of pressure and expectation 
for female pupils to conform to more nuanced 
�I�G�P�F�G�T�G�F�� �V�[�R�G���� �#�U�� �)�K�N�N���� �'�U�U�Q�P�� �C�P�F�� �;�W�G�P�� �
������������
�O�C�M�G�� �E�N�G�C�T���� �V�J�K�U�� �U�G�V�U�� �W�R�� �P�G�Y�� �V�G�P�U�K�Q�P�U���� �n�2�C�T�V�� �Q�H��
being an adolescent girl … is to negotiate a path 
�D�G�V�Y�G�G�P�� �E�Q�P�‚�F�G�P�V�� �U�G�N�H���G�Z�R�T�G�U�U�K�Q�P���� �C�O�D�K�V�K�Q�P��
and action, and a more accommodating, 
conforming approach to others.’

�n�+�P�� �T�G�E�G�P�V�� �V�K�O�G�U���� �I�K�T�N�U�� �J�C�X�G�� �U�J�G�F�� �V�J�G�� �S�W�K�G�V��
image of being on the side-lines and have 
�G�O�G�T�I�G�F���C�U���‚�T�U�V���E�N�C�U�U���U�V�W�F�G�P�V�U�����V�Q�R���R�G�T�H�Q�T�O�G�T�U��
�K�P���e���G�Z�C�O�K�P�C�V�K�Q�P�U�����E�T�G�F�K�V�G�F���Y�K�V�J���D�G�K�P�I���T�G�N�K�C�D�N�G��
�K�P���U�E�J�Q�Q�N���T�G�N�C�V�G�F���V�C�U�M�U���U�W�E�J���C�U���J�Q�O�G�Y�Q�T�M�����P�G�C�V��
�Y�T�K�V�K�P�I���� �G�Z�E�G�N�N�G�P�V�� �D�Q�Q�M�Y�Q�T�M���� �C�N�Q�P�I�� �Y�K�V�J�� �D�G�K�P�I��
�Y�G�N�N���D�G�J�C�X�G�F���K�P���E�N�C�U�U���e���6�J�G�[���C�T�G���O�Q�F�G�N���R�W�R�K�N�U��
�Y�J�Q�U�G���C�E�J�K�G�X�G�O�G�P�V�U���C�T�G���G�Z�R�G�E�V�G�F���V�Q���N�G�C�F���K�P�V�Q��
�J�K�I�J���R�T�Q�‚�N�G�� �R�Q�U�K�V�K�Q�P�U�� �C�P�F�� �R�T�Q�H�G�U�U�K�Q�P�U�� �K�P�� �C�P�[��
�Y�C�N�M���Q�H���N�K�H�G���V�J�G�[���E�J�Q�Q�U�G���o���
�K�D�K�F�����R������

�9�T�K�V�G�T�� �,�K�N�N�� �(�K�N�K�R�Q�X�K�E�� �C�T�I�W�G�U�� �V�J�C�V�� �V�Q�F�C�[�� �I�K�T�N�U��
�T�G�E�G�K�X�G���V�Y�Q���E�Q�P�ƒ�K�E�V�K�P�I���O�G�U�U�C�I�G�U�����D�G���O�K�I�J�V�[���C�P�F��
�D�G�� �I�Q�Q�F�������� �%�C�T�[�� �
������������ �F�G�U�E�T�K�D�G�U�� �V�J�G�� �V�G�P�U�K�Q�P��
�D�G�V�Y�G�G�P�� �U�E�Q�T�K�P�I�� �V�Q�R�� �I�T�C�F�G�U�� �C�P�F�� �N�Q�Q�M�K�P�I�� �N�K�M�G�� �C��
�U�W�R�G�T�O�Q�F�G�N�����(�Q�T���.�K�U�C���&�C�O�Q�W�T���
���������������V�J�G���S�W�G�U�V�K�Q�P��
�K�U�� �J�Q�Y�� �V�Q�� �I�G�V�� �J�[�R�G�T���E�Q�P�U�E�K�G�P�V�K�Q�W�U�� �I�K�T�N�U�� �V�Q�� �D�W�K�N�F��
�D�Q�V�J���E�Q�P�‚�F�G�P�E�G���C�P�F���E�Q�O�R�G�V�G�P�E�G���C�V���U�E�J�Q�Q�N��64

63  ‘The bad news on “good” girls’, New York 
Times, 24 November, 2017

64  ‘Why girls beat boys at school and lose to 
�V�J�G�O���C�V���V�J�G���Q�H�‚�E�G�o�����0�G�Y���;�Q�T�M���6�K�O�G�U���������(�G�D�T�W�C�T�[������������

�+�P�� �E�Q�G�F�W�E�C�V�K�Q�P�C�N�� �E�N�C�U�U�T�Q�Q�O�U���� �C�U�� �K�P�� �P�C�V�K�Q�P�C�N��
policy, the agenda is dominated by the need to 
raise boys’ achievement through encouraging 
�V�J�G�K�T���I�T�G�C�V�G�T���G�P�I�C�I�G�O�G�P�V���
�(�T�C�P�E�K�U���C�P�F���5�M�G�N�V�Q�P����
����������65�����+�V���E�Q�W�N�F���D�G���C�T�I�W�G�F���V�J�C�V���V�G�C�E�J�K�P�I���U�V�[�N�G�U����
�E�N�C�U�U�T�Q�Q�O�� �V�C�U�M�U���� �E�W�T�T�K�E�W�N�W�O�� �E�Q�P�V�G�P�V�� �C�P�F��
assessment form and content, are all being 
used to address the needs of boys in particular. 
There have, for example, been criticisms of SATs 
�V�G�U�V�U���K�P���'�P�I�N�K�U�J���C�V���-�G�[���5�V�C�I�G���������Y�J�G�T�G���V�J�G���V�G�Z�V�U��
used and the nature of the questions seem to 
have been part of a self-conscious attempt to 
re-engage boys in reading.66

Concerns about the need to engage and 
motivate boys have tended to dominate 
the agenda in terms of curriculum content, 
assessment forms, and teaching styles in co-
�G�F�W�E�C�V�K�Q�P�C�N���E�Q�P�V�G�Z�V�U�����/�Q�T�G���E�N�C�U�U�T�Q�Q�O���V�K�O�G���C�P�F��
attention is given to boys; higher expectations 
are made of boys; exams are re-structured to 
�R�W�V�� �O�Q�T�G�� �G�O�R�J�C�U�K�U�� �Q�P�� �n�U�W�F�F�G�P���F�G�C�V�J�o�� �V�G�U�V�U����
�E�W�T�T�K�E�W�N�C�� �C�T�G�� �U�M�G�Y�G�F�� �V�Q�� �M�G�G�R�� �D�Q�[�U�� �K�P�V�G�T�G�U�V�G�F����
As a result, boys tend to monopolise teachers 
and resources. This has an impact in affecting 
�Y�J�C�V�� �I�K�T�N�U�� �C�T�G�� �C�N�N�Q�Y�G�F�� �V�Q�� �F�Q�� �K�P�� �V�J�G�� �E�N�C�U�U�T�Q�Q�O��
�C�P�F�� �Y�J�C�V�� �V�J�G�[�� �C�T�G�� �G�P�E�Q�W�T�C�I�G�F�� �V�Q�� �U�V�W�F�[�� �K�P��
�V�J�G�� �E�W�T�T�K�E�W�N�W�O���� �+�T�Q�P�K�E�C�N�N�[���� �C�U�� �2�K�P�M�G�V�V�� �C�P�F��
�4�Q�D�G�T�V�U�� �
������������ �J�C�X�G�� �U�J�Q�Y�P���� �V�J�G�� �G�F�W�E�C�V�K�Q�P�C�N��
�U�V�T�C�V�G�I�K�G�U���C�F�Q�R�V�G�F���V�Q���M�G�G�R���D�Q�[�U���Q�P���U�K�F�G���V�G�P�F��
to reinforce gender stereotypes and fail to 
challenge chronic issues faced in the classroom 
�D�[���I�K�T�N�U���s���K�P�E�N�W�F�K�P�I���N�Q�Y���N�G�X�G�N���J�C�T�C�U�U�O�G�P�V�����n�6�J�G��
�p�F�K�U�V�T�C�E�V�K�Q�P�q�� �R�T�Q�X�K�F�G�F�� �D�[�� �V�J�G�� �R�T�G�U�G�P�E�G�� �Q�H��
the opposite sex in coeducation is not just a 
�S�W�G�U�V�K�Q�P���Q�H���T�Q�O�C�P�V�K�E���K�P�V�G�T�G�U�V�o���
�.�G�Q�P�C�T�F������������������

This seems to be implicitly understood by girls 
�V�J�G�O�U�G�N�X�G�U�����Y�J�Q���V�G�P�F���V�Q���H�C�X�Q�W�T���U�K�P�I�N�G���U�G�Z���E�N�C�U�U�G�U����
�Y�J�G�T�G�C�U���D�Q�[�U���G�X�K�F�G�P�V�N�[���R�T�G�H�G�T���O�K�Z�G�F���U�G�Z���E�N�C�U�U�G�U��
�
�.�G�Q�P�C�T�F���� �������������� �)�K�T�N�U�� �G�X�K�F�G�P�V�N�[�� �W�P�F�G�T�U�V�C�P�F��
and appreciate the advantages of single-sex 
�G�P�X�K�T�Q�P�O�G�P�V�U���
�'�N�Y�Q�Q�F���C�P�F���)�K�R�R�U����������������

65  Kuper, S. and Jacobs, E. ‘Why are boys falling 
behind at school?’ Financial Times Magazine, 15/16 
Dec 2018

66  Boys’ Reading Commission (2012) Report of 
the all-party parliamentary literacy group. National 
Literacy Trust: https://www.literacytrust.org.uk/
assets/0001/4056/Boys_Commission_Report.pdf
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�+�P�������������������V�J�T�G�G���)�&�5�6���U�E�J�Q�Q�N�U���R�C�T�V�K�E�K�R�C�V�G�F���K�P��
�C�� �T�G�U�G�C�T�E�J�� �R�T�Q�L�G�E�V�� �N�G�F�� �D�[�� �/�K�M�G�� �;�Q�W�P�I�G�T�� �H�T�Q�O��
�V�J�G�� �7�P�K�X�G�T�U�K�V�[�� �Q�H�� �%�C�O�D�T�K�F�I�G��67 Students in 
�;�G�C�T�U�� ���� �C�P�F�� ������ �Y�G�T�G�� �U�W�T�X�G�[�G�F���� �C�P�F�� �V�J�G�[�� �Y�G�T�G��
clear on the advantages of single-sex settings, 
pointing to the absence of distractions and the 
freedom from boys’ perceived tendencies to 
�O�Q�P�Q�R�Q�N�K�U�G���V�G�C�E�J�G�T�U�o���V�K�O�G�����6�J�K�U���Y�C�U���E�Q�P�P�G�E�V�G�F��
to the understanding that girls tend to be more 
�O�C�V�W�T�G�����C�I�G���H�Q�T���C�I�G�����6�J�G���T�G�U�W�N�V���Y�C�U���R�G�T�E�G�K�X�G�F���C�U��
a quieter, more focused learning environment. 

�)�K�T�N�U�� �K�P�� �V�J�G�� �U�W�T�X�G�[�� �H�G�N�V�� �V�J�C�V�� �V�J�G�[�� �Y�G�T�G�� �O�Q�T�G��
�E�Q�O�H�Q�T�V�C�D�N�G���� �N�G�U�U�� �C�Y�M�Y�C�T�F�� �C�P�F�� �O�Q�T�G�� �C�D�N�G��
to relax and be free in the absence of boys. 
�1�P�� �Q�P�G�� �N�G�X�G�N���� �K�V�� �O�G�C�P�V�� �V�J�C�V�� �V�J�G�[�� �E�Q�W�N�F�� �D�G��
less pressured about appearance, but more 
�H�W�P�F�C�O�G�P�V�C�N�N�[�� �V�J�G�[�� �H�G�N�V���H�T�G�G�T���V�Q���C�U�M���S�W�G�U�V�K�Q�P�U����
�U�W�I�I�G�U�V���C�P�U�Y�G�T�U���C�P�F���R�C�T�V�K�E�K�R�C�V�G���K�P���F�K�U�E�W�U�U�K�Q�P�U��
�Y�K�V�J�Q�W�V�� �V�J�G�� �H�G�C�T�� �Q�H�� �n�N�Q�Q�M�K�P�I�� �U�V�W�R�K�F�o���� �6�J�K�U�� �Y�C�U��
�C�U�U�Q�E�K�C�V�G�F���Y�K�V�J���C���I�T�Q�Y�K�P�I���E�Q�P�‚�F�G�P�E�G���C�P�F���U�G�N�H��
�G�U�V�G�G�O���� �6�J�G�[�� �C�N�U�Q�� �H�G�N�V�� �V�J�C�V�� �V�J�G�[�� �Y�G�T�G�� �C�D�N�G�� �V�Q��
discuss problems more effectively.

�'�C�T�N�[�� �U�V�W�F�K�G�U�� �Q�H�� �V�J�G�� �F�K�H�H�G�T�G�P�E�G�� �D�G�V�Y�G�G�P��
�U�K�P�I�N�G���U�G�Z�� �C�P�F�� �E�Q�G�F�W�E�C�V�K�Q�P�C�N�� �U�E�J�Q�Q�N�U�� �
�U�G�G��
�&�C�N�G���� ������������ �V�G�P�F�G�F�� �V�Q�� �R�T�Q�O�Q�V�G�� �O�K�Z�K�P�I�� �H�Q�T��
�V�J�G�� �D�G�P�G�‚�V�� �Q�H�� �D�Q�[�U���� �&�C�N�G�� �C�T�I�W�G�F�� �V�J�C�V�� �D�Q�[�U��
did better academically in mixed schools, 
�D�G�E�C�W�U�G�� �I�K�T�N�U�o�� �I�T�G�C�V�G�T�� �K�P�F�W�U�V�T�K�Q�W�U�P�G�U�U�� �Y�C�U��
�E�Q�O�O�W�P�K�E�C�V�G�F�� �V�Q�� �V�J�G�O���� �C�P�F�� �D�Q�[�U�� �Y�G�T�G��
�U�R�W�T�T�G�F�� �Q�P�� �D�[�� �E�Q�O�R�G�V�K�V�K�Q�P�� �Y�K�V�J�� �V�J�G�� �I�K�T�N�U���� �*�K�U��
�O�C�K�P���E�Q�P�E�G�T�P���Y�C�U���V�Q���R�T�Q�O�Q�V�G���Y�J�C�V���J�G���U�C�Y���C�U��
�n�J�G�C�N�V�J�[�o�� �T�G�N�C�V�K�Q�P�U�J�K�R�U���� �C�P�F�� �K�P�� �J�K�U�� �X�K�G�Y�� �O�K�Z�G�F��
�U�G�Z���U�E�J�Q�Q�N�K�P�I���Y�C�U���O�Q�T�G���n�P�C�V�W�T�C�N�o���C�P�F���R�T�Q�X�K�F�G�F��
�R�T�Q�V�G�E�V�K�Q�P�� �C�I�C�K�P�U�V�� �J�Q�O�Q�U�G�Z�W�C�N�K�V�[�� �
�E�H���� �5�W�N�N�K�X�C�P�� 
et al�������������������6�Q���D�G���U�W�T�G�����V�J�G���G�X�K�F�G�P�E�G���U�W�I�I�G�U�V�U��
�V�J�C�V���D�Q�[�U���D�G�P�G�‚�V���H�T�Q�O���V�J�G���R�T�G�U�G�P�E�G���Q�H���I�K�T�N�U���K�P��
�G�F�W�E�C�V�K�Q�P�C�N���U�G�V�V�K�P�I�U�����+�V���K�U���D�[���P�Q���O�G�C�P�U���Q�D�X�K�Q�W�U��
�V�J�C�V���O�K�Z�K�P�I���D�G�P�G�‚�V�U���V�J�G���I�K�T�N�U����

67  Mike Younger (2016) Effective Pedagogies for 
Girls’ Learning: A review of recent research. Girls’ Day 
School Trust: https://www.gdst.net/article/effective-
pedagogies-girls-learning-report

T
�J�G�T�G�� �K�U�� �C�� �Y�K�F�G�U�R�T�G�C�F�� �X�K�G�Y�� �V�J�C�V���� �K�P��
today’s more equal society, schools 
�U�J�Q�W�N�F�� �D�G�� �D�Q�V�J�� �E�Q���G�F�� �K�P�� �O�C�M�G���W�R��
and gender-neutral in operation. 

�*�Q�Y�G�X�G�T���� �U�K�I�P�K�‚�E�C�P�V�� �U�V�T�W�E�V�W�T�C�N�� �Q�D�U�V�C�E�N�G�U��
�T�G�O�C�K�P���Y�K�V�J���T�G�I�C�T�F���V�Q���I�G�P�F�G�T���G�S�W�C�N�K�V�[�����-�W�T�K�N�Q�H�H�� 
et al���
�������������U�W�I�I�G�U�V���V�J�C�V���U�E�J�Q�Q�N�U���E�Q�P�U�K�F�G�T�K�P�I��
�V�J�G�O�U�G�N�X�G�U�� �V�Q�� �D�G�� �I�G�P�F�G�T���H�T�G�G�� �O�K�I�J�V�� �N�K�M�G�� �V�Q��
�N�Q�Q�M�� �C�V�� �I�G�P�F�G�T�� �K�P�G�S�W�C�N�K�V�K�G�U�� �K�P�� �V�J�G�K�T�� �U�E�J�Q�Q�N�U�o��
�Q�Y�P�� �J�K�G�T�C�T�E�J�[���� �V�J�G�� �K�P�E�K�F�G�P�E�G�� �C�P�F�� �P�C�V�W�T�G�� �Q�H��
sexual harassment, the participation of girls 
in PE and games, the under representation 
�Q�H�� �I�K�T�N�U�� �K�P�� �5�6�'�/�� �U�W�D�L�G�E�V�U���� �C�P�F�� �V�J�G�� �G�X�K�F�G�P�E�G��
of classroom domination by boys and their 
particular needs.

�#�� �T�G�R�Q�T�V�� �D�[�� �'�S�W�C�V�G�� �5�E�Q�V�N�C�P�F�� �
������������
recommended that single-sex classes 
and clubs might help address the gender 
disparities in recruitment and retention around 
�5�6�'�/�� �U�W�D�L�G�E�V�U�� �C�V�� �U�E�J�Q�Q�N���� �6�J�G�K�T�� �U�W�T�X�G�[�� �H�Q�W�P�F��
considerable support for this among female 
students.68

�/�G�T�G�N�[�� �U�G�R�C�T�C�V�K�P�I�� �D�Q�[�U�� �H�T�Q�O�� �I�K�T�N�U�� �F�Q�G�U�� �P�Q�V��
�I�W�C�T�C�P�V�G�G�� �U�W�E�E�G�U�U�� �
�(�T�C�P�E�K�U�� �C�P�F�� �5�M�G�N�V�Q�P���� ������������
�#�P�H�C�T�C���C�P�F���/�G�T�V�G�P�U�������������������+�P�F�G�G�F�����O�C�P�[���Y�Q�W�N�F��
�C�T�I�W�G�� �V�J�C�V�� �U�G�I�T�G�I�C�V�K�Q�P�� �Y�K�V�J�Q�W�V�� �Q�V�J�G�T�� �E�J�C�P�I�G�U����
in culture and pedagogy for example, tends 
to reinforce rather than challenge the gender 
�U�V�G�T�G�Q�V�[�R�G�U���C�P�F���N�K�O�K�V�G�F���J�Q�T�K�\�Q�P�U���V�J�C�V���E�Q�P�U�V�K�V�W�V�G�F��
�R�C�T�V���Q�H���V�J�G���Q�T�K�I�K�P�C�N���R�T�Q�D�N�G�O���
�(�C�D�G�U�� et al������������������
�*�C�T�T�K�U�� �
������������ ���������� �Y�C�T�P�U�� �V�J�C�V�� �U�E�J�Q�Q�N�U�� �n�e�� �J�C�X�G��
�C�N�Y�C�[�U���D�G�G�P���U�K�V�G�U���H�Q�T���V�J�G���R�T�Q�F�W�E�V�K�Q�P���Q�H���P�Q�T�O�C�V�K�X�G��
�H�G�O�K�P�K�P�K�V�[���C�P�F���n�C�R�R�T�Q�R�T�K�C�V�G�o���[�Q�W�P�I���Y�Q�O�G�P�o�����5�J�G��
�C�T�I�W�G�U���V�J�C�V���n�V�J�G���U�R�C�E�G���Q�H���U�E�J�Q�Q�N�U���K�U���U�V�K�N�N���F�G�U�K�I�P�G�F��
to produce and regulate notions of appropriate 
�[�Q�W�P�I�� �Y�Q�O�C�P�J�Q�Q�F�o���� �+�T�K�U�� �$�Q�J�P�G�V�� �
������������ �C�T�I�W�G�U��
�V�J�C�V���F�G�U�K�I�P�K�P�I���I�G�P�F�G�T���G�S�W�C�N�K�V�[���U�J�Q�W�N�F���U�V�C�T�V���Y�K�V�J��
debiasing organisations instead of individuals.

68 http://www.heraldscotland.com/
politics/14773820.Girls_only_science_lessons_
could___39_help_reverse_gender_gap__39__in_
crucial_industries/

�+�V���K�U���V�J�G�T�G�H�Q�T�G���P�G�E�G�U�U�C�T�[���V�Q���K�U�Q�N�C�V�G���C�P�F���C�P�C�N�[�U�G��
the range of factors that, together, constitute 
a convincing and credible single-sex offer in 
GDST schools. The focus on girls is inscribed 
in the design of physical spaces, the nature of 
classroom interactions, curriculum design, co-
curricular and  leadership opportunities, and 
�Y�J�Q�N�G���U�E�J�Q�Q�N�� �E�W�N�V�W�T�G�U�� �s�� �C�N�N�� �C�U�R�G�E�V�U�� �V�J�C�V�� �J�C�X�G��
�D�G�G�P���G�O�R�J�C�U�K�U�G�F���D�[���&�G�C�M���
������������

1.  The physical design of girls-only 
spaces

���+�P�F�K�X�K�F�W�C�N�� �V�J�Q�W�I�J�V�� �C�P�F�� �D�G�J�C�X�K�Q�W�T���� �I�T�Q�W�R��
�K�P�V�G�T�C�E�V�K�Q�P���� �K�P�F�G�G�F�� �C�N�N�� �M�K�P�F�U�� �Q�H�� �N�G�C�T�P�K�P�I����
�V�C�M�G�� �R�N�C�E�G�� �Y�K�V�J�K�P�� �C�� �U�G�T�K�G�U�� �Q�H�� �R�J�[�U�K�E�C�N��
�U�R�C�E�G�U�����Y�J�K�E�J���O�C�[���Q�T���O�C�[���P�Q�V���T�G�ƒ�G�E�V���C�P�F��
reinforce particular modes of being and 
particular learning approaches. 

 Attention needs therefore to be given 
to the design of social spaces such as 
common rooms and study areas, but it 
also extends to landscaping. An example 
�Y�Q�W�N�F�� �D�G�� �C�O�R�J�K�V�J�G�C�V�T�G�� �C�T�G�C�U�� �Y�K�V�J�� �U�O�C�N�N��
groups of seats – for use in spontaneous 
play by small groups of girls.

 Play equipment in junior schools should 
be designed to encourage adventure 
�
�I�Q�K�P�I�� �H�Q�T�� �H�Q�T�� �R�K�T�C�V�G�� �U�J�K�R�U�� �T�C�V�J�G�T��
�V�J�C�P�� �H�C�K�T�[�� �E�C�U�V�N�G�U���� �C�P�F�� �E�Q�P�V�T�Q�N�N�G�F�� �T�K�U�M��
�
�O�Q�F�G�T�P�� �E�N�K�O�D�K�P�I�� �H�T�C�O�G�U�� �Y�K�V�J�� �O�Q�F�G�T�P��
safety nets).

 The girls themselves need to be 
closely involved in designing their 
�Q�Y�P�� �G�P�X�K�T�Q�P�O�G�P�V���� �C�P�F�� �W�U�W�C�N�N�[�� �J�C�X�G��
�J�K�I�J�� �G�Z�R�G�E�V�C�V�K�Q�P�U�� �Y�K�V�J�� �T�G�I�C�T�F�� �V�Q��
environmental impact. Girls at several 
�)�&�5�6���U�E�J�Q�Q�N�U���J�C�X�G���Y�Q�T�M�G�F���E�N�Q�U�G�N�[���Y�K�V�J��
�V�G�C�E�J�G�T�U�� �C�P�F�� �C�T�E�J�K�V�G�E�V�U�� �V�Q�� �F�G�U�K�I�P�� �P�G�Y��
facilities – and environmental sensitivity 
has been a high priority.
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���.�C�P�I�� �
������������ �T�G�H�G�T�U�� �V�Q�� �$�T�K�U�D�C�P�G�� �)�K�T�N�U�o��
�)�T�C�O�O�C�T�� �5�E�J�Q�Q�N���� �Y�K�V�J�� �K�V�U�� �%�T�G�C�V�K�X�G��
�.�G�C�T�P�K�P�I�� �%�G�P�V�T�G���� �F�G�U�K�I�P�G�F�� �D�[�� �/�K�E�J�C�G�N��
Banney to bring together arts studies, 
and to serve all students as a meeting 
place and technology hub. The building 
�Y�C�U�� �U�R�G�E�K�‚�E�C�N�N�[�� �F�G�U�K�I�P�G�F�� �V�Q�� �R�T�Q�X�K�F�G�� �C�P��
environment adapted to teenage girls, 
�C�P�F�� �T�G�ƒ�G�E�V�U�� �V�J�G�K�T�� �Y�C�[�U�� �Q�H�� �N�G�C�T�P�K�P�I�� �C�P�F��
�U�Q�E�K�C�N�� �K�P�V�G�T�C�E�V�K�Q�P�� �
�U�G�G�� �C�N�U�Q�� �$�G�N�N���� ��������������
�&�G�U�K�I�P�U�� �H�Q�T�� �P�G�Y�� �D�W�K�N�F�K�P�I�U�� �K�P�� �)�&�5�6��
�U�E�J�Q�Q�N�U���E�W�T�T�G�P�V�N�[���U�G�G�M���V�Q���‚�P�F���U�R�C�E�G�U���Y�K�V�J��
supporting technologies for collaborative 
�N�G�C�T�P�K�P�I���C�P�F���U�O�C�N�N���I�T�Q�W�R���Y�Q�T�M��

 Girl-friendly design lies at the heart of the 
Avasara Academy in Pune, in the state of 
�/�C�J�C�T�C�U�J�V�T�C���� �+�P�F�K�C���� �+�V�� �K�U�� �U�G�N�H���E�Q�P�U�E�K�Q�W�U�N�[��
�F�G�U�K�I�P�G�F���V�Q���D�G���C���J�Q�O�G���I�T�Q�Y�P���G�Z�G�O�R�N�C�T��
�Q�H���J�Q�Y�� �V�Q���C�F�F�T�G�U�U���V�J�G���F�K�U�R�C�T�K�V�[�� �D�G�V�Y�G�G�P��
�Y�Q�O�G�P�� �C�P�F�� �O�G�P�� �K�P�� �V�J�G�� �Y�Q�T�M�H�Q�T�E�G���� �+�V�� �K�U��
�K�P�V�G�P�F�G�F���C�U���C���p�U�C�P�E�V�W�C�T�[���H�Q�T���N�G�C�T�P�K�P�I�q���H�Q�T��
girls from underprivileged households,  
�D�W�V�� �Y�K�V�J�� �P�Q�� �U�G�P�U�G�� �Q�H�� �n�E�N�Q�K�U�V�G�T�K�P�I�o����
�p�5�V�W�F�G�P�V�U�� �C�P�F�� �E�N�C�U�U�G�U�� �C�T�G�� �G�X�G�T�[�Y�J�G�T�G����
learning seems to happen even in the 
atria and on the verandas. Girls of all ages 
�T�G�C�F���� �Y�Q�T�M�� �Q�P�� �N�C�R�V�Q�R�U���� �U�K�V�� �Q�P�� �U�V�C�K�T�Y�C�[�U��
�C�P�F���O�Q�U�C�K�E���ƒ�Q�Q�T�U���Q�T���N�Q�W�P�I�G���Q�P���V�J�G���O�C�P�[��
�U�E�C�V�V�G�T�G�F���E�J�C�T�R�Q�[�U���q69

���%�Q�P�U�W�N�V�C�V�K�Q�P�� �Y�K�V�J�� �R�W�R�K�N�U�� �J�C�U�� �D�G�G�P�� �C�� �M�G�[��
�R�C�T�V���Q�H���V�J�G���R�T�Q�E�G�U�U���Q�H���F�G�U�K�I�P�K�P�I���P�G�Y���U�K�Z�V�J��
form centres, and the result is that they 
tend to act as a focal point in the social as 
�Y�G�N�N���C�U���V�J�G���G�F�W�E�C�V�K�Q�P�C�N���N�K�H�G���Q�H���V�J�G���I�K�T�N�U���K�P��
the sixth form. A notable feature has been 
�V�J�G�� �Y�C�[�� �V�J�C�V�� �I�K�T�N�U�� �J�C�X�G�� �V�C�M�G�P�� �Q�Y�P�G�T�U�J�K�R��
�Q�H�� �P�G�Y�� �U�R�C�E�G�U���� �U�R�Q�P�V�C�P�G�Q�W�U�N�[�� �F�G�‚�P�K�P�I��
through everyday practice a gradation of 
�N�G�C�T�P�K�P�I���C�P�F���T�G�E�T�G�C�V�K�Q�P���n�\�Q�P�G�U�o���Q�H���F�K�H�H�G�T�G�P�V��
levels of formality.

69  https://www.architectural-review.com/
buildings/school/the-theory-of-evolution-avasara-
academy-pune-india-by-case-design

 GDST has pioneered classroom designs 
that improve air quality, freshness, and 
�R�W�R�K�N�� �O�Q�V�K�X�C�V�K�Q�P�� �D�[�� �‚�N�N�K�P�I�� �U�G�N�G�E�V�G�F��
�E�N�C�U�U�T�Q�Q�O�U�� �Y�K�V�J�� �T�G�H�G�T�G�P�E�G�U�� �V�Q�� �P�C�V�W�T�G����
both in terms of actual plants and 
photographic representations of natural 
landscapes. Through observational 
�U�V�W�F�K�G�U���C�P�F���U�W�T�X�G�[�U�����T�G�U�G�C�T�E�J�G�T�U���K�F�G�P�V�K�‚�G�F��
�J�K�I�J�G�T�� �N�G�X�G�N�U�� �Q�H�� �G�P�I�C�I�G�O�G�P�V���� �C�U�� �Y�G�N�N�� �C�U��
atmospheric quality, from the controlled 
introduction of natural elements to a series 
of classrooms. Girls said they felt healthier 
�C�P�F���O�Q�T�G���E�Q�P�V�G�P�V�����C�U���Y�G�N�N���C�U���O�Q�T�G���T�G�N�C�Z�G�F��
�K�P�� �E�N�C�U�U���� �6�J�G�� �I�T�Q�W�P�F���D�T�G�C�M�K�P�I�� �Y�Q�T�M�� �K�P��
�D�K�Q�R�J�K�N�K�E�� �F�G�U�K�I�P�� �C�V�� �2�W�V�P�G�[�� �*�K�I�J�� �5�E�J�Q�Q�N��
�T�G�U�W�N�V�G�F���K�P���V�J�G���C�Y�C�T�F���Q�H���C���I�Q�N�F���O�G�F�C�N���C�V��
�%�J�G�N�U�G�C���(�N�Q�Y�G�T���5�J�Q�Y���K�P�������������C�P�F���J�C�U���N�G�F��
�V�Q�� �V�J�G�� �K�O�R�N�G�O�G�P�V�C�V�K�Q�P�� �Q�H�� �C�� �U�E�J�Q�Q�N���Y�K�F�G��
biophilic design code across the campus.

2.  Class time and classroom 
interaction

���$�G�N�‚��et al�� �
������������ �H�Q�W�P�F�� �V�J�C�V�� �U�K�P�I�N�G���U�G�Z��
�E�N�C�U�U�G�U�� �C�T�G�� �C�F�X�C�P�V�C�I�G�Q�W�U�� �H�Q�T�� �I�K�T�N�U�o�� �Y�G�N�N��
�D�G�K�P�I�� �C�P�F�� �C�E�C�F�G�O�K�E�� �U�G�N�H���E�Q�P�E�G�R�V�� �
�V�J�G��
results are more inconclusive for boys). 
�6�J�G�[�� �T�G�X�K�G�Y�G�F�� �G�X�K�F�G�P�E�G�� �V�J�C�V�� �I�K�T�N�U�� �V�G�P�F��
to behave differently, and indeed are 
treated differently, in different settings; 
�C�P�F�� �H�Q�W�P�F�� �V�J�C�V�� �I�K�T�N�U�� �C�T�G�� �O�Q�T�G�� �N�K�M�G�N�[�� �V�Q��
conform to gender stereotypes in mixed 
�E�N�C�U�U�G�U�����n�)�G�P�F�G�T���K�U���O�Q�T�G���U�C�N�K�G�P�V���K�P���O�K�Z�G�F��
�U�G�Z���I�T�Q�W�R�U���V�J�C�P���K�P���U�K�P�I�N�G���U�G�Z���I�T�Q�W�R�U�o���
�U�G�G��
�C�N�U�Q���,�C�E�M�U�Q�P���C�P�F���5�O�K�V�J�������������������%�T�K�D�D���C�P�F��
�*�C�C�U�G�� �
������������ �U�V�W�F�K�G�F�� �N�G�X�G�N�U�� �Q�H�� �E�Q�P�E�G�T�P��
�Q�X�G�T�� �R�G�T�U�Q�P�C�N�� �C�R�R�G�C�T�C�P�E�G�� �
�V�J�G�� �n�V�J�K�P��
ideal’) and self-esteem, and concluded 
�V�J�C�V���� �n�V�J�G�� �R�T�G�U�G�P�E�G�� �Q�H�� �V�J�G�� �Q�R�R�Q�U�K�V�G�� �U�G�Z��
�O�C�[�� �K�P�ƒ�C�V�G�� �C�R�R�G�C�T�C�P�E�G�� �E�Q�P�E�G�T�P�U�� �C�P�F��
�N�Q�Y�G�T���U�G�N�H���G�U�V�G�G�O�o��

���)�K�T�N�U���Q�P�N�[�� �U�E�J�Q�Q�N�U�� �E�C�P�� �T�G�ƒ�G�E�V�� �I�K�T�N�U�o��
learning needs and preferences in the 
�Y�C�[�U���K�P���Y�J�K�E�J���V�K�O�G�V�C�D�N�G�U���C�T�G���E�Q�P�U�V�T�W�E�V�G�F����
�Y�K�V�J�� �U�E�J�Q�Q�N�U�� �C�F�Q�R�V�K�P�I�� �N�G�U�U�Q�P�� �N�G�P�I�V�J�U��
�V�J�C�V�� �C�T�G�� �E�C�N�K�D�T�C�V�G�F�� �V�Q�� �V�J�G�� �n�N�G�C�T�P�K�P�I�� �C�T�E�o��
that tends to be slightly longer for girls. 
Some GDST schools have moved to 
�N�G�U�U�Q�P�U�� �Q�H�� �C�P�� �J�Q�W�T�� �s�� �Y�J�K�E�J�� �C�R�R�G�C�T�U�� �V�Q��

be the ideal length of time to encourage 
�F�G�G�R���N�G�C�T�P�K�P�I�����(�Q�T�V�[���O�K�P�W�V�G�U���K�U���V�Q�Q���U�J�Q�T�V����
�C�P�F�� �V�J�G�� �V�T�C�F�K�V�K�Q�P�C�N�� �n�F�Q�W�D�N�G�� �R�G�T�K�Q�F�o�� �V�Q�Q��
long. Recent research certainly suggests 
that, typically, girls and boys function on 
�F�K�H�H�G�T�G�P�V�� �U�G�V�V�K�P�I�U�� �Q�H�� �V�J�G�� �D�K�Q�N�Q�I�K�E�C�N�� �E�N�Q�E�M��
�
�.�W�U�J�G�T���C�P�F���;�C�U�G�P�Q�X����������������

 The debate about the effect of school and 
�E�N�C�U�U�� �U�K�\�G�� �Q�P�� �G�F�W�E�C�V�K�Q�P�C�N�� �Q�W�V�E�Q�O�G�U�� �J�C�U����
perhaps surprisingly, a gender dimension. 
�*�W�O�N�W�O�� �C�P�F�� �5�O�K�V�J�� �
������������ �R�Q�K�P�V�� �V�Q�� �V�J�G��
�G�X�K�F�G�P�E�G�� �U�J�Q�Y�K�P�I�� �V�J�C�V�� �D�Q�[�U�� �T�C�V�J�G�T�� �V�J�C�P��
�I�K�T�N�U�� �D�G�P�G�‚�V�� �H�T�Q�O�� �U�O�C�N�N�G�T�� �E�N�C�U�U�G�U�� �C�P�F��
smaller schools.

 Classroom interactions tend to be different 
in girls-only environments, and teachers 
are able to give greater equality of air 
�V�K�O�G���V�Q���K�P�F�K�X�K�F�W�C�N�U���C�E�T�Q�U�U���V�J�G���Y�J�Q�N�G���E�N�C�U�U����
�+�P�� �U�K�P�I�N�G���U�G�Z�� �E�N�C�U�U�G�U�� �V�J�G�T�G�� �V�G�P�F�U�� �V�Q�� �D�G��
less peer-pressure, and consequent fear 
of failure – and correspondingly a greater 
�Y�K�N�N�K�P�I�P�G�U�U���V�Q���G�Z�R�N�Q�T�G�����C�U�M���S�W�G�U�V�K�Q�P�U���C�P�F��
�V�C�M�G���K�P�V�G�N�N�G�E�V�W�C�N���T�K�U�M�U�����(�T�C�P�E�K�U���C�P�F���5�M�G�N�V�Q�P��
�
������������ �R������������ �C�T�I�W�G�� �V�J�C�V���� �n�������� �U�K�P�I�N�G���U�G�Z��
�E�N�C�U�U�G�U�� �R�T�Q�X�K�F�G�� �I�K�T�N�U�� �C�� �U�R�C�E�G�� �C�Y�C�[�� �H�T�Q�O��
the distractions of boys and they can 
provide opportunities for teachers to 
redress stereotypical constructions of 
particular subjects.’

 Some studies suggest that girls’ interest 
in science can be increased by choosing 
particular topics over others; by presenting 
topics in a female-friendly manner, and 
�G�X�G�P�� �D�[�� �C�U�M�K�P�I�� �S�W�G�U�V�K�Q�P�U�� �K�P�� �R�C�T�V�K�E�W�N�C�T��
�Y�C�[�U�� �
�-�G�T�I�G�T���� �/�C�T�V�K�P�� �C�P�F�� �$�T�W�P�P�G�T���� ������������
�/�W�T�R�J�[�� �C�P�F�� �9�J�K�V�G�N�G�I�I���� ������������������ �+�P��
girls-only classrooms procedures and 
�K�P�V�G�T�C�E�V�K�Q�P�U�� �C�T�G�� �X�G�T�[�� �F�K�H�H�G�T�G�P�V���� �+�P�� �N�C�D��
classes, for instance, the pace can be 
�F�K�E�V�C�V�G�F���D�[���I�K�T�N�U�o���V�G�P�F�G�P�E�[���V�Q���T�G�ƒ�G�E�V���C�P�F��
deliberate in planning an experiment, 
rather than by boys’ preferences for 
leaping in and getting started.

70  Stannard, K. ‘Getting girls to stick with STEM 
subjects’, TES, 6 December

���$�Q�J�P�G�V�� �
������������ �T�G�H�G�T�U�� �V�Q�� �U�V�W�F�K�G�U�� �U�J�Q�Y�K�P�I��
�V�J�C�V���‚�H�V�G�G�P���[�G�C�T���Q�N�F���I�K�T�N�U���K�P���U�K�P�I�N�G���U�G�Z���7�-��
�U�E�J�Q�Q�N�U���C�T�G���L�W�U�V���C�U���Y�K�N�N�K�P�I���V�Q���V�C�M�G���T�K�U�M�U���C�U��
their male counterparts. This is supported 
�D�[���V�J�G���‚�P�F�K�P�I�U���Q�H���$�Q�Q�V�J���C�P�F���0�Q�N�G�P���
������������
that single-sex environments tend to 
�O�Q�F�K�H�[���U�V�W�F�G�P�V�U�o���T�K�U�M���V�C�M�K�P�I���R�T�G�H�G�T�G�P�E�G�U����
�Y�K�V�J�� �I�K�T�N�U�� �H�T�Q�O�� �U�K�P�I�N�G���U�G�Z�� �U�E�J�Q�Q�N�U�� �C�U��
�N�K�M�G�N�[�� �V�Q�� �C�F�Q�R�V�� �J�K�I�J�G�T�� �T�K�U�M�� �U�V�T�C�V�G�I�K�G�U�� �C�U��
�D�Q�[�U�����C�P�F���O�Q�T�G���N�K�M�G�N�[���V�J�C�P���I�K�T�N�U���H�T�Q�O���E�Q��
ed schools.����

 Gibbons72 and others have stressed the 
importance of providing an environment 
�K�P�� �Y�J�K�E�J�� �I�K�T�N�U�� �C�T�G�� �G�P�E�Q�W�T�C�I�G�F�� �V�Q�� �V�C�M�G��
�K�P�V�G�N�N�G�E�V�W�C�N�� �T�K�U�M�U���� �E�J�C�N�N�G�P�I�K�P�I�� �C�P�U�Y�G�T�U��
�Y�J�K�E�J�� �C�T�G�� �R�T�G�H�C�E�G�F�� �D�[�� �V�J�K�P�I�U�� �N�K�M�G���� �n�+�o�O��
�R�T�Q�D�C�D�N�[�� �Y�T�Q�P�I�� �D�W�V�������o�� �-�W�T�K�N�Q�H�H�� et al 
�
������������ �Q�D�U�G�T�X�G�� �V�J�C�V�� �I�K�T�N�U�� �T�G�U�R�Q�P�F�� �Y�G�N�N�� �V�Q��
�n�*�C�T�M�P�G�U�U���U�V�[�N�G�o������ �F�K�U�E�W�U�U�K�Q�P�� �U�G�V�V�K�P�I�U��
�Y�J�G�T�G�� �V�J�G�� �I�Q�C�N�� �K�U�� �P�Q�V�� �V�Q�� �J�C�X�G�� �V�J�G�� �T�K�I�J�V��
�C�P�U�Y�G�T�� �D�W�V�� �V�Q�� �E�Q�P�U�K�F�G�T�� �C�� �V�Q�R�K�E�� �H�T�Q�O�� �C��
variety of perspectives, in a judgement-
free atmosphere.

���+�P�� �C�� �U�V�W�F�[�� �D�[�� �V�J�T�G�G�� �'�U�U�G�Z�� �7�P�K�X�G�T�U�K�V�[��
�G�E�Q�P�Q�O�K�U�V�U�� �
�$�Q�Q�V�J�� et al���� ��������������
�W�P�F�G�T�I�T�C�F�W�C�V�G�U�� �Y�G�T�G�� �R�W�V�� �K�P�� �C�� �U�K�V�W�C�V�K�Q�P��
�Y�J�G�T�G���V�J�G�[���E�Q�W�N�F���E�J�Q�Q�U�G���D�G�V�Y�G�G�P���C���U�C�H�G��
�C�P�F�� �C�� �T�K�U�M�[�� �E�J�Q�K�E�G�� �
�V�J�G�� �N�C�V�V�G�T�� �R�Q�V�G�P�V�K�C�N�N�[��
�D�G�C�T�K�P�I���I�T�G�C�V�G�T���T�G�Y�C�T�F�������6�J�G�[���H�Q�W�P�F���V�J�C�V��
after a period of time, females in all-female 
groups tended to act more adventurously 
than their counterparts in mixed groups.

 The quality of classroom interactions 
depends on the pedagogical response, 
and therefore on the ability of teachers 
to recognise and respond to different 

71  See also ‘Doing gender in classroom 
discourse’, research report Laurel Center for Research 
on Girls: https://www.tes.com/news/school-news/
breaking-news/sixth-form-girls-are-far-more-anxious-
about-career-prospects-boys

72  Gibbons, H. (2012) ‘Enhancing girls’ 
performance in history by encouraging greater 
academic risk-taking’, unpublished MA dissertation , 
Durham University

73  ‘Harkness’ refers to a teaching style whereby 
pupils sit around a large table to facilitate dialogue 
and discussion.
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learning preferences. Any group of girls 
�Y�K�N�N�� �G�Z�J�K�D�K�V�� �C�� �T�C�P�I�G�� �Q�H�� �C�R�R�T�Q�C�E�J�G�U���� �C�P�F��
clearly a girls-only environment does not 
�K�P�X�K�V�G���� �P�Q�T�� �Y�K�N�N�� �K�V�� �D�G�P�G�‚�V�� �H�T�Q�O�� �C�� �n�Q�P�G���U�K�\�G��
�‚�V�U���C�N�N�o���C�R�R�T�Q�C�E�J�����6�J�G���R�W�T�R�Q�U�G���Q�H���C�P�[���H�Q�T�O��
of setting or segregation, by ability or by 
gender, is not to negate differentiation, 
�D�W�V�� �V�Q�� �I�C�K�P�� �C�� �R�W�T�E�J�C�U�G�� �Q�P�� �K�V���� �+�P�� �U�K�P�I�N�G��
sex classrooms, girls can be treated as 
individual girls, and differentiation can be 
far more focused.

 Teachers in GDST junior schools observe 
�V�J�C�V�� �I�K�T�N�U�� �K�P�� �-�G�[�� �5�V�C�I�G�U�� ���� �C�P�F�� ���� �V�G�P�F�� �V�Q��
exhibit distinctive behaviours, for example 
�K�P�� �U�G�G�M�K�P�I�� �V�J�G�� �T�G�C�U�U�W�T�C�P�E�G�� �Q�H�� �C�� �E�N�G�C�T��
plan. This might involve having the day’s 
timetable clearly displayed, or in lessons, 
and in individual lessons, girls engage very 
�R�Q�U�K�V�K�X�G�N�[���Y�J�G�P���V�G�C�E�J�G�T�U���U�G�V���Q�W�V���C���U�W�O�O�C�T�[��
of prior learning at the beginning, and 
�E�Q�P�E�N�W�F�G�� �Y�K�V�J�� �C�P�� �K�P�F�K�E�C�V�K�Q�P�� �Q�H�� �V�J�G�� �P�G�Z�V��
�U�V�G�R�U�����6�J�G�T�G���K�U���C���F�C�T�M���U�K�F�G���V�Q���V�J�K�U�����Q�H���E�Q�W�T�U�G����
�Q�H���Y�J�K�E�J���V�G�C�E�J�G�T�U���C�T�G���Y�G�N�N���C�Y�C�T�G�����I�K�T�N�U���V�G�P�F��
�V�Q���D�G���O�Q�T�G���T�K�U�M���C�X�G�T�U�G�����C�P�F���Y�K�N�N���Q�H�V�G�P���Y�C�P�V��
�V�Q�� �U�V�C�T�V�� �C�I�C�K�P�� �K�H�� �V�J�K�P�I�U�� �I�Q�� �Y�T�Q�P�I���� �9�K�V�J��
groups of girls, teachers can address these 
issues, and exploit the opportunities, more 
directly. Teachers tend to argue that there 
�K�U�� �P�Q�V�J�K�P�I�� �T�G�C�N�N�[�� �n�N�Q�U�V�o�� �D�[�� �P�Q�V�� �J�C�X�K�P�I�� �D�Q�[�U��
around, because in the primary phase boys 
and girls tend to play alongside, rather 
�V�J�C�P���Y�K�V�J�����G�C�E�J���Q�V�J�G�T��

 The principal of Brisbane Girls’ Grammar 
�5�E�J�Q�Q�N���Q�D�U�G�T�X�G�F���V�J�C�V�����n�9�J�C�V���V�J�G���V�G�C�E�J�G�T�U��
understand is that girls need to feel 
secure in their environment, they must be 
�G�P�E�Q�W�T�C�I�G�F���V�Q���H�G�G�N���E�Q�P�‚�F�G�P�V���C�D�Q�W�V���V�C�M�K�P�I��
�T�K�U�M�U���Y�K�V�J���V�J�G�K�T���N�G�C�T�P�K�P�I���C�P�F�����R�G�T�J�C�R�U���O�Q�U�V��
�K�O�R�Q�T�V�C�P�V�N�[���� �V�J�G�[�� �N�K�M�G�� �V�Q�� �H�G�G�N�� �E�Q�P�P�G�E�V�G�F��
�V�Q�� �G�C�E�J�� �Q�V�J�G�T�o�� �
�$�G�N�N���� �������������� �+�P�� �C�N�N���I�K�T�N�U��
classrooms, girls can be appropriately 
�E�J�C�N�N�G�P�I�G�F�� �C�P�F�� �G�P�E�Q�W�T�C�I�G�F�� �V�Q�� �V�C�M�G��
�T�K�U�M�U�� �C�P�F�� �D�G�� �C�F�X�G�P�V�W�T�Q�W�U�� �K�P�� �V�J�G�K�T�� �X�K�G�Y�U����
attitudes, approaches and choices.

���#�� �7�5�� �I�T�C�F�W�C�V�G�� �T�G�ƒ�G�E�V�G�F�� �Q�P�� �J�G�T�� �Q�Y�P��
experience in moving to a single-sex 
�G�F�W�E�C�V�K�Q�P�C�N�� �E�Q�N�N�G�I�G�� �G�P�X�K�T�Q�P�O�G�P�V�� �
�C��
�E�Q�N�N�G�I�G�� �Y�J�K�E�J�� �J�C�U�� �U�K�P�E�G�� �D�G�E�Q�O�G�� �E�Q��
�G�F������ �n�5�W�F�F�G�P�N�[���� �P�Q�� �Q�P�G�� �K�P�� �E�N�C�U�U�� �E�C�N�N�G�F��

�I�K�T�N�U�� �Y�J�Q�T�G�U���� �U�N�W�V�U���� �U�N�C�I�U���� �0�Q�D�Q�F�[��
�[�G�N�N�G�F�� �n�H�C�I�I�Q�V�o�� �C�V�� �G�C�E�J�� �Q�V�J�G�T���� �#�N�N�� �Q�H�� �V�J�G��
�Y�Q�O�G�P���C�P�F���V�J�G���V�G�C�E�J�G�T�U���Y�C�P�V�G�F���V�Q���J�G�C�T��
�G�X�G�T�[�D�Q�F�[�o�U�� �Q�R�K�P�K�Q�P���� �9�G�� �C�N�N�� �Y�C�P�V�G�F�� �V�Q��
�J�C�X�G�� �F�K�U�E�W�U�U�K�Q�P�U���� �P�Q�V�� �L�W�U�V�� �n�D�G�� �T�K�I�J�V�o�� �C�P�F��
�n�Y�K�P�o�� �V�J�G�� �E�Q�P�X�G�T�U�C�V�K�Q�P���� �6�J�G�� �C�K�T�U�R�C�E�G��
�Y�C�U�P�o�V�� �F�Q�O�K�P�C�V�G�F�� �Y�K�V�J�� �R�Q�K�P�V�N�G�U�U�� �X�Q�E�C�N��
�P�Q�K�U�G�����9�Q�O�G�P���U�R�Q�M�G���W�R�����K�P�U�V�G�C�F���Q�H���D�G�K�P�I��
quiet to be popular.’ 74

���)�K�N�N�K�I�C�P�� �
������������ ������������ �R�Q�K�P�V�U�� �Q�W�V��
�V�J�G�� �V�G�P�F�G�P�E�[�� �Q�H�� �O�C�P�[�� �I�K�T�N�U�� �V�Q�� �p�I�Q��
�W�P�F�G�T�I�T�Q�W�P�F�q�� �C�P�F�� �U�K�N�G�P�E�G�� �V�J�G�O�U�G�N�X�G�U��
�K�P�� �Q�T�F�G�T�� �V�Q�� �C�X�Q�K�F�� �E�Q�P�ƒ�K�E�V�� �C�P�F�� �N�Q�U�U�� �Q�H��
�H�T�K�G�P�F�U�J�K�R�U���� �-�W�T�K�N�Q�H�H�� �� �G�V�� �C�N�� �
������������ �Q�D�U�G�T�X�G��
that opportunities for collaborative 
�R�T�Q�L�G�E�V�� �Y�Q�T�M�� �J�G�N�R�� �V�Q�� �E�Q�W�P�V�G�T�C�E�V�� �V�J�K�U��
tendency among female pupils.

 Reference has already been made to 
�U�V�W�F�K�G�U�� �V�J�C�V�� �U�J�Q�Y�� �J�K�I�J�G�T�� �C�E�J�K�G�X�G�O�G�P�V�� �K�P��
�I�T�Q�W�R�U���Y�K�V�J���J�K�I�J�G�T���R�T�Q�R�Q�T�V�K�Q�P�U�����Q�H���H�G�O�C�N�G��
�U�V�W�F�G�P�V�U���
�5�W�N�N�K�X�C�P���G�V���C�N����������������

3.  Teachers and their roles

���'�N�K�Q�V���
�������������������������K�U���I�G�P�G�T�C�N�N�[���U�E�G�R�V�K�E�C�N���Q�H��
the claims made for single-sex education, 
but she argues that the greatest asset 
of successful single-sex schools is the 
�I�G�P�F�G�T���E�Q�O�R�Q�U�K�V�K�Q�P���Q�H���V�J�G�K�T���U�V�C�H�H�����n�#�V���C�N�N��
�I�K�T�N�U�o���U�E�J�Q�Q�N�U�����Q�P�G���‚�P�F�U���U�V�T�Q�P�I�����F�G�F�K�E�C�V�G�F��
�Y�Q�O�G�P�� �U�G�T�X�K�P�I�� �C�U�� �T�Q�N�G�� �O�Q�F�G�N�U�� �K�P�� �O�C�V�J�U��
and science.’ Campbell and Sanders 
�
�������������C�T�I�W�G���V�J�C�V���C�V���E�Q�N�N�G�I�G���N�G�X�G�N�����D�G�P�G�‚�V�U��
�H�Q�N�N�Q�Y�� �H�T�Q�O�� �J�C�X�K�P�I�� �C�� �I�T�G�C�V�G�T�� �R�T�Q�R�Q�T�V�K�Q�P��
�Q�H���V�G�C�E�J�G�T�U���Y�J�Q���C�T�G���H�G�O�C�N�G�����C�P�F���C���R�Q�U�K�V�K�X�G��
�N�G�C�T�P�K�P�I�� �G�P�X�K�T�Q�P�O�G�P�V�� �Y�J�K�E�J�� �X�C�N�K�F�C�V�G�U��
�Y�Q�O�G�P�o�U���U�E�J�Q�N�C�T�U�J�K�R���C�P�F���Y�Q�O�G�P�o�U���K�U�U�W�G�U����
�n�6�J�G�� �E�Q�P�V�G�P�V���� �R�T�C�E�V�K�E�G�� �C�P�F�� �Q�T�I�C�P�K�U�C�V�K�Q�P��
of an educational setting matter greatly 
�Y�J�G�P�� �U�V�W�F�G�P�V�� �C�E�J�K�G�X�G�O�G�P�V�� �K�U�� �D�G�K�P�I��
�C�U�U�G�U�U�G�F�o���� �
�5�G�G�� �C�N�U�Q�� �%�C�O�R�U�� �$�C�P�U�G�N�N�� �C�P�F��
�8�K�G�T�J�G�N�N�G�T����������������

74  Quoted in blog on Forbes online, 
2014: http://www.forbes.com/sites/
jmaureenhenderson/2014/04/24/is-single-sex-
education-still-relevant-these-alumnae-say-yes-and-
�C�T�G���Y�K�N�N�K�P�I���V�Q���‚�I�J�V���H�Q�T���K�V���������D�E�D�������������D

 Eliot accepts that even in coeducational 
�U�E�J�Q�Q�N�U���� �U�W�D�L�G�E�V�U�� �N�K�M�G�� �+�%�6�� �C�P�F�� �U�E�K�G�P�E�G��
might be better taught in single-sex 
settings, by teachers of the same sex as 
�V�J�G���U�V�W�F�G�P�V�U�����(�Q�T���R�W�R�K�N�U���K�P���R�T�K�O�C�T�[���U�E�J�Q�Q�N����
the teacher’s gender matters in terms of 
�V�J�G�� �E�Q�P�U�V�T�W�E�V�K�Q�P�� �Q�H�� �R�W�R�K�N�U�o�� �Q�Y�P�� �I�G�P�F�G�T��
�K�F�G�P�V�K�V�K�G�U���
�5�M�G�N�V�Q�P�� et al����������������

 While there is no doubt of the potency 
of female role models, the issue is less 
critical in schools that focus exclusively 
�Q�P�� �V�J�G�� �G�F�W�E�C�V�K�Q�P�� �Q�H�� �I�K�T�N�U���� �C�P�F�� �Y�J�G�T�G�� �V�J�G��
overall ethos of the school is focused 
�Q�P�� �C�H�‚�T�O�K�P�I�� �C�P�F�� �G�O�R�Q�Y�G�T�K�P�I�� �Y�Q�O�G�P����
�/�C�N�G�� �V�G�C�E�J�G�T�U�� �K�P�� �U�W�E�J�� �G�P�X�K�T�Q�P�O�G�P�V�U��
�C�F�F�� �D�C�N�C�P�E�G�� �C�P�F�� �O�C�M�G�� �C�� �U�K�I�P�K�‚�E�C�P�V��
contribution in supporting the ethos of 
girls-only schools.

���*�Q�Y�G�X�G�T���� �V�J�G�T�G�� �K�U�� �G�X�K�F�G�P�E�G�� �V�J�C�V�� �O�G�T�G�N�[��
teaching girls apart from boys is limited in 
�K�V�U���G�H�H�G�E�V���K�H���V�G�C�E�J�G�T�U�����Q�H���Y�J�C�V�G�X�G�T���I�G�P�F�G�T����
�O�C�M�G���P�Q���Q�V�J�G�T���
�R�G�F�C�I�Q�I�K�E�C�N�����C�F�L�W�U�V�O�G�P�V�U����
�%�J�C�O�D�G�T�U�� �
������������ �U�V�W�F�K�G�F�� �U�K�P�I�N�G���U�G�Z��
language teaching in a coeducational 
comprehensive school, and stressed the 
importance of the training of staff, to 
avoid the tendency to regard boys and 
�I�K�T�N�U�� �C�U�� �J�Q�O�Q�I�G�P�G�Q�W�U�� �I�T�Q�W�R�U�� �G�C�E�J�� �Y�K�V�J��
common needs rather than individuals 
�Y�K�V�J�� �U�R�G�E�K�‚�E�� �P�G�G�F�U���� �6�G�C�E�J�G�T�U�� �P�G�G�F�� �C�P��
�G�P�J�C�P�E�G�F�� �C�Y�C�T�G�P�G�U�U�� �Q�H�� �V�J�G�� �E�J�C�N�N�G�P�I�G�U��
and opportunities of single-sex teaching 
�
�U�G�G���%�J�C�F�Y�G�N�N����������������

���9�C�T�T�K�P�I�V�Q�P�� �C�P�F�� �;�Q�W�P�I�G�T�� �
������������ ������������
�;�Q�W�P�I�G�T���C�P�F���9�C�T�T�K�P�I�V�Q�P�����������������C�N�U�Q���H�Q�W�P�F��
�V�J�C�V�� �U�K�P�I�N�G���U�G�Z�� �V�G�C�E�J�K�P�I�� �Y�K�V�J�K�P�� �E�Q���G�F��
schools had little impact on achievement 
levels in the absence of any pedagogical 
�C�F�L�W�U�V�O�G�P�V�U���� �6�J�K�U�� �U�W�R�R�Q�T�V�U�� �,�Q�J�P�� �*�C�V�V�K�G�o�U��
assertion that the impact of single-sex 
�E�N�C�U�U�G�U���� �N�K�M�G�� �V�J�C�V�� �Q�H�� �O�C�P�[�� �Q�V�J�G�T�� �H�C�E�V�Q�T�U����
tends to be mediated substantially by the 
�S�W�C�N�K�V�[�� �Q�H�� �V�G�C�E�J�K�P�I�� �R�G�T�� �U�G�� �
�*�C�V�V�K�G���� ��������������
�*�C�J�P�� �C�P�F�� �9�C�P�I�� �
������������ �E�Q�P�E�N�W�F�G�F�� �V�J�C�V��
�V�J�G���Q�V�J�G�T�Y�K�U�G���R�Q�U�K�V�K�X�G���G�H�H�G�E�V���Q�H���U�K�P�I�N�G���U�G�Z��
schooling on academic outcomes is very 
context-dependent. 

 An Australian study concluded that single-
sex groupings create environments in 
�Y�J�K�E�J�� �V�G�C�E�J�G�T�U�� �E�C�P�� �K�O�R�N�G�O�G�P�V�� �I�G�P�F�G�T��
inclusive science instructional strategies 
more readily and effectively than in 
�O�K�Z�G�F���U�G�Z�� �U�G�V�V�K�P�I�U�� �
�2�C�T�M�G�T�� �C�P�F�� �4�G�P�P�K�G����
�������������� �*�Q�Y�G�X�G�T���� �V�J�G�[�� �H�Q�W�P�F�� �V�J�C�V�� �V�J�G��
�G�Z�V�G�P�V���V�Q���Y�J�K�E�J���V�G�C�E�J�G�T�U���Y�G�T�G���U�W�E�E�G�U�U�H�W�N��
in implementing gender-inclusive 
instructional strategies depended on 
their prior commitment to the project as 
�C���Y�J�Q�N�G��

���.�G�U�U�Q�P�� �Q�D�U�G�T�X�C�V�K�Q�P�U�� �C�P�F�� �K�P�V�G�T�X�K�G�Y�U�� �Y�K�V�J��
teachers, conducted as part of the GDST 
Cambridge study referred to earlier, 
�T�G�X�G�C�N�G�F���V�J�C�V���Y�J�K�N�G���O�Q�U�V���V�G�C�E�J�G�T�U���F�Q���P�Q�V��
self-consciously adjust their pedagogy 
�V�Q���V�J�G���V�G�C�E�J�K�P�I���Q�H���I�K�T�N�U���
�C�P�F���V�J�G�T�G�H�Q�T�G���F�Q��
not recognise girls as having distinctive 
�N�G�C�T�P�K�P�I�� �n�U�V�[�N�G�U�o������ �V�J�G�[�� �F�Q�� �P�G�X�G�T�V�J�G�N�G�U�U��
calibrate their techniques to respond 
�V�Q�� �I�K�T�N�U�o�� �N�G�C�T�P�K�P�I�� �n�P�G�G�F�U�o�� �s�� �V�J�G�T�G�D�[��
�F�G�X�G�N�Q�R�K�P�I�� �C�� �H�Q�T�O�� �Q�H�� �n�I�K�T�N���H�T�K�G�P�F�N�[�o��
pedagogy that exploits the advantages 
�Q�H���C���U�K�P�I�N�G���U�G�Z���U�G�V�V�K�P�I��

���#�V�� �Q�P�G�� �N�G�X�G�N���� �V�G�C�E�J�G�T�U�o�� �T�G�ƒ�G�E�V�K�Q�P�U��
suggested that they had not developed 
�I�K�T�N���U�R�G�E�K�‚�E���R�G�F�C�I�Q�I�K�G�U�����F�K�F���P�Q�V���V�G�C�E�J��
differently in a girls-only classroom, or 
�C�E�M�P�Q�Y�N�G�F�I�G�� �V�J�C�V�� �I�K�T�N�U�� �J�C�F�� �F�K�H�H�G�T�G�P�V��
learning styles from those of boys. 
�%�N�C�U�U�T�Q�Q�O�� �Q�D�U�G�T�X�C�V�K�Q�P�U�� �E�Q�P�‚�T�O�G�F��
�V�J�C�V���C���I�G�P�F�G�T���U�R�G�E�K�‚�E�����I�K�T�N���Q�T�K�G�P�V�C�V�G�F��
�R�G�F�C�I�Q�I�[�� �Y�C�U�� �P�Q�V�� �G�Z�R�N�K�E�K�V���� �C�P�F�� �V�J�C�V��
�s�� �Q�P�� �V�J�G�� �Y�J�Q�N�G�� �s�� �E�N�C�U�U�T�Q�Q�O�� �E�Q�P�V�G�P�V��
�C�P�F�� �E�W�T�T�K�E�W�N�C�T�� �H�Q�E�W�U�� �Y�C�U�� �P�Q�V�� �I�G�P�F�G�T��
�U�R�G�E�K�‚�E���� �#�V�� �V�J�G�� �U�C�O�G�� �V�K�O�G���� �J�Q�Y�G�X�G�T����
teachers seemed to recognise that 
the girls they taught needed both 
more security and more challenge if 
�V�J�G�[���Y�G�T�G���V�Q���O�C�Z�K�O�K�U�G���V�J�G�K�T���R�Q�V�G�P�V�K�C�N��
as learners. Whether this is gender-
�U�R�G�E�K�‚�E���Q�T���P�Q�V���K�U���C�T�I�W�C�D�N�G�����U�K�P�E�G���O�C�P�[��
boys of similar abilities need challenge 
and some of them certainly need more 
security than they might care to admit 
publicly.  What seems unarguable, 
�J�Q�Y�G�X�G�T�����K�U���V�J�C�V���O�C�P�[���Q�H���V�J�G���Q�D�U�G�T�X�G�F��
teachers in these schools had adjusted 



6766

�V�J�G�K�T�� �R�G�F�C�I�Q�I�[���� �Y�J�G�V�J�G�T�� �G�Z�R�N�K�E�K�V�N�[�� �Q�T��
implicitly, to context, to provide secure 
�G�P�X�K�T�Q�P�O�G�P�V�� �H�Q�T�� �N�G�C�T�P�K�P�I�� �Y�J�K�N�U�V�� �C�V��
the same time building in challenges 
�Y�J�K�E�J�� �K�P�E�T�G�C�U�G�F�� �I�K�T�N�U�o�� �T�G�U�K�N�K�G�P�E�G�� �C�P�F��
criticality…

 What emerges here, then, in the 
practice and voices of the observed 
�V�G�C�E�J�G�T�U�� �K�U�� �V�J�C�V�� �V�J�G�� �R�G�F�C�I�Q�I�[�� �Y�J�K�E�J��
has developed – almost organically 
�s�� �Y�K�V�J�K�P�� �V�J�G�U�G�� �U�E�J�Q�Q�N�U���� �O�K�I�J�V��
�P�Q�V�� �C�E�M�P�Q�Y�N�G�F�I�G�� �V�J�C�V�� �I�K�T�N�U�� �N�G�C�T�P��
differently or have different learning 
styles to boys per se, but that teachers 
have developed and evolved a 
style of teaching and approaches 
to learning, sometimes almost sub-
�E�Q�P�U�E�K�Q�W�U�N�[�����Y�J�K�E�J���J�C�U���Q�R�V�K�O�K�U�G�F���V�J�G��
context of girls-only classes. The feel 
�Q�H���V�J�G���N�G�U�U�Q�P�U���K�U���F�K�H�H�G�T�G�P�V���e�� �V�J�G���Y�C�[��
the girls act, the teachers interact, 
�V�J�G�� �T�C�R�R�Q�T�V�� �G�U�V�C�D�N�K�U�J�G�F�� �D�G�V�Y�G�G�P��
girls and teachers all have emerged 
through time … enabled by the 
single-sex environment, and that 
practice has become implicit, based 
�Q�P�� �G�Z�R�G�T�K�G�P�E�G�U�� �C�P�F�� �Q�P�� �p�Y�J�C�V�� �Y�Q�T�M�U����
�Y�J�G�P�����Y�K�V�J���Y�J�Q�O�q��75

���-�W�T�K�N�Q�H�H�� et al�� �
������������ �W�P�F�G�T�V�Q�Q�M�� �C��
�N�C�T�I�G���U�E�C�N�G�� �U�W�T�X�G�[�� �Q�H�� �Y�J�C�V�� �Y�Q�T�M�U��
�Y�G�N�N�� �K�P�� �7�5�� �C�N�N���I�K�T�N�U�� �U�E�J�Q�Q�N�U���� �6�J�G�[��
found that effective teaching 
�K�P�X�Q�N�X�G�F���V�J�T�G�G���R�T�K�P�E�K�R�C�N���F�K�O�G�P�U�K�Q�P�U����
relevance to students’ lives; clarity 
of presentation and collaboration in 
learning. With regard to clarity, they 
found that girls typically appreciate 
clear procedures and policies in the 
classroom, explicit expectations of 
pupils, scaffolding of learning, and 
lessons that exhibit clear scope and 
sequence.

75  Younger, M. (2016) ‘Effective pedagogies for 
girls’ learning’. www.gdst.net

4.  Curriculum choices, leadership 
and co-curricular opportunities

���6�T�C�P���
�������������W�U�G�F���F�C�V�C���H�T�Q�O���V�J�G���.�Q�P�I�K�V�W�F�K�P�C�N��
�5�W�T�X�G�[���Q�H���#�W�U�V�T�C�N�K�C�P���;�Q�W�V�J���
�.�5�#�;�����V�Q���U�J�Q�Y��
that students’ educational preferences 
�C�P�F�� �E�J�Q�K�E�G�U�� �C�T�G�� �I�G�P�F�G�T���F�T�K�X�G�P���� �+�V�� �H�Q�W�P�F��
that girls in single-sex environments are 
�O�Q�T�G�� �N�K�M�G�N�[�� �V�Q�� �R�W�T�U�W�G�� �V�T�C�F�K�V�K�Q�P�C�N�N�[�� �O�C�N�G��
�F�Q�O�K�P�C�V�G�F���‚�G�N�F�U��

 Subject choice, according to the 
�+�P�U�V�K�V�W�V�G�� �Q�H�� �2�J�[�U�K�E�U�� �
������������ �K�U�� �U�V�T�Q�P�I�N�[��
�C�U�U�Q�E�K�C�V�G�F�� �Y�K�V�J�� �C�P�F�� �K�P�H�N�W�G�P�E�G�F�� �D�[��
�U�V�W�F�G�P�V�U�o�� �Q�Y�P�� �F�G�X�G�N�Q�R�K�P�I�� �U�G�P�U�G�� �Q�H��
�K�F�G�P�V�K�V�[���� �C�P�F�� �J�Q�Y�� �V�J�G�[�� �U�G�G�� �V�J�G�O�U�G�N�X�G�U��
in relation to a particular subject – 
something that is influenced by the 
�E�Q�P�V�G�Z�V���� �K�P�� �V�J�G�� �O�C�K�P�V�C�K�P�G�F�� �U�G�E�V�Q�T�� �I�K�T�N�U��
�C�T�G�� �C�N�O�Q�U�V�� �V�Y�Q�� �C�P�F�� �C�� �J�C�N�H�� �V�K�O�G�U�� �O�Q�T�G��
�N�K�M�G�N�[�� �V�Q�� �I�Q�� �Q�P�� �V�Q�� �F�Q�� �#���N�G�X�G�N�� �R�J�[�U�K�E�U�� �K�H��
they come from a girls’ school rather 
than a co-ed school. The Closing Doors 
�T�G�R�Q�T�V�� �
�+�P�U�V�K�V�W�V�G�� �Q�H�� �2�J�[�U�K�E�U���� ������������ �H�K�P�F�U��
�V�J�C�V���n�U�K�P�I�N�G���U�G�Z���U�E�J�Q�Q�N�U���C�T�G���U�K�I�P�K�H�K�E�C�P�V�N�[��
better than co-educational schools at 
countering the gender imbalances in 
progression’ across a range of subjects, 
�K�P�E�N�W�F�K�P�I�� �R�J�[�U�K�E�U�� �
�U�G�G�� �C�N�U�Q�� �,�W�U�V�O�C�P��
�C�P�F���/�G�P�F�G�\����������������

 Even those sceptical of the academic 
advantages of all-girls schools tend to 
accept that by eliminating the boy-girl 
contrasts that inevitably arise in mixed 
classrooms, each sex might be freer to 
�G�Z�E�G�N���K�P���C���Y�K�F�G�T���T�C�P�I�G���Q�H���R�W�T�U�W�K�V�U���
�'�N�K�Q�V����
�������������� �)�&�5�6�� �U�E�J�Q�Q�N�U�o�� �T�G�H�W�U�C�N�� �V�Q�� �C�N�N�Q�Y��
girls to typecast themselves according 
�V�Q���Q�V�J�G�T�U�o���R�G�T�E�G�R�V�K�Q�P�U���K�U���T�G�ƒ�G�E�V�G�F���K�P���V�J�G��
�F�K�U�V�K�P�E�V�K�X�G�� �C�P�F�� �Y�K�F�G���T�C�P�I�K�P�I�� �U�W�D�L�G�E�V��
choices, and subsequent degree course 
�E�J�Q�K�E�G�U�����Q�H���)�&�5�6���I�K�T�N�U�����Y�J�G�P���E�Q�O�R�C�T�G�F��
�Y�K�V�J���I�K�T�N�U���P�C�V�K�Q�P�C�N�N�[��

 With respect to curriculum, arguments for 
�U�K�P�I�N�G���U�G�Z�� �G�F�W�E�C�V�K�Q�P�� �F�Q�� �P�Q�V�� �H�C�N�N�� �D�C�E�M�� �Q�P��
�
�S�W�G�U�V�K�Q�P�C�D�N�G���� �C�U�U�W�O�R�V�K�Q�P�U�� �Q�T�� �C�U�U�G�T�V�K�Q�P�U��
about gender differences in attainment or 
interest in particular subjects, nor or any 
assumed underlying cognitive differences. 
�+�V���C�E�V�W�C�N�N�[���K�U�P�o�V���X�G�T�[���K�O�R�Q�T�V�C�P�V���Y�J�G�V�J�G�T���Y�G��

�V�J�K�P�M���V�J�C�V���I�K�T�N�U���C�T�G���V�[�R�K�E�C�N�N�[���N�G�U�U���K�P�V�G�T�G�U�V�G�F��
�K�P���O�C�V�J�G�O�C�V�K�E�U���Q�T���U�E�K�G�P�E�G�����Q�T���Y�J�G�V�J�G�T���Y�G��
�V�J�K�P�M�� �V�J�C�V�� �O�Q�T�G�� �Q�H�� �V�J�G�O�� �U�J�Q�W�N�F�� �D�G���� �6�J�G��
essential thing is that every opportunity 
�K�U�� �R�T�Q�X�K�F�G�F�� �H�Q�T�� �I�K�T�N�U�� �V�Q�� �O�C�M�G�� �W�R�� �V�J�G�K�T��
�O�K�P�F�U���H�T�G�G�F���H�T�Q�O���V�J�G���W�P�F�W�G���K�P�ƒ�W�G�P�E�G���Q�H��
�R�T�G�L�W�F�K�E�G���s���V�J�G�K�T���Q�Y�P���C�P�F���Q�V�J�G�T���R�G�Q�R�N�G�o�U��

 Co-curricular and leadership 
�Q�R�R�Q�T�V�W�P�K�V�K�G�U���K�P���I�K�T�N�U���Q�P�N�[�� �U�E�J�Q�Q�N�U���T�G�ƒ�G�E�V��
the fact that, across the curriculum and 
outside the classroom, roles are not pre-
determined, and girls don’t play second 
�‚�F�F�N�G���V�Q���C�P�[�Q�P�G���s���K�P���H�C�E�V���K�P���V�J�G���C�D�U�G�P�E�G��
�Q�H�� �D�Q�[�U�� �V�J�G�[�� �C�T�G�� �L�W�U�V�� �C�U�� �N�K�M�G�N�[�� �V�Q�� �V�C�M�G�� �W�R��
�V�J�G���V�T�W�O�R�G�V�����/�G�G�J�C�P���
�������������Z�X�K�����Q�D�U�G�T�X�G�U��
�Q�H���U�K�P�I�N�G���U�G�Z���U�E�J�Q�Q�N�U�����n�+�P���V�J�G���D�G�U�V���Q�H���V�J�G�U�G��
�U�E�J�Q�Q�N�U���� �I�K�T�N�U�� �O�C�M�G�� �O�Q�U�V�� �Q�H�� �V�J�G�� �T�W�N�G�U���� �+�P��
�C�N�N�� �Q�H�� �V�J�G�O���� �I�K�T�N�U�� �R�N�C�[�� �C�N�N�� �V�J�G�� �T�Q�N�G�U���� �I�K�T�N�U��
�C�T�G���V�J�G���E�N�Q�Y�P�U�����V�J�G���E�J�G�O�K�U�V�U�����V�J�G���E�N�C�U�U�K�E�C�N��
scholars…’ She argues that, free from 
the judgement of boys, girls are active, 
not reactive. She also argues that in a 
single-sex environment, the pressure to 
�n�I�T�Q�Y���W�R�o���K�U���T�G�F�W�E�G�F�����C�P�F���I�K�T�N�U���C�T�G���C�D�N�G���V�Q��
�T�G�O�C�K�P���N�Q�P�I�G�T���K�P���V�J�G���n�K�P���D�G�V�Y�G�G�P���[�G�C�T�U�o��

 A single-sex education only seems 
�C�T�V�K�‚�E�K�C�N���K�H���Q�P�G���C�U�U�W�O�G�U���V�J�C�V���I�K�T�N�U���C�T�G���Q�P�G��
dimensional, and that formal schooling 
constitutes the totality of their lives. Girls 
have lives outside school. Balancing 
�U�Q�E�K�C�N�� �N�K�H�G�� �C�P�F�� �U�V�W�F�[�� �K�U�� �K�V�U�G�N�H�� �C�� �U�M�K�N�N���� �C�P�F��
girls-only educational environments help 
pupils to achieve a balance by creating 
�U�R�C�E�G�U�� �H�Q�T�� �I�K�T�N�U�� �V�Q�� �N�G�C�T�P�� �Y�K�V�J�Q�W�V�� �V�J�G��
continuous imposition of social pressures 
and distractions.

5.  The whole-school environment

���-�W�T�K�N�Q�H�H�� et al�� �
������������ ������ �O�C�M�G�� �V�J�G��
�R�Q�K�P�V�� �V�J�C�V���� �n�U�E�J�Q�Q�N�U�� �R�N�C�[�� �C�� �R�C�T�V�K�E�W�N�C�T�N�[��
large role in shaping students’ 
gender identities, their beliefs about 
themselves, the possibilities they 
picture for their lives’. The importance 
�Q�H���V�J�G���Y�J�Q�N�G���U�E�J�Q�Q�N���E�Q�P�V�G�Z�V���K�U���U�V�T�G�U�U�G�F��
�D�[�� �4�K�Q�T�F�C�P�� �
������������ �������� �n�+�V�� �K�U�� �V�J�G�� �N�C�T�I�G�T��
school context of all-girls or all-boys 
�V�J�C�V���O�C�M�G�U���V�J�G���F�K�H�H�G�T�G�P�E�G�o��
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���'�N�K�Q�V�� �
������������ �K�U�� �U�E�G�R�V�K�E�C�N�� �Q�H�� �O�Q�U�V��
arguments for single-sex schooling, but 
she concedes that their proponents are 
�Q�P�� �H�K�T�O�� �I�T�Q�W�P�F�� �Y�J�G�P�� �V�J�G�[�� �D�C�U�G�� �V�J�G�K�T��
arguments on some of the motivational 
�C�P�F�� �K�P�V�G�T�R�G�T�U�Q�P�C�N���F�K�H�H�G�T�G�P�E�G�U���D�G�V�Y�G�G�P��
the sexes – particularly the idea that 
individuals might benefit from some 
�R�T�Q�V�G�E�V�G�F�� �V�K�O�G�� �C�Y�C�[�� �H�T�Q�O�� �V�J�G�� �Q�V�J�G�T��
sex during their formative years. 
Boys, she conjectures, might thrive 
in a more disciplined, competitive 
�C�V�O�Q�U�R�J�G�T�G�����Y�J�K�N�G���I�K�T�N�U���C�T�G���O�Q�T�G���N�K�M�G�N�[��
to thrive in a more supportive, nurturing 
environment.

 The effect of single-sex education is 
�O�C�T�M�G�F�� �H�Q�T�� �Y�J�Q�N�G�� �U�E�J�Q�Q�N�U���� �D�W�V�� �P�Q�V��
necessarily for segregated classrooms 
�K�P���E�Q���G�F���U�E�J�Q�Q�N�U�����4�K�Q�T�F�C�P���
�������������U�V�T�G�U�U�G�U��
�V�J�G���K�O�R�Q�T�V�C�P�E�G���Q�H���n�C�P���C�E�C�F�G�O�K�E���E�W�N�V�W�T�G��
that is endemic to single-sex schools 
and cannot be produced in one or 
�V�Y�Q�� �E�N�C�U�U�T�Q�Q�O�U�� �Y�K�V�J�K�P�� �C�P�� �Q�V�J�G�T�Y�K�U�G��
�E�Q�G�F�W�E�C�V�K�Q�P�C�N�� �U�E�J�Q�Q�N���o�� �/�W�T�R�J�[�� �C�P�F��
�9�J�K�V�G�N�G�I�I�� �
������������ �U�W�I�I�G�U�V�� �V�J�C�V�� �U�K�P�I�N�G��
sex teaching in coeducational schools 
�O�K�I�J�V�� �G�X�G�P�� �T�W�P�� �V�J�G�� �T�K�U�M�� �Q�H�� �T�G�K�P�H�Q�T�E�K�P�I��
gender stereotypes – possibly by 
�K�O�R�N�[�K�P�I�� �V�J�C�V�� �I�K�T�N�U�� �J�C�X�G�� �F�K�H�‚�E�W�N�V�[�� �Y�K�V�J��
�R�C�T�V�K�E�W�N�C�T�� �U�W�D�L�G�E�V�U�� �
�U�G�G�� �C�N�U�Q�� �)�K�N�N���� �'�U�U�Q�P��
�C�P�F�� �;�W�G�P���� �������������� �.�K�O�K�V�G�F�� �U�G�R�C�T�C�V�K�Q�P�� �D�[��
�U�W�D�L�G�E�V�� �Y�Q�W�N�F�� �K�P�F�G�G�F�� �V�G�P�F�� �V�Q�� �K�I�P�Q�T�G��
�V�J�G�� �Y�J�Q�N�G���U�E�J�Q�Q�N�� �F�K�O�G�P�U�K�Q�P���� �K�P�E�N�W�F�K�P�I��
co-curricular activities and leadership 
�Q�R�R�Q�T�V�W�P�K�V�K�G�U�����5�O�K�V�J���
�������������Q�W�V�N�K�P�G�U���V�J�G��
�F�K�H�‚�E�W�N�V�K�G�U�� �K�P�X�Q�N�X�G�F�� �K�P�� �G�P�U�W�T�K�P�I�� �G�S�W�C�N��
opportunities in coeducational classes 
and schools. 

���1�W�V�E�Q�O�G�U�� �H�Q�T�� �I�K�T�N�U�� �K�P�� �U�K�P�I�N�G���U�G�Z��
�U�G�V�V�K�P�I�U�� �Y�K�V�J�K�P�� �E�Q���G�F�� �U�E�J�Q�Q�N�U�� �O�K�I�J�V�� �D�G��
questionable not least because such 
initiatives have been mostly driven by 
the need to raise the standards of boys. 
�(�T�C�P�E�K�U���C�P�F���5�M�G�N�V�Q�P���
�����������������������C�T�I�W�G���V�J�C�V��
�n�U�K�P�I�N�G���U�G�Z�� �E�N�C�U�U�T�Q�Q�O�U���C�T�G���Q�P�N�[�� �G�H�H�G�E�V�K�X�G��
�K�P�� �V�J�Q�U�G�� �U�E�J�Q�Q�N�U�� �Y�K�V�J�� �C�� �Y�J�Q�N�G���U�E�J�Q�Q�N��
approach to gender and not in those 
�G�U�V�C�D�N�K�U�J�O�G�P�V�U�� �Y�J�K�E�J�� �J�C�F�� �C�F�Q�R�V�G�F�� �K�V��
�Q�P���C�P���C�F���J�Q�E���D�C�U�K�U���o���6�J�K�U���K�U���C���X�K�G�Y���V�J�C�V���K�U��

�U�V�T�Q�P�I�N�[�� �U�W�R�R�Q�T�V�G�F�� �D�[�� �.�G�Q�P�C�T�F�� �5�C�Z���� �V�J�G��
�7�5���R�U�[�E�J�Q�N�Q�I�K�U�V��76

���$�W�V�� �G�X�G�P�� �Y�J�Q�N�G���U�E�J�Q�Q�N�� �U�K�P�I�N�G���U�G�Z��
environments alone don’t guarantee 
�U�W�E�E�G�U�U���� �V�J�G�[�� �O�K�I�J�V�� �U�V�K�N�N�� �U�G�T�X�G�� �V�Q��
�W�P�F�G�T�Y�T�K�V�G�� �T�C�V�J�G�T�� �V�J�C�P�� �E�J�C�N�N�G�P�I�G�� �I�G�P�F�G�T��
stereotypes.77 They need to provide a 
culture and a set of structures that serve 
�V�Q���E�J�C�N�N�G�P�I�G���T�K�U�M���C�X�G�T�U�K�Q�P�����C�P�F���G�P�E�Q�W�T�C�I�G��
�C�� �U�G�P�U�G�� �Q�H�� �C�F�X�G�P�V�W�T�G���� �-�T�W�U�G�� �C�T�I�W�G�U�� �V�J�C�V����
�n�U�G�Z���U�G�I�T�G�I�C�V�G�F���G�F�W�E�C�V�K�Q�P���E�C�P���D�G���W�U�G�F���H�Q�T��
emancipation or oppression. As a method, 
it does not guarantee an outcome. The 
intentions, the understanding of people 
and their gender, their pedagogical 
attitudes and practices, are crucial, as in 
�C�N�N���R�G�F�C�I�Q�I�K�E�C�N���Y�Q�T�M�o���
�S�W�Q�V�G�F���K�P���&�C�V�P�Q�Y��
�C�P�F���*�W�D�D�C�T�F����������������

 Segregation might conceivably leave 
�U�V�T�W�E�V�W�T�C�N�� �K�P�G�S�W�C�N�K�V�K�G�U�� �K�P�V�C�E�V���� �Y�K�V�J��
academic outcomes depending more on 
school factors than on gender separation; 
and single-sex educational settings 
might promote stereotypical gender 
�T�Q�N�G�U���C�P�F���C�V�V�K�V�W�F�G�U���V�Q�Y�C�T�F�U���V�J�G���Q�R�R�Q�U�K�V�G��
�U�G�Z�� �
�&�C�V�P�Q�Y�� �C�P�F�� �*�W�D�D�C�T�F���� �������������� �9�J�[�V�G��
�
�������������C�T�I�W�G�U���V�J�C�V���n�K�V���K�U���R�T�Q�D�C�D�N�[���V�T�W�G���V�J�C�V��
many single-sex schools have a tendency 
to reinforce the traditional aspirations of 
boys and girls.’ 

 The issue here is the need to balance 
�T�G�E�Q�I�P�K�V�K�Q�P�� �Q�H�� �I�G�P�F�G�T�� �F�K�H�H�G�T�G�P�E�G�U�� �Y�K�V�J��
avoidance of gender stereotyping – 
�U�Q�O�G�V�J�K�P�I�� �Y�J�K�E�J�� �U�E�J�Q�Q�N�U�� �Q�H�� �C�N�N�� �M�K�P�F�U��
have to address. Boaler and Sengupta-
�+�T�X�K�P�I�� �
������������ �C�T�I�W�G�� �V�J�C�V���� �n�������Y�J�K�N�G�� �V�J�G��
�p�F�K�E�J�Q�V�Q�O�Q�W�U�q�� �C�T�I�W�O�G�P�V�� �E�C�T�T�K�G�U�� �V�J�G��
danger of essentialism and stereotyping, 
the counter-argument, that gender 
�F�K�H�H�G�T�G�P�E�G�U���F�Q���P�Q�V���G�Z�K�U�V�����T�W�P�U���C���F�K�H�H�G�T�G�P�V���T�K�U�M��
�s���V�J�C�V���Q�H���Q�X�G�T�N�Q�Q�M�K�P�I���V�J�G���J�C�T�U�J���K�P�G�S�W�C�N�K�V�K�G�U��
that prevail in many places and that cause 
unequal achievement and participation.’

76  ‘Is single-sex the recipe for success?’ TES, 23 
August 2013, 10.

77  https://www.irishtimes.com/opinion/editorial/
the-irish-times-view-on-single-sex-schools-gender-
segregation-has-had-its-day-1.4829590

���6�J�G�T�G�� �K�U�� �P�Q�� �C�� �R�T�K�Q�T�K�� �T�G�C�U�Q�P�� �Y�J�[�� �U�K�P�I�N�G���U�G�Z��
schooling should fail to challenge gender 
stereotypes, except insofar as it is bound 
�W�R�� �Y�K�V�J�� �U�Q�E�K�C�N�� �C�P�F���Q�T�� �C�E�C�F�G�O�K�E�� �U�G�N�G�E�V�K�Q�P����
�6�J�G�� �5�K�P�I�N�G���5�G�Z�� �5�V�T�C�V�G�I�[�� �K�P�� �#�W�U�V�T�C�N�K�C�� �Y�C�U��
�C�U�U�Q�E�K�C�V�G�F�� �Y�K�V�J�� �R�T�K�X�C�V�G�� �U�E�J�Q�Q�N�U���� �Y�K�V�J�� �V�J�G��
�T�G�U�W�N�V�� �V�J�C�V�� �Q�W�V�E�Q�O�G�U�� �Y�G�T�G�� �X�W�N�P�G�T�C�D�N�G�� �V�Q��
�E�N�C�U�U���U�R�G�E�K�‚�E���I�G�P�F�G�T�G�F���U�W�D�L�G�E�V�K�X�K�V�K�G�U���T�C�V�J�G�T��
�V�J�C�P�� �P�Q�P���U�G�Z�K�U�V�� �U�E�J�Q�Q�N�K�P�I�� �
�-�G�P�Y�C�[�� �C�P�F��
�9�K�N�N�K�U���� �������������� �#�� �0�G�Y�� �<�G�C�N�C�P�F�� �U�V�W�F�[�� �H�Q�W�P�F��
that selective single-sex schools are chosen 
not just because of access to academic 
achievement, but for the type of girls they 
are seen to be able to produce. Parents, 
and the girls themselves, have ideas 
�C�D�Q�W�V�� �H�G�O�K�P�K�P�K�V�[�� �Y�J�K�E�J�� �V�J�G�[�� �U�G�G�M�� �V�Q�� �J�C�X�G��
�T�G�K�P�H�Q�T�E�G�F���D�[���V�J�G���U�E�J�Q�Q�N���
�9�C�V�U�Q�P������������������

���(�G�G���E�J�C�T�I�K�P�I�� �
�C�P�F�� �V�J�G�T�G�H�Q�T�G�� �V�Q�� �C�P��
extent socially-selective) girls’ schools 
face a particular challenge in avoiding 
the reproduction of the very gender 
�K�P�G�S�W�C�N�K�V�K�G�U���V�J�G�[���U�G�G�M���V�Q���U�W�D�X�G�T�V�����*�C�N�R�G�T�P�� 
et al�� �
������������ �C�U�M�� �Y�J�G�V�J�G�T�� �n�U�G�I�T�G�I�C�V�K�Q�P�o��
reinforces or subverts stereotypes and 
�I�G�P�F�G�T�G�F�� �D�G�J�C�X�K�Q�W�T���� �6�J�K�U�� �N�K�P�M�U�� �K�P�� �X�G�T�[��
�E�N�G�C�T�N�[�� �Y�K�V�J�� �V�J�G�� �R�T�Q�R�Q�U�K�V�K�Q�P�� �V�J�C�V�� �U�G�Z��
selection in and of itself changes nothing, 
�Y�K�V�J�Q�W�V�� �E�Q�P�E�Q�O�K�V�C�P�V�� �E�Q�O�O�K�V�O�G�P�V�U��
�T�G�ƒ�G�E�V�G�F���K�P���V�J�G���R�T�K�P�E�K�R�N�G�U���C�P�F���C�T�V�K�E�W�N�C�V�G�F��
�K�P�� �V�J�G�� �R�T�C�E�V�K�E�G�U�� �Q�H�� �V�J�G�� �U�E�J�Q�Q�N���� �+�P�F�G�G�F��
there might be a danger of legitimising 
striving for perfection across the board, 
�C�U�U�Q�E�K�C�V�G�F�� �Y�K�V�J�� �K�P�V�G�P�U�K�X�G�� �R�T�G�U�U�W�T�G���� �C�P�F��
�Q�X�G�T�U�E�J�G�F�W�N�G�F���� �U�V�T�G�U�U�H�W�N�� �N�K�X�G�U�� �
�/�C�Z�Y�G�N�N��
�C�P�F�� �#�I�I�N�G�V�Q�P���� ������������������ �.�G�G���� �/�C�T�M�U�� �C�P�F��
�$�[�T�F�� �
������������ �U�V�T�G�U�U�� �V�J�G�� �P�G�G�F�� �H�Q�T�� �I�K�T�N�U���Q�P�N�[��
schools to actively discourage academic 
dependence in their pupils. 

 The GDST Cambridge study, referred to 
previously, stressed the importance of the 
cultural milieu created and maintained 
�H�T�Q�O�� �V�J�G�� �V�Q�R�� �F�Q�Y�P�� �s�� �Y�K�V�J�� �U�V�T�Q�P�I�� �C�P�F��
�G�O�R�Q�Y�G�T�K�P�I�� �O�G�U�U�C�I�G�U�� �E�Q�O�K�P�I�� �H�T�Q�O�� �V�J�G��
head and senior leadership team, and 
carried through in practice, in assemblies, 
presentations, displays, and co-curricular 
programmes.

78  Barker, I. ‘The cost of striving for perfection for 
girls’, TES, 16 November 2012, 20-21

���6�J�G�� �n�G�O�R�Q�Y�G�T�K�P�I�o�� �G�H�H�G�E�V�� �Q�H�� �C�V�V�G�P�F�K�P�I��
an all-girls school has been cited as a 
�H�C�E�V�Q�T�� �K�P�� �J�G�T�� �F�G�X�G�N�Q�R�O�G�P�V�� �D�[�� �/�G�I�J�C�P��
�/�C�T�M�N�G�����&�W�E�J�G�U�U���Q�H���5�W�U�U�G�Z79�����n�;�Q�W���I�W�[�U���C�N�N��
�T�G�O�K�P�F���O�G���U�Q���O�W�E�J���Q�H���O�[�U�G�N�H���Y�J�G�P���+���Y�C�U��
�I�T�Q�Y�K�P�I�� �W�R���o�� �U�J�G�� �V�Q�N�F�� �������[�G�C�T���Q�N�F�� �I�K�T�N�U����
�n�+�� �Y�G�P�V�� �V�Q�� �C�P�� �C�N�N�� �I�K�T�N�U�� �U�E�J�Q�Q�N�� �Y�J�K�E�J�� �Y�C�U��
�K�P�E�T�G�F�K�D�N�[���F�K�X�G�T�U�G���C�U���Y�G�N�N���e���+���V�J�K�P�M���D�G�K�P�I��
�C�T�Q�W�P�F���U�W�E�J���G�O�R�Q�Y�G�T�G�F���[�Q�W�P�I���Y�Q�O�G�P����
it becomes something that you all just 
�I�T�C�U�R�� �Q�P�V�Q�� �V�Q�� �W�P�F�G�T�U�V�C�P�F�� �[�Q�W�T�� �Y�Q�T�N�F����
�+�V�o�U�� �O�C�F�G�� �[�Q�W�� �E�Q�P�‚�F�G�P�V���� �Y�G�N�N���U�R�Q�M�G�P����
You have an intention set to really do 
�U�Q�O�G�V�J�K�P�I���V�Q���E�J�C�P�I�G���V�J�G���Y�Q�T�N�F�����C�P�F���[�Q�W��
�J�C�X�G���V�Q���M�G�G�R���K�V���W�R���o

 The role of girls’ schools in this context 
�I�Q�G�U�� �Y�G�N�N�� �D�G�[�Q�P�F�� �I�G�P�F�G�T���� �Q�H�� �E�Q�W�T�U�G���� �+�V��
�K�P�X�Q�N�X�G�U���G�F�W�E�C�V�K�P�I���R�W�R�K�N�U���Y�K�V�J�K�P���C�P���G�V�J�K�E�C�N��
�H�T�C�O�G�Y�Q�T�M���Q�H���U�G�N�H���C�P�F���U�Q�E�K�G�V�[���s���C�P�F���C�U���U�W�E�J��
�U�E�J�Q�Q�N�U���C�T�G���P�Q�V���E�W�V���Q�H�H���H�T�Q�O���V�J�G���Y�K�F�G�T���Y�Q�T�N�F����
Core curriculum components and extra-
curricular activities are often focused on 
�F�G�X�G�N�Q�R�K�P�I�� �V�J�K�U�� �C�U�R�G�E�V�� �Q�H�� �C�� �R�W�R�K�N�o�U�� �Y�J�Q�N�G��
education.  An explicit purpose of GDST 
schools is thus to challenge and subvert 
�U�V�G�T�G�Q�V�[�R�G�U���R�G�T���U�G�����C�P�F���V�Q���G�O�R�Q�Y�G�T���V�J�G�K�T��
�R�W�R�K�N�U�� �V�Q�� �O�C�M�G�� �K�P�H�Q�T�O�G�F���� �W�P�E�Q�P�U�V�T�C�K�P�G�F��
and responsible choices.

79  https://www.dailymail.co.uk/news/
article-6292113/Harry-Meghan-return-Sydney-head-
Bondi-Beach.html
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S
�V�C�V�K�U�V�K�E�U�� �U�J�Q�Y�K�P�I�� �C�� �R�G�T�U�K�U�V�G�P�V�� �I�C�R�� �K�P��
�C�E�C�F�G�O�K�E���C�E�J�K�G�X�G�O�G�P�V���D�G�V�Y�G�G�P���D�Q�[�U��
�C�P�F���I�K�T�N�U�����Y�K�V�J���I�K�T�N�U���Q�X�G�T���T�G�R�T�G�U�G�P�V�G�F���K�P��
top grades and access to prestigious 

university places, might suggest that battles 
�Q�X�G�T���I�G�P�F�G�T���G�S�W�C�N�K�V�[���J�C�X�G���D�G�G�P���Y�Q�P�����+�P�F�G�G�F����
�V�J�G�T�G���K�U���G�X�K�F�G�P�E�G���Q�H���C���D�C�E�M�N�C�U�J���H�T�Q�O���U�Q�O�G���O�G�P��
�Y�J�Q�� �H�G�C�T�� �O�C�T�I�K�P�C�N�K�U�C�V�K�Q�P�������� �$�W�V�� �*�C�T�T�K�U�� �
������������
�U�V�T�G�U�U�G�U�� �V�J�C�V�� �Y�J�K�N�G�� �Y�Q�O�G�P�� �C�T�G�� �U�Q�O�G�V�K�O�G�U��
�T�G�R�T�G�U�G�P�V�G�F�� �C�U�� �V�J�G�� �Y�K�P�P�G�T�U���� �V�J�G�[�� �C�T�G�� �N�K�X�K�P�I��
more complex lives than the dominant 
�K�O�C�I�G�U�� �Q�H�� �I�K�T�N�U�o�� �H�T�G�G�F�Q�O���� �R�Q�Y�G�T�� �C�P�F�� �U�W�E�E�G�U�U��
�O�K�I�J�V�� �U�W�I�I�G�U�V�� �
�U�G�G�� �C�N�U�Q�� �,�C�E�M�U�Q�P���� �2�C�G�E�J�V�G�T��
�C�P�F���4�G�P�Q�N�F�����������������4�C�D�[���C�P�F���2�Q�O�G�T�C�P�V�\����������������
�)�K�N�N�����'�U�U�Q�P���C�P�F���;�W�G�P�������������������+�P���%�T�Q�U�P�Q�G�o�U���X�K�G�Y����
�V�J�G�� �X�G�T�[�� �H�C�E�V�� �V�J�C�V�� �n�e�� �I�K�T�N�U�� �V�G�P�F�� �V�Q�� �D�G�� �O�Q�T�G��
successful educationally in general … means 
�V�J�C�V�� �V�J�G�� �R�T�Q�D�N�G�O�U�� �C�U�U�Q�E�K�C�V�G�F�� �Y�K�V�J�� �P�Q�V�� �‚�V�V�K�P�I��
in may be a greater threat to their educational 
�E�C�T�G�G�T�U���o���
�%�T�Q�U�P�Q�G����������������

�2�G�T�G�\�� �
������������ �Q�D�U�G�T�X�G�U�� �V�J�C�V�� �K�P�� �O�C�P�[��
�T�G�U�R�G�E�V�U���� �Y�G�� �U�V�K�N�N�� �N�K�X�G�� �K�P�� �C�� �Y�Q�T�N�F�� �F�G�U�K�I�P�G�F��
�H�Q�T���O�G�P�����/�C�T�E�C�N���
�������������R�Q�K�P�V�U���Q�W�V���V�J�C�V���C�V���V�J�G��
�V�W�T�P�� �Q�H�� �V�J�G�� �V�Y�G�P�V�K�G�V�J�� �E�G�P�V�W�T�[�� �Y�J�G�P�� �O�Q�V�Q�T��
�E�C�T�U�� �Y�G�T�G�� �K�P�� �V�J�G�K�T�� �K�P�H�C�P�E�[���� �D�C�V�V�G�T�[���R�Q�Y�G�T�G�F��
�E�C�T�U�� �E�Q�O�R�G�V�G�F�� �Y�K�V�J�� �H�Q�U�U�K�N���H�W�G�N�N�G�F�� �Q�P�G�U���� �6�J�G��
�G�N�G�E�V�T�K�E���X�G�J�K�E�N�G�U���Y�G�T�G���E�N�G�C�P�G�T���C�P�F���S�W�K�G�V�G�T���D�W�V��
�V�J�G�[���Y�G�T�G���N�K�O�K�V�G�F���V�Q���C���������M�O���T�C�P�I�G���Q�P���R�C�X�G�F��
�U�V�T�G�G�V�U�����/�C�T�M�G�V�G�T�U���K�F�G�P�V�K�‚�G�F���V�J�G�O���C�U���R�T�K�O�C�T�K�N�[��
�H�Q�T�� �Y�Q�O�G�P���� �0�Q�K�U�[���� �F�K�T�V�[�� �K�P�V�G�T�P�C�N�� �E�Q�O�D�W�U�V�K�Q�P��
�G�P�I�K�P�G�U�����Y�J�K�E�J���K�P�K�V�K�C�N�N�[���P�G�G�F�G�F���V�Q���D�G���X�K�Q�N�G�P�V�N�[��
�E�T�C�P�M�G�F���V�Q���U�V�C�T�V�����Y�G�T�G���R�T�G�H�G�T�T�G�F��

�$�C�V�G�U�� �
������������ �R�Q�K�P�V�U�� �Q�W�V�� �V�J�C�V�� �C�F�W�N�V�U���� �[�Q�W�P�I��
�Y�Q�O�G�P���L�W�U�V���Q�W�V���Q�H���E�Q�N�N�G�I�G���� �Y�J�Q���T�Q�W�V�K�P�G�N�[�� �H�C�E�G��
sexual harassment on the job, earn on average 
�L�W�U�V���������R�G�T�E�G�P�V���Q�H���Y�J�C�V���O�G�P���F�Q��

80  ‘The new authoritarians are waging war on 
women’. Atlantic Magazine: https://www.theatlantic.
com/magazine/archive/2019/01/authoritarian-
sexism-trump-duterte/576382/; ‘Male trouble’. New 
York Review of Books: https://www.nybooks.com/
articles/2018/10/11/male-trouble/

�+�V�� �J�C�U�� �D�G�G�P�� �U�W�I�I�G�U�V�G�F�� �V�J�C�V�� �K�P�� �V�J�G�� �E�Q�P�V�G�Z�V��
of persistent gender disparities in career 
�V�T�C�L�G�E�V�Q�T�K�G�U�� �C�P�F�� �K�P�E�Q�O�G�U���� �I�C�K�P�U�� �D�[�� �Y�Q�O�G�P�� �K�P��
�V�J�G���C�E�C�F�G�O�K�E���U�R�J�G�T�G���O�K�I�J�V���T�G�R�T�G�U�G�P�V���C���n�U�V�C�N�N�G�F��
�I�G�P�F�G�T�� �T�G�X�Q�N�W�V�K�Q�P�o�� �
�5�E�J�Q�Q�P�� �C�P�F�� �'�E�E�N�G�U���� ������������
�U�G�G���C�N�U�Q���'�\�\�G�F�G�G�P�� et al������������������

�6�J�G�T�G�� �K�U�� �C�� �I�T�Q�Y�K�P�I�� �T�G�C�N�K�U�C�V�K�Q�P�� �V�J�C�V�� �I�K�T�N�U�o��
�U�W�E�E�G�U�U�� �C�V�� �U�E�J�Q�Q�N�� �J�C�U�� �P�Q�V�� �T�G�F�W�E�G�F�� �V�J�G�� �Y�K�F�G��
gender imbalance in terms of progression to 
�V�J�G���V�Q�R���Q�H���E�C�T�G�G�T�U�����#�E�T�Q�U�U���V�J�G���Y�Q�T�N�F���Y�Q�O�G�P���C�T�G��
outperforming men at school and at university, 
but this superiority is not translating into 
�U�W�U�V�C�K�P�G�F�� �U�W�E�E�G�U�U�� �K�P�� �V�J�G�� �Y�Q�T�N�F�� �Q�H�� �Y�Q�T�M���� �/�G�P��
�E�Q�P�V�K�P�W�G���V�Q���Q�W�V�U�V�T�K�R���Y�Q�O�G�P���K�P���V�G�T�O�U���Q�H���U�C�N�C�T�K�G�U��
and representation at the top of management 
�U�V�T�W�E�V�W�T�G�U���
�-�W�T�K�N�Q�H�H�� et al�������������������� 

81  Franke-Ruta, G. ‘Miss education: why women’s 
success in higher education hasn’t led to more female 
leaders’, The Atlantic Magazine, April, 28 2013; see 
also Boffey, D. and Stewart, H. ‘Parents to be offered 
guide to help boost girls’ ambition’, The Observer, 2 
June 2013, 1

THE COROLLARIES OF SUCCESS  
AT SCHOOL

‘Today, women are getting 
better grades than men at 
colleges and universities … 
But somewhere between 
graduating from college and 
entering the workplace, women 
lose this advantage. One year 
after graduation, men earn, 
on average, 18% more than 
women.’
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�%�C�T�Q�N�K�P�G�� �-�K�V�E�J�G�P�G�T�� �
������������ ���������� �J�C�U�� �Y�T�K�V�V�G�P��
�C�D�Q�W�V�� �V�J�G�� �F�K�U�R�C�T�K�V�[�� �D�G�V�Y�G�G�P�� �E�Q�N�N�G�I�G�� �C�P�F��
�E�C�T�G�G�T���U�W�E�E�G�U�U��

�n�6�Q�F�C�[���� �Y�Q�O�G�P�� �C�T�G�� �I�G�V�V�K�P�I�� �D�G�V�V�G�T�� �I�T�C�F�G�U��
than men at colleges and universities … But 
�U�Q�O�G�Y�J�G�T�G���D�G�V�Y�G�G�P���I�T�C�F�W�C�V�K�P�I���H�T�Q�O���E�Q�N�N�G�I�G��
�C�P�F���G�P�V�G�T�K�P�I���V�J�G���Y�Q�T�M�R�N�C�E�G�����Y�Q�O�G�P���N�Q�U�G���V�J�K�U��
�C�F�X�C�P�V�C�I�G���� �1�P�G�� �[�G�C�T�� �C�H�V�G�T�� �I�T�C�F�W�C�V�K�Q�P���� �O�G�P��
�G�C�T�P�����Q�P���C�X�G�T�C�I�G�������������O�Q�T�G���V�J�C�P���Y�Q�O�G�P���o

Part of the reason for gendered earnings 
�F�K�U�R�C�T�K�V�K�G�U�� �K�U�� �V�J�G�� �R�C�V�V�G�T�P�� �Q�H�� �V�C�M�G���W�R�� �Q�H��
particular professions, itself traceable to 
subject choices at school and university 
�
�/�G�E�J�V�G�P�D�G�T�I���� ������������������ �)�K�T�N�U�o�� �R�G�T�U�K�U�V�G�P�V��
under-estimation of their abilities in maths 
�C�P�F���U�E�K�G�P�E�G���U�G�T�X�G�U���C�U���C���E�T�K�V�K�E�C�N���‚�N�V�G�T���T�G�I�W�N�C�V�K�P�I��
access to higher status occupations Earnings 
disparities, though, exist even at the same 
�N�G�X�G�N�U�� �K�P�� �V�J�G�� �U�C�O�G�� �R�T�Q�H�G�U�U�K�Q�P�U���� �-�K�V�E�J�G�P�G�T��
�
������������ ������ �R�Q�K�P�V�U�� �V�Q�� �T�G�U�G�C�T�E�J�� �G�X�K�F�G�P�E�G�� �V�J�C�V����
�n�Y�J�K�N�G�� �F�K�H�H�G�T�G�P�E�G�U�� �K�P�� �Q�E�E�W�R�C�V�K�Q�P�� �C�P�F�� �E�Q�N�N�G�I�G��
major choice account for some of the gender 
�Y�C�I�G�� �I�C�R���� �V�J�G�[�� �F�Q�P�o�V�� �C�E�E�Q�W�P�V�� �H�Q�T�� �C�N�N�� �Q�H�� �K�V����
About one-third of the gap … just comes 
�F�Q�Y�P���V�Q���I�G�P�F�G�T�o��

�#�� �N�Q�V�� �J�C�U�� �D�G�G�P�� �Y�T�K�V�V�G�P�� �C�D�Q�W�V�� �V�J�G�� �n�E�Q�P�‚�F�G�P�E�G��
�I�C�R�o�� �D�G�V�Y�G�G�P�� �I�G�P�F�G�T�U�� �Y�J�G�P�� �K�V�� �E�Q�O�G�U�� �V�Q��
�C�U�U�W�O�R�V�K�Q�P�U�� �C�D�Q�W�V�� �V�J�G�� �T�G�N�C�V�K�Q�P�U�J�K�R�� �D�G�V�Y�G�G�P��
ability and progression. Women, it is argued, 
�V�G�P�F���V�Q���D�G���N�G�U�U���U�G�N�H���C�U�U�W�T�G�F�����Y�J�K�E�J���K�U���U�G�N�H���N�K�O�K�V�K�P�I��
�D�G�E�C�W�U�G���n�U�W�E�E�G�U�U���E�Q�T�T�G�N�C�V�G�U���L�W�U�V���C�U���E�N�Q�U�G�N�[���Y�K�V�J��
�E�Q�P�‚�F�G�P�E�G���C�U���K�V���F�Q�G�U���Y�K�V�J���E�Q�O�R�G�V�G�P�E�G�o��83

82  https://www.thetimes.co.uk/article/maths-for-
girls-is-the-way-to-close-the-pay-gap-mqzxccl8j

83  http://www.abc.net.au/news/2017-05-28/
�E�Q�P�H�G�U�U�K�Q�P�U���Q�H���C���E�Q�P�‚�F�G�P�V���O�G�F�K�Q�E�T�G���O�C�P����������������

Aspirations and self-concept form and 
develop early on. A survey commissioned by 
Girlguiding 84���H�Q�W�P�F���V�J�C�V���V�J�G���E�Q�P�‚�F�G�P�E�G���I�C�K�P�G�F��
by girls at school is more easily eroded in later 
�[�G�C�T�U���� �������� �Q�H�� �P�K�P�G���� �C�P�F�� �������[�G�C�T���Q�N�F�� �I�K�T�N�U�� �H�G�N�V��
�V�J�G�[�� �Y�Q�W�N�F�� �J�C�X�G�� �V�J�G�� �U�C�O�G�� �E�J�C�P�E�G�� �C�U�� �D�Q�[�U�� �C�V��
succeeding in their chosen jobs. This dropped 
�V�Q�����������C�O�Q�P�I�����������V�Q���������[�G�C�T���Q�N�F�U�����C�P�F���V�Q����������
�C�O�Q�P�I�� ������ �V�Q�� �������[�G�C�T���Q�N�F�U���� �)�K�T�N�I�W�K�F�K�P�I�� �C�T�I�W�G�U��
that girls’ attitudes to themselves change as 
�V�J�G�[���D�G�E�Q�O�G���O�Q�T�G���C�Y�C�T�G���Q�H���V�J�G���D�C�T�T�K�G�T�U���H�C�E�K�P�I��
�Y�Q�O�G�P�� �K�P�� �V�J�G�� �Y�Q�T�M�R�N�C�E�G���� �4�G�U�G�C�T�E�J�� �D�[�� �1�Z�H�Q�T�F��
�7�P�K�X�G�T�U�K�V�[�o�U���%�C�T�G�G�T�U���5�G�T�X�K�E�G���E�Q�P�‚�T�O�U���V�J�C�V���U�K�Z�V�J��
form girls are more anxious than boys about 
�V�J�G�K�T�� �C�D�K�N�K�V�[�� �V�Q�� �N�C�P�F�� �C�� �I�Q�Q�F�� �L�Q�D�� �
�$�N�C�E�M�� �C�P�F��
�6�W�T�P�G�T����������������85

�5�K�G�I�J�C�T�V���
�������������Y�T�K�V�G�U���V�J�C�V���Y�J�G�T�G���I�K�T�N�U���T�G�R�Q�T�V��
feeling deterred from pursuing a subject 
�Q�T�� �E�C�T�G�G�T���� �K�V�� �E�Q�O�G�U�� �F�Q�Y�P�� �V�Q�� �R�G�T�E�G�R�V�K�Q�P�U��
of discrimination resulting from social 
�E�Q�P�F�K�V�K�Q�P�K�P�I���� �'�N�C�K�P�G�� �9�G�N�V�G�T�Q�V�J�� �
������������ �J�C�U��
�Y�T�K�V�V�G�P�� �C�D�Q�W�V�� �J�G�T�� �G�Z�R�G�T�K�G�P�E�G�� �Q�H�� �K�O�R�Q�U�V�G�T��
�U�[�P�F�T�Q�O�G���� �T�G�I�W�N�C�T�N�[�� �H�G�G�N�K�P�I�� �V�J�C�V�� �U�J�G�� �Y�C�U�P�o�V��
�G�P�Q�W�I�J�����P�Q�V�Y�K�V�J�U�V�C�P�F�K�P�I���E�Q�P�U�K�F�G�T�C�D�N�G���E�C�T�G�G�T��
success.

A case can be made that success at school 
might actually help create the conditions for less 
�G�H�H�G�E�V�K�X�G���R�G�T�H�Q�T�O�C�P�E�G���C�V���Y�Q�T�M�����)�C�T�C�P�E�G���(�T�C�P�M�G��
Ruta86���C�T�I�W�G�U���V�J�C�V�����n���������V�J�G���D�G�J�C�X�K�Q�W�T�U���V�J�C�V���U�E�J�Q�Q�N��
�T�G�Y�C�T�F�U���s���U�V�W�F�[�K�P�I�����E�C�T�G�H�W�N���R�T�G�R�C�T�C�V�K�Q�P�����R�C�V�K�G�P�V��
climbing from one level to the next – seem 
�V�Q�� �I�K�X�G�� �Y�Q�O�G�P�� �C�P�� �C�F�X�C�P�V�C�I�G�� �C�E�C�F�G�O�K�E�C�N�N�[����
judging by the fact that they get higher grades 
�V�J�C�P�� �O�G�P�� �F�Q�� �������� �[�G�V�� �������� �Q�W�V�� �K�P�� �V�J�G�� �Y�Q�T�M�� �Y�Q�T�N�F����
people hire and promote based on personality 
�C�U�� �O�W�E�J�� �C�U�� �Q�P�� �H�Q�T�O�C�N�� �S�W�C�N�K�‚�E�C�V�K�Q�P�U���� �C�P�F�� �X�G�T�[��
�Q�H�V�G�P���P�G�V�Y�Q�T�M�K�P�I���E�C�P���V�T�W�O�R���I�T�K�P�F�K�P�I���C�Y�C�[���o��

84�� ���n�)�K�T�N�U���N�G�U�U���E�Q�P�‚�F�G�P�V���C�U���V�J�G�[���I�T�Q�Y���Q�N�F�G�T�����U�C�[�U��
Girlguiding’, BBC news:  http://www.bbc.co.uk/news/
education-36869186; full report at: https://www.
girlguiding.org.uk/globalassets/docs-and-resources/
research-and-campaigns/girls-attitudes-survey-2016.
pdf

85  https://www.tes.com/news/school-news/
breaking-news/sixth-form-girls-are-far-more-anxious-
about-career-prospects-boys

86  Franke-Ruta, G. op cit.; see also Lisa Damour 
‘Why girls beat boys at school and lose to them at the 
�Q�H�‚�E�G�o�����0�G�Y���;�Q�T�M���6�K�O�G�U���������(�G�D�T�W�C�T�[����������

�&�K�R�T�G�V�G�� �C�P�F�� �$�W�E�J�O�C�P�P�� �
������������ �Q�D�U�G�T�X�G�� �V�J�C�V��
�n�I�K�T�N�U�� �F�G�T�K�X�G�� �O�Q�T�G�� �K�P�V�T�K�P�U�K�E�� �I�T�C�V�K�‚�E�C�V�K�Q�P�� �H�T�Q�O��
�R�G�T�H�Q�T�O�K�P�I�� �Y�G�N�N�� �Q�P�� �C�� �F�C�[�� �V�Q�� �F�C�[�� �D�C�U�K�U���� �C��
crucial advantage in the learning process’; yet 
�C�E�E�Q�T�F�K�P�I�� �V�Q�� �,�Q�J�P�U�Q�P�� �C�P�F�� �/�Q�J�T87���� �n�V�J�G�� �X�G�T�[��
�U�M�K�N�N�U�� �V�J�C�V�� �R�T�Q�R�G�N�� �Y�Q�O�G�P�� �V�Q�� �V�J�G�� �V�Q�R�� �Q�H�� �V�J�G��
�E�N�C�U�U�T�Q�Q�O�� �C�T�G�� �G�C�T�P�K�P�I�� �W�U�� �O�K�F�F�N�G���Q�H���V�J�G���R�C�E�M��
�O�C�T�M�U�� �K�P�� �V�J�G�� �Y�Q�T�M�R�N�C�E�G���o�� �&�G�E�C�F�G�U�� �Q�H�� �H�G�O�C�N�G��
over-achievement in academic terms have 
not resulted in a substantial closure of the 
�n�E�Q�P�‚�F�G�P�E�G���I�C�R�o��88

�6�J�G�T�G�� �K�U�� �C�� �R�Q�U�U�K�D�N�G�� �N�K�P�M�� �D�G�V�Y�G�G�P�� �I�K�T�N�U��
being over-praised at school and later 
�W�P�F�G�T�R�G�T�H�Q�T�O�C�P�E�G�� �C�V�� �Y�Q�T�M���� �6�J�G�T�G�� �K�U�� �U�Q�O�G��
�G�X�K�F�G�P�E�G�� �V�J�C�V�� �V�G�C�E�J�G�T�U�� �I�K�X�G�� �K�P�ƒ�C�V�G�F�� �I�T�C�F�G�U��
in recognition, not just of achievement, but 
also of attitude and classroom characteristics 
�
�/�C�V�G�L�W���C�P�F���5�O�K�V�J�������������������/�G�E�J�V�G�P�D�G�T�I���
������������
�U�Q�W�I�J�V�� �V�Q�� �F�G�X�G�N�Q�R�� �C�� �W�P�K�‚�G�F�� �G�Z�R�N�C�P�C�V�K�Q�P�� �H�Q�T��
�V�J�T�G�G�� �T�G�N�C�V�G�F�� �R�J�G�P�Q�O�G�P�C���� �V�G�U�V�� �U�E�Q�T�G�U�� �C�P�F��
grades at school; subject choice at university 
�C�P�F���G�C�T�P�K�P�I�U���C�V���Y�Q�T�M����

�6�J�K�U�� �T�C�K�U�G�U�� �C�P�� �C�Y�M�Y�C�T�F�� �S�W�G�U�V�K�Q�P���� �C�T�G�� �Y�G��
�F�Q�K�P�I�� �I�K�T�N�U�� �C�� �N�Q�P�I���V�G�T�O�� �F�K�U�U�G�T�X�K�E�G�� �D�[�� �F�G�‚�P�K�P�I��
their performance in terms of their compliance 
�V�Q�� �V�J�G�� �G�Z�R�G�E�V�C�V�K�Q�P�U�� �Q�H�� �D�G�J�C�X�K�Q�W�T�� �C�P�F�� �Y�Q�T�M��
�R�C�V�V�G�T�P�U�� �V�J�C�V�� �T�G�ƒ�G�E�V���� �T�G�K�P�H�Q�T�E�G�� �C�P�F�� �T�G�R�T�Q�F�W�E�G��
�F�K�H�H�G�T�G�P�E�G�U���D�G�V�Y�G�G�P���V�J�G���I�G�P�F�G�T�U�!89

�+�P�U�R�G�E�V�K�Q�P�� �T�G�R�Q�T�V�U�� �Q�P�� �I�K�T�N�U�o�� �U�E�J�Q�Q�N�U�� �D�G�V�T�C�[��
�I�G�P�F�G�T�G�F�� �L�W�F�I�G�O�G�P�V�U�� �Y�J�G�P�� �V�J�G�[�� �E�Q�O�O�G�P�F��
girls’ manners and politeness, and even the 
�P�G�C�V�P�G�U�U���Q�H���V�J�G�K�T���Y�Q�T�M�����K�P���V�G�T�O�U���V�J�C�V���Y�Q�W�N�F���D�G��
unusual if applied to boys. As testing in schools 
�D�G�E�Q�O�G�U�� �G�X�G�T�� �O�Q�T�G�� �U�V�C�P�F�C�T�F�K�U�G�F�� �C�P�F�� �V�K�E�M��
�D�Q�Z���K�P���H�Q�T�O�����C�T�G���Y�G���K�P�C�F�X�G�T�V�G�P�V�N�[���G�P�E�Q�W�T�C�I�K�P�I��
girls in their typically more measured, step-
�Y�K�U�G���C�R�R�T�Q�C�E�J���V�Q���V�C�U�M�U�!���9�J�G�P���Y�G���I�K�X�G���J�K�I�J�G�T��

87  Johnson, W. and Mohr, T. ‘Women need 
to realise work isn’t school’, Harvard Business 
Review Blog, 11 January 2013: http://blogs.hbr.org/
cs/2013/01/women_need_to_realize_work_isnt_schol.
html

88�� ���-�C�[�����-�����C�P�F���5�J�K�R�O�C�P�����%�����n�6�J�G���E�Q�P�‚�F�G�P�E�G��
gap’, The Atlantic Magazine, May 2014: http://www.
theatlantic.com/magazine/archive/2014/05/the-
�E�Q�P�‚�F�G�P�E�G���I�C�R����������������

89  Stannard, K. ‘A woman’s place is in the 
boardrooom’, TES, 19 July 2013, 26-27

A lot has been written about the 
‘con�dence gap’ between genders 
when it comes to assumptions 
about the relationship between 
ability and progression

�O�C�T�M�U�� �V�Q�� �G�U�U�C�[�U�� �V�J�C�V�� �U�J�Q�Y�� �D�C�N�C�P�E�G�� �C�P�F�� �G�S�W�C�N��
�Y�G�K�I�J�V�K�P�I�� �V�Q�� �C�T�I�W�O�G�P�V�U���� �C�P�F�� �R�N�C�E�G�� �N�C�W�T�G�N�U��
�Q�P�� �V�J�G�� �J�G�C�F�U�� �Q�H�� �V�J�Q�U�G�� �Y�J�Q�� �U�J�K�P�G�� �K�P�� �U�G�V���R�K�G�E�G��
performances, recitations and productions, are 
�Y�G���P�Q�V���U�G�V�V�K�P�I���V�J�G�O���W�R���V�Q���H�C�K�N���Y�J�G�P���V�J�G�[���E�Q�O�G���W�R��
against spontaneous, competitive, combative 
�U�K�V�W�C�V�K�Q�P�U�� �U�W�E�J�� �C�U�� �R�T�G�X�C�K�N�� �K�P�� �K�P�V�G�T�X�K�G�Y�U�� �H�Q�T��
�U�G�N�G�E�V�K�X�G���W�P�K�X�G�T�U�K�V�K�G�U���C�P�F���H�Q�T���L�Q�D�U�!����

�6�J�G�� �U�W�I�I�G�U�V�K�Q�P�� �K�U�� �V�J�C�V�� �U�E�J�Q�Q�N�U�� �T�K�U�M�� �Q�X�G�T��
�R�T�C�K�U�K�P�I���C�P�F���W�P�F�G�T�Y�T�K�V�K�P�I���E�Q�O�R�N�K�C�P�V���D�G�J�C�X�K�Q�W�T��
�K�P���I�K�T�N�U�����6�Q���E�Q�W�P�V�G�T�C�E�V���V�J�K�U�����,�Q�J�P�U�Q�P���C�P�F���/�Q�J�T������

�T�G�E�Q�O�O�G�P�F���‚�X�G���M�G�[���Y�C�[�U���Q�H���U�W�D�X�G�T�V�K�P�I���I�G�P�F�G�T��
�U�V�G�T�G�Q�V�[�R�G�U��

���Q �����ˆ�}�Õ�À�i���œ�Õ�Ì���…�œ�Ü���Ì�œ���V�…�>�•�•�i�˜�}�i�É�ˆ�˜�y�Õ�i�˜�V�i��
authority

���Q  Prepare, but also learn to improvise

���Q  Find effective forms of self-promotion

���Q  Welcome a less-prescribed career 
path

���Q  Go for being respected, not just liked.

�6�J�K�U�� �C�R�R�T�Q�C�E�J�� �J�C�U�� �D�G�G�P�� �ƒ�G�U�J�G�F�� �Q�W�V�� �K�P�� �V�J�G��
�9�Q�O�G�P�o�U���5�E�J�Q�Q�N���V�Q���9�Q�T�M���)�W�K�F�G�����D�[���6�C�T�C���/�Q�J�T92, 
�C�P�F�� �K�P�� �J�G�T�� �D�Q�Q�M���� �2�N�C�[�K�P�I�� �$�K�I�� �
�/�Q�J�T���� �������������� �+�P�� �C��
�O�Q�T�G���R�Q�R�W�N�K�U�V���X�G�K�P�����,�Q�[���$�C�N�O�C���
�������������G�P�E�Q�W�T�C�I�G�U��
�I�K�T�N�U���V�Q���D�C�N�C�P�E�G���V�J�G�K�T���K�P�P�G�T���p�I�Q�Q�F���I�K�T�N�q���Y�K�V�J���V�J�G�K�T��
�K�P�P�G�T�� �p�F�K�X�C�q���� �Y�J�K�N�G�� �4�G�U�J�O�C�� �5�C�W�L�C�P�K�
������������ �E�C�N�N�U��
�Q�P���I�K�T�N�U���V�Q���Y�Q�T�M���C�V���D�G�K�P�I���n�D�T�C�X�G���P�Q�V���R�G�T�H�G�E�V�o�����#��
�T�G�E�G�P�V���D�Q�Q�M���U�C�[�U���C�U���O�W�E�J���K�P���K�V�U���V�K�V�N�G���s���7�P�V�C�O�G�F����
�5�V�Q�R�� �2�N�G�C�U�K�P�I���� �5�V�C�T�V�� �.�K�X�K�P�I�� �
�&�Q�[�N�G���� �������������� �5�W�E�J��
�C�P�� �C�R�R�T�Q�C�E�J�� �K�U�� �V�C�M�G�P�� �H�W�T�V�J�G�T�� �D�[�� �5�C�N�N�[�� �0�W�C�O�C�J����
�Y�J�Q�� �C�T�I�W�G�U�� �V�J�C�V�� �V�G�C�E�J�K�P�I�� �I�K�T�N�U�� �O�W�U�V�� �K�P�X�Q�N�X�G��
�H�Q�E�W�U�K�P�I���Q�P���F�G�X�G�N�Q�R�K�P�I���p�C�E�J�K�G�X�G�O�G�P�V���Q�T�K�G�P�V�G�F��
�K�F�G�P�V�K�V�K�G�U�q���� �P�C�O�G�N�[�� �K�P�E�T�G�C�U�K�P�I�� �E�Q�P�‚�F�G�P�E�G����
�F�G�X�G�N�Q�R�K�P�I���U�V�T�C�V�G�I�K�G�U���H�Q�T���F�G�C�N�K�P�I���Y�K�V�J���Q�D�U�V�C�E�N�G�U����
�C�P�F�� �C�� �Y�K�N�N�K�P�I�P�G�U�U�� �V�Q�� �V�T�C�P�U�I�T�G�U�U�� �V�J�G�O���� �6�J�K�U�� �K�U�� �C��
deliberately gender-conscious agenda.

90  See ‘The perils of being little miss perfect’, 
Daily Telegraph 17/08/17, pages 19-20

91  Johnson, W. and Mohr, T. ‘Women need 
to realise work isn’t school’, Harvard Business 
Review Blog, 11 January 2013: http://blogs.hbr.org/
cs/2013/01/women_need_to_realize_work_isnt_schol.
html

92  The Women’s School to Work Guide: http://
www.taramohr.com/gettheguide/
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�/�C�T�K�U�C�� �2�Q�T�I�G�U�� �K�U�� �V�J�G�� �J�G�C�F�� �Q�H�� �C�P�� �C�N�N���I�K�T�N�U��
school near Philadelphia – after service as a 
�P�C�X�[���R�K�N�Q�V���C�P�F���C�V���V�J�G���9�J�K�V�G���*�Q�W�U�G���K�P���P�C�V�K�Q�P�C�N��
�U�G�E�W�T�K�V�[���� �5�J�G�� �J�C�U�� �K�F�G�P�V�K�‚�G�F�� �E�Q�T�G�� �E�J�C�T�C�E�V�G�T��
traits that should be nurtured so that girls 
�F�G�X�G�N�Q�R�� �E�T�W�E�K�C�N�� �U�M�K�N�N�U�� �H�Q�T�� �V�J�G�� �O�Q�F�G�T�P���� �I�N�Q�D�C�N��
�Y�Q�T�N�F�����)�K�T�N�U���O�W�U�V���U�V�C�P�F���W�R���H�Q�T���V�J�G�O�U�G�N�X�G�U���C�P�F��
�C�U�M�� �H�Q�T�� �Y�J�C�V�� �V�J�G�[�� �P�G�G�F�� �C�P�F�� �Y�C�P�V���� �V�J�G�[�� �O�W�U�V��
�T�G�C�N�K�\�G�� �V�J�C�V�� �E�Q�O�R�G�V�K�V�K�Q�P�� �E�C�P�� �D�G�� �C�� �J�G�C�N�V�J�[��
�G�P�F�G�C�X�Q�W�T���C�P�F���V�Q���P�Q�V���D�G�N�K�V�V�N�G���V�J�G�K�T���Q�Y�P���U�M�K�N�N�U��
for fear of upsetting others; they should be 
encouraged to use and expand their natural 
collaborative problem-solving abilities and 
�D�G���C�Y�C�T�G���Q�H���V�J�G���X�C�N�W�G���Q�H���G�O�R�C�V�J�[�����V�J�G�[���O�W�U�V��
�D�G���C�D�N�G���V�Q���C�F�C�R�V���V�Q���C���Y�K�F�G���X�C�T�K�G�V�[���Q�H���T�C�R�K�F�N�[��
�E�J�C�P�I�K�P�I���E�K�T�E�W�O�U�V�C�P�E�G�U���
�2�Q�T�I�G�U����������������

There is evidence that these strategies are 
�O�Q�T�G�� �G�H�H�G�E�V�K�X�G�� �Y�J�G�P�� �U�E�J�Q�Q�N�K�P�I�� �V�C�M�G�U�� �R�N�C�E�G��
�K�P�� �U�K�P�I�N�G���U�G�Z�� �U�G�V�V�K�P�I�U���� �6�C�T�C�� �%�J�T�K�U�V�K�G�� �-�K�P�U�G�[����
�R�T�K�P�E�K�R�C�N�� �Q�H�� �V�J�G�� �*�G�Y�K�V�V�� �5�E�J�Q�Q�N���� �0�G�Y�� �;�Q�T�M����
�J�C�F�� �R�T�G�X�K�Q�W�U�N�[�� �D�G�G�P�� �F�G�C�P�� �C�V�� �2�T�K�P�E�G�V�Q�P����
she has observed that after entering the 
�W�P�K�X�G�T�U�K�V�[���� �Y�Q�O�G�P�o�U�� �E�Q�P�‚�F�G�P�E�G�� �I�G�P�G�T�C�N�N�[��
�H�G�N�N�� �s�� �Y�K�V�J�� �V�Y�Q�� �G�Z�E�G�R�V�K�Q�P�U���� �H�G�O�C�N�G�� �C�V�J�N�G�V�G�U����
�C�P�F�� �Y�Q�O�G�P�� �Y�J�Q�� �J�C�F�� �D�G�G�P�� �C�V�� �U�K�P�I�N�G���U�G�Z��
schools.93�� �.�G�G�� �C�P�F�� �/�C�T�M�U�� �
������������ �W�P�F�G�T�V�Q�Q�M�� �C��
�N�Q�P�I�K�V�W�F�K�P�C�N�� �U�V�W�F�[�� �Q�H�� �U�V�W�F�G�P�V�U�� �Y�J�Q�� �T�G�C�E�J�G�F��
�V�J�G�K�T���E�Q�N�N�G�I�G���U�G�P�K�Q�T���[�G�C�T���K�P���������������6�J�G�[���H�Q�W�P�F��
that the single-sex educational experience 
produced sustained advantages in terms of 
raised academic aspirations, enhanced self-
concept, and reduced propensity to gender-
�T�Q�N�G�� �U�V�G�T�G�Q�V�[�R�K�P�I���� �6�J�K�U�� �J�C�U�� �D�G�G�P�� �E�Q�P�‚�T�O�G�F��
�D�[�� �C�� �U�V�W�F�[�� �K�P�� �#�W�U�V�T�C�N�K�C���� �I�K�T�N�U�o�� �E�Q�P�‚�F�G�P�E�G��
�V�G�P�F�U�� �V�Q�� �H�C�N�N�� �D�G�N�Q�Y�� �D�Q�[�U�� �H�T�Q�O�� �C�T�Q�W�P�F�� �C�I�G�� ������
and persists into old age. But girls at single-
�U�G�Z�� �U�E�J�Q�Q�N�U�� �D�W�E�M���V�J�K�U�� �V�T�G�P�F���� �P�Q�� �F�K�H�H�G�T�G�P�E�G�� �K�P��
�U�G�N�H���E�Q�P�‚�F�G�P�E�G���Y�C�U���H�Q�W�P�F���D�G�V�Y�G�G�P���D�Q�[�U���C�P�F��
�I�K�T�N�U�� �Y�J�Q�� �J�C�F�� �D�G�G�P�� �G�F�W�E�C�V�G�F�� �K�P�� �U�K�P�I�N�G���U�G�Z��
contexts  94���
�(�K�V�\�U�K�O�O�Q�P�U�� et al����������������

 

93  Comments made by Tara Christie Kinsey at the 
annual conference of the National Coalition of Girls’ 
Schools, New York City, February 2016

94�� ���n�)�K�T�N�U���O�C�V�E�J���D�Q�[�U���K�P���E�Q�P�‚�F�G�P�E�G���C�V���U�K�P�I�N�G���U�G�Z��
�U�E�J�Q�Q�N�U�����U�V�W�F�[���‚�P�F�U�o�����5�[�F�P�G�[���/�Q�T�P�K�P�I���*�G�T�C�N�F����������
January 2019. Available at: https://www.smh.com.au/
�G�F�W�E�C�V�K�Q�P���I�K�T�N�U���O�C�V�E�J���D�Q�[�U���K�P���E�Q�P�‚�F�G�P�E�G���C�V���U�K�P�I�N�G��
�U�G�Z���U�E�J�Q�Q�N�U���U�V�W�F�[���‚�P�F�U���������������������R�����S�P�Q���J�V�O�N

�%�C�T�K�P�E�K�� �C�P�F�� �9�Q�P�I�� �
������������ �H�Q�W�P�F�� �V�J�C�V�� �[�Q�W�P�I��
people tend typically to be more supportive of 
�I�G�P�F�G�T���G�S�W�C�N�K�V�[���V�J�C�P���V�J�G�K�T���G�N�F�G�T�U�����D�W�V���Q�H�V�G�P���N�C�E�M��
�V�J�G���U�M�K�N�N�U���V�Q���T�G�C�N�K�U�G���V�J�Q�U�G���K�F�G�C�N�U�����6�J�G�[���C�T�I�W�G���V�J�G��
need for students to be taught the history of 
gender relations, and for schools to equip them 
�Y�K�V�J�� �V�J�G�� �C�R�R�T�Q�R�T�K�C�V�G�� �V�Q�Q�N�U�� �H�Q�T�� �W�P�F�G�T�U�V�C�P�F�K�P�I��
�C�P�F���C�E�V�K�Q�P�����V�J�T�Q�W�I�J���C�P���C�Y�C�T�G�P�G�U�U���Q�H���E�K�X�K�N���T�K�I�J�V�U��

�5�G�E�Q�P�F���� �U�Q�O�G�� �J�C�X�G�� �S�W�G�U�V�K�Q�P�G�F�� �Y�J�G�V�J�G�T��
girls should be encouraged to adopt the 
�n�O�C�U�E�W�N�K�P�G�o���V�T�C�K�V�U���Q�H���E�Q�O�R�G�V�K�V�K�X�G�P�G�U�U�����C�O�D�K�V�K�Q�P��
and drive, rather than being encouraged to 
�S�W�G�U�V�K�Q�P���C�P�F���E�J�C�N�N�G�P�I�G���V�J�G���J�G�I�G�O�Q�P�K�E���R�Q�Y�G�T��
�Q�H�� �V�J�Q�U�G�� �X�G�T�[�� �V�T�C�K�V�U���� �X�C�N�W�G�U�� �C�P�F�� �R�T�C�E�V�K�E�G�U�� �
�E�H����
�(�T�C�P�E�K�U���C�P�F���5�M�G�N�V�Q�P�������������������$�W�V���V�J�G�T�G���C�T�G���U�V�T�Q�P�I��
�X�Q�K�E�G�U���U�R�G�C�M�K�P�I���W�R���K�P���H�C�X�Q�W�T���Q�H���U�E�J�Q�Q�N�U���Y�Q�T�M�K�P�I��
�R�W�T�R�Q�U�G�H�W�N�N�[���V�Q���K�P�E�T�G�C�U�G���Y�Q�O�G�P�o�U���U�G�N�H���C�U�U�W�T�C�P�E�G��
and assertiveness, thereby enabling them to 
�C�U�R�K�T�G�� �V�Q�� �C�P�F�� �V�J�G�P�� �U�G�E�W�T�G�� �C�� �Y�K�F�G�T�� �T�C�P�I�G�� �Q�H��
�R�T�G�U�V�K�I�G���Q�E�E�W�R�C�V�K�Q�P�U���
�$�N�C�E�M���C�P�F���6�W�T�P�G�T������������������

�+�P�� �C�� �D�C�E�M���J�C�P�F�G�F�� �E�Q�O�R�N�K�O�G�P�V���� �L�Q�W�T�P�C�N�K�U�V��
�5�W�U�K�G�� �/�G�U�W�T�G�� �Q�D�U�G�T�X�G�F�� �V�J�C�V���� �n�Y�G�K�T�F�N�[���� �C�V��
an all-girls’ school, stereotypes aren’t 
�U�Q�O�G�V�J�K�P�I���[�Q�W���P�G�G�F���V�Q���Y�Q�T�T�[���C�D�Q�W�V���D�G�E�C�W�U�G��
everyone is an individual’96���� �$�W�V�� �Y�J�[�� �W�U�G�� �V�J�G��
�Y�Q�T�F�� �n�Y�G�K�T�F�N�[�o�� �V�Q�� �F�G�U�E�T�K�D�G�� �C�� �E�Q�O�O�Q�P���U�G�P�U�G��
�E�Q�T�T�G�N�C�V�K�Q�P�!���+�V���O�C�M�G�U���R�G�T�H�G�E�V���U�G�P�U�G���V�Q���G�S�W�C�V�G��
�C�N�N���I�K�T�N�U�o�� �U�G�V�V�K�P�I�U�� �Y�K�V�J�� �V�J�G�� �F�K�U�T�W�R�V�K�Q�P�� �Q�H��
�U�V�G�T�G�Q�V�[�R�G�U�����D�G�E�C�W�U�G���Y�J�K�N�G���G�S�W�C�N�K�V�[���C�K�O�U���C�T�G��
not unrealisable in a co-ed context, they are 
�O�Q�T�G�� �U�V�T�C�K�I�J�V�H�Q�T�Y�C�T�F�N�[�� �C�E�J�K�G�X�G�F�� �K�P�� �C�� �U�K�P�I�N�G��
sex setting – a point made forcibly in a study 
�Q�H���U�Q�O�G���+�E�G�N�C�P�F�K�E���U�E�J�Q�Q�N�U���Y�J�G�T�G���G�N�G�O�G�P�V�C�T�[��
age students are taught in single-sex settings 
�H�Q�T�� �O�W�E�J�� �Q�H�� �V�J�G�� �F�C�[���� �U�V�W�F�G�P�V�U�� �Y�J�Q�� �J�C�F��
�C�V�V�G�P�F�G�F���V�J�G���U�E�J�Q�Q�N�U���J�C�F���n�K�P�E�T�G�C�U�G�F���I�G�P�F�G�T��
�G�S�W�C�N�K�V�[���C�Y�C�T�G�P�G�U�U�o�����K�P�E�N�W�F�K�P�I���V�J�G���E�Q�P�X�K�E�V�K�Q�P��
that parents should bear equal responsibility 
for family- and home-related duties 97.

96  https://inews.co.uk/opinion/comment/
meghan-markle-all-girls-school-australia-tour-
empowering/

97  https://www.nbcnews.com/news/world/
iceland-s-answer-gender-equality-compensate-
differences-between-boys-girls-n912606

A study commissioned by the Girls’ Schools 
�#�U�U�Q�E�K�C�V�K�Q�P�� �H�Q�W�P�F�� �V�J�C�V�� �I�K�T�N�U�� �Y�J�Q�� �C�V�V�G�P�F��
single-sex schools are generally more 
�E�Q�P�‚�F�G�P�V�� �C�P�F�� �G�O�Q�V�K�Q�P�C�N�N�[�� �K�P�� �E�Q�P�V�T�Q�N�� �V�J�C�P��
girls attending state and independent 
�E�Q�G�F�W�E�C�V�K�Q�P�C�N�� �U�E�J�Q�Q�N�U���� �#�3�4�� �+�P�V�G�T�P�C�V�K�Q�P�C�N�o�U��
�n�O�G�P�V�C�N�� �V�Q�W�I�J�P�G�U�U�o�� �T�G�U�G�C�T�E�J�� �C�N�U�Q�� �K�P�F�K�E�C�V�G�F��
�V�J�C�V�� �V�J�G�� �%�1�8�+�&�� �R�C�P�F�G�O�K�E�� �O�C�[�� �J�C�X�G��
exacerbated gaps and differences that 
�C�N�T�G�C�F�[���G�Z�K�U�V���D�G�V�Y�G�G�P���U�V�W�F�G�P�V�U�����Y�K�V�J���I�K�T�N�U���Y�J�Q��
are mentally tougher having an advantage in 
�F�G�C�N�K�P�I�� �Y�K�V�J�� �V�J�G�� �R�C�P�F�G�O�K�E�� �E�Q�O�R�C�T�G�F�� �Y�K�V�J��
�I�K�T�N�U�� �Y�J�Q�� �F�G�O�Q�P�U�V�T�C�V�G�� �N�G�U�U�� �E�Q�P�‚�F�G�P�E�G�� �C�P�F��
emotional control. 95

Across GDST schools, there is a strong 
focus on challenging the stereotype of the 
�T�K�U�M���C�X�G�T�U�G���� �Q�X�G�T���E�C�W�V�K�Q�W�U���� �O�G�V�K�E�W�N�Q�W�U�N�[��
�R�T�G�R�C�T�G�F�� �R�W�R�K�N�� �Y�J�Q�� �G�Z�E�G�N�U�� �K�P�� �U�G�V���R�K�G�E�G��
�U�K�V�W�C�V�K�Q�P�U�����D�W�V���Y�J�Q���H�K�P�F�U���J�G�T�U�G�N�H���Q�P���V�J�G���D�C�E�M��
�H�Q�Q�V���Y�J�G�P���H�C�E�G�F���Y�K�V�J���V�J�G���E�J�C�N�N�G�P�I�G�U���K�P�V�T�K�P�U�K�E��
�V�Q���F�G�D�C�V�G�U���C�P�F���K�P�V�G�T�X�K�G�Y�U�����5�E�J�Q�Q�N�U���V�G�C�E�J���V�J�G��
educative and experiential value of failure; 
they have encouraged girls to celebrate 
�U�W�E�E�G�U�U�G�U���C�P�F���n�D�N�Q�Y���V�J�G�K�T���Q�Y�P���V�T�W�O�R�G�V�o�����C�P�F��
coached them to develop techniques that 
lie at the heart of improvisation and stand-
up comedy.

There are three crucial considerations 
here:

�(�K�T�U�V���� �C�� �D�C�N�C�P�E�G�� �J�C�U�� �V�Q�� �D�G�� �U�V�T�W�E�M�� �D�G�V�Y�G�G�P��
�U�J�Q�Y�K�P�I�� �I�K�T�N�U�� �V�J�C�V�� �C�N�N�� �Q�R�V�K�Q�P�U�� �C�T�G�� �Q�R�G�P����
encouraging them to be aspirational, and 
challenging gender stereotypes on the 
�Q�P�G�� �J�C�P�F���� �Y�J�K�N�G���� �Q�P�� �V�J�G�� �Q�V�J�G�T���� �I�K�X�K�P�I�� �V�J�G�O��
�V�J�G�� �U�M�K�N�N�U�� �Q�H�� �T�G�U�K�N�K�G�P�E�G�� �T�G�S�W�K�T�G�F�� �V�Q�� �F�G�C�N�� �Y�K�V�J��
�U�K�V�W�C�V�K�Q�P�U�� �Y�J�G�T�G�� �V�J�G�[�� �E�Q�O�G�� �W�R�� �C�I�C�K�P�U�V��
stereotyping, unfairness and inequality. As 
�)�T�C�H�H���
������������ �������� �O�C�M�G�U���E�N�G�C�T�����n�+�V���K�U���C���E�J�C�N�N�G�P�I�G��
�V�Q�� �E�Q�P�E�G�R�V�W�C�N�K�U�G�� �C�� �R�G�F�C�I�Q�I�[�� �H�Q�T�� �I�K�T�N�U�� �Y�K�V�J��
its implicit dramatisation of difference in 
order to deconstruct constraints of gender 
stereotypes.’ 

95  https://gsa.uk.com/2021/06/new-research-
indicates-girls-who-attend-girls-schools-are-more-
�E�Q�P�‚�F�G�P�V���C�P�F���V�J�G�K�T���J�G�C�F���V�G�C�E�J�G�T�U���C�T�G���J�K�I�J�N�[���T�G�U�K�N�K�G�P�V��

�+�P�� �C�� �[�G�C�T���N�Q�P�I�� �U�V�W�F�[�� �E�Q�P�F�W�E�V�G�F�� �K�P�� �5�K�P�I�N�G��
�)�G�P�F�G�T�� �+�P�K�V�K�C�V�K�X�G�� �
�5�)�+���� �E�N�C�U�U�G�U�� �K�P�� �Q�V�J�G�T�Y�K�U�G��
co-ed schools, Sandra Schmidt found that 
single-sex classrooms do not reinforce a rigid 
dichotomy of male and female gender traits. 
�5�Q�E�K�C�N���ƒ�W�K�F�K�V�[���Y�K�V�J�K�P���V�J�G�U�G���U�Q�E�K�C�N���U�R�C�E�G�U���V�G�P�F�U��
�V�Q�� �F�K�U�T�W�R�V�� �C�P�[�� �
�K�P�C�F�X�G�T�V�G�P�V���� �U�V�G�T�G�Q�V�[�R�K�E�C�N��
�I�G�P�F�G�T���P�Q�T�O���C�P�F���V�J�G���H�T�G�G�F�Q�O���Q�H���C���U�R�C�E�G���‚�N�N�G�F��
�Y�K�V�J�� �U�C�O�G���U�G�Z�� �p�D�Q�F�K�G�U�q�� �C�N�N�Q�Y�U�� �U�V�W�F�G�P�V�U�� �V�Q��
�R�G�T�H�Q�T�O�� �V�J�G�K�T�� �I�G�P�F�G�T�� �K�P�� �C�P�[�� �Y�C�[�� �V�J�G�[�� �E�J�Q�Q�U�G��
�
�5�E�J�O�K�F�V������������������

�6�Q�� �V�J�Q�U�G�� �
�O�Q�U�V�N�[���� �K�V�� �J�C�U�� �V�Q�� �D�G�� �U�C�K�F���� �O�G�P����
�Y�J�Q�� �Y�Q�W�N�F�� �C�T�I�W�G�� �V�J�C�V�� �I�G�P�F�G�T�� �G�S�W�C�N�K�V�[�� �J�C�U��
been achieved, it is necessary to assert the 
persistence of deep-seated misogyny laid bare 
�D�[�� �/�C�P�P�G�� �
�������������� �+�V�� �K�U�� �C�Y�C�T�G�P�G�U�U�� �Q�H�� �V�J�K�U�� �V�J�C�V��
�U�G�G�O�U���V�Q���D�G���T�G�ƒ�G�E�V�G�F���K�P���I�K�T�N�U�o���T�G�V�K�E�G�P�E�G���C�D�Q�W�V��
�C�U�R�K�T�K�P�I�� �V�Q�Y�C�T�F�U�� �N�G�C�F�G�T�U�J�K�R�� �T�Q�N�G�U���� �2�C�W�N�G�� �C�P�F��
�;�G�N�K�P�� �
���������C���� ���������D���� �T�G�R�Q�T�V�� �E�Q�P�E�G�T�P�U�� �C�D�Q�W�V��
�V�J�G�� �Y�C�[�� �V�J�C�V�� �H�G�O�C�N�G�� �N�G�C�F�G�T�U�� �C�T�G�� �W�P�F�G�T�O�K�P�G�F��
through social media.

�6�J�K�U�� �N�G�C�F�U�� �V�Q�� �V�J�G�� �V�J�K�T�F�� �E�Q�P�U�K�F�G�T�C�V�K�Q�P���� �.�5�'��
�C�E�C�F�G�O�K�E�� �5�J�C�P�K�� �1�T�I�C�F�� �J�C�U�� �Y�C�T�P�G�F�� �C�I�C�K�P�U�V��
the assumption, implicit in some renderings of 
�H�G�O�C�N�G�� �n�E�Q�P�‚�F�G�P�E�G�� �E�W�N�V�W�T�G�o���� �V�J�C�V�� �K�V�� �K�U�� �Y�Q�O�G�P�o�U��
�Q�Y�P���R�U�[�E�J�Q�N�Q�I�K�E�C�N���D�N�Q�E�M�U���V�J�C�V���J�Q�N�F���V�J�G�O���D�C�E�M����
�1�T�I�C�F���K�P�U�K�U�V�U���V�J�C�V���V�J�G���U�R�Q�V�N�K�I�J�V���U�J�Q�W�N�F���K�P�U�V�G�C�F��
�D�G���Q�P���G�P�V�T�G�P�E�J�G�F���U�Q�E�K�C�N���K�P�L�W�U�V�K�E�G�U�����%�Q�P�‚�F�G�P�E�G��
messaging does not address structural and 
�U�[�U�V�G�O�K�E�� �Q�R�R�T�G�U�U�K�Q�P�� �
�1�T�I�C�F�� �C�P�F�� �)�K�N�N���� �������������n�+�V��
�K�U�� �V�K�O�G�� �V�Q�� �S�W�G�U�V�K�Q�P�� �V�J�G�� �p�E�Q�P�‚�F�G�P�E�G�� �I�C�R�q�� �C�U��
the common-sense explanation for gender 
�K�P�G�S�W�C�N�K�V�[�� �C�V�� �Y�Q�T�M���� �+�V�� �K�U�� �V�K�O�G�� �V�Q�� �V�J�K�P�M�� �D�G�[�Q�P�F��
�E�Q�P�‚�F�G�P�E�G�� �D�[�� �U�J�K�H�V�K�P�I�� �V�J�G�� �G�O�R�J�C�U�K�U�� �H�T�Q�O�� �V�J�G��
�K�P�F�K�X�K�F�W�C�N�K�\�G�F�� �C�P�F�� �R�U�[�E�J�Q�N�Q�I�K�\�G�F�� �K�O�R�G�T�C�V�K�X�G��
�V�J�C�V���K�P�E�K�V�G�U���Y�Q�O�G�P���V�Q���Q�X�G�T�E�Q�O�G���V�J�G�K�T���p�F�G�‚�E�K�V�U�q��
�C�P�F���p�U�G�N�H���K�P�ƒ�K�E�V�G�F���K�P�L�W�T�K�G�U�q���D�[���Y�Q�T�M�K�P�I���Q�P���C�P�F��
�E�C�T�K�P�I�� �H�Q�T�� �V�J�G�O�U�G�N�X�G�U�� �
�D�G�E�C�W�U�G�� �P�Q�� �Q�P�G�� �G�N�U�G��
�Y�K�N�N������ �4�C�V�J�G�T���� �Y�G�� �P�G�G�F�� �V�Q�� �C�U�M���� �Y�J�C�V�� �C�T�G�� �V�J�G��
structural factors that create an environment 
�Y�J�G�T�G���Y�Q�O�G�P���H�G�G�N���K�P�U�G�E�W�T�G���C�P�F���W�P�U�C�H�G�!�o98

98  https://blogs.lse.ac.uk/medialse/2022/04/08/
�V�K�O�G���V�Q���D�W�U�V���V�J�G���E�Q�P�‚�F�G�P�E�G���I�C�R���O�[�V�J��
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CONCLUSION:

Subversive Schools

G
irls differ from boys not along 
any substantive intellectual or 
cognitive dimensions, but in 
attributes and dispositions that 

have their greatest impact in childhood and 
�C�F�Q�N�G�U�E�G�P�E�G���� �C�P�F�� �Y�J�K�E�J�� �O�G�C�P�� �V�J�C�V�� �I�K�T�N�U�o��
learning needs and preferences are typically 
different from those of boys.

�)�&�5�6�� �U�E�J�Q�Q�N�U�� �Q�H�H�G�T�� �C�P�� �G�P�X�K�T�Q�P�O�G�P�V�� �K�P�� �Y�J�K�E�J��
girls’ distinctive learning needs and preferences 
can be addressed as a principle and as a priority.

�#�F�F�G�F���V�Q���V�J�K�U���K�U���V�J�G���K�P�H�N�W�G�P�E�G���Q�H���G�P�X�K�T�Q�P�O�G�P�V����
in particular, gender stereotyping and 
gender differences in expectations and, 
often, self-definition, remain issues that need 
�V�Q�� �D�G�� �E�J�G�E�M�G�F�� �C�P�F�� �E�J�C�N�N�G�P�I�G�F���� �P�Q�V�� �N�G�C�U�V�� �C�V��
school. Girls should have the opportunity to 
be educated separately, not because they 
need protection as such, but because they 
deserve a level playing field.

GDST schools offer an environment free of the 
prejudice of gender-stereotyping, and free of 
�F�K�U�V�T�C�E�V�K�Q�P�� �C�P�F�� �J�C�T�C�U�U�O�G�P�V���� �+�P�� �V�J�K�U�� �N�K�D�G�T�C�V�K�P�I��
environment, girls are encouraged to be 
�C�O�D�K�V�K�Q�W�U���C�P�F���V�Q���V�C�M�G���K�P�V�G�N�N�G�E�V�W�C�N���T�K�U�M�U��

All of this points to the necessity for girls-only 
educational spaces – and not just in terms 
�Q�H�� �U�G�R�C�T�C�V�G�� �R�T�Q�X�K�U�K�Q�P�� �K�P�� �Q�V�J�G�T�Y�K�U�G�� �O�K�Z�G�F��
�G�P�X�K�T�Q�P�O�G�P�V�U�������n�/�G�T�G�N�[�o���U�G�R�C�T�C�V�K�P�I���I�K�T�N�U���H�T�Q�O��
boys has little impact in itself – beneficial 
�T�G�U�W�N�V�U���H�N�Q�Y���Q�P�N�[���K�H���V�J�K�U���I�Q�G�U���K�P���N�Q�E�M���U�V�G�R���Y�K�V�J��
a self-conscious and sustained attention 
to girls’ learning needs and preferences; 
through attention to, among other things, 
physical design, curriculum and co-
curriculum opportunities and expectations, 
and teaching and learning strategies – in 
�U�J�Q�T�V�����V�J�G���Y�J�Q�N�G���U�E�J�Q�Q�N���E�W�N�V�W�T�G��

GDST schools provide an environment, a set 
�Q�H�� �X�C�N�W�G�U���� �C�� �R�G�F�C�I�Q�I�[�� �C�P�F�� �C�� �R�T�C�E�V�K�E�G�� �Y�J�K�E�J��
cannot easily be simulated in single-sex classes 
�Y�K�V�J�K�P���E�Q�G�F�W�E�C�V�K�Q�P�C�N���U�E�J�Q�Q�N�U�����C�P�F���Y�J�K�E�J���C�T�G���P�Q�V��
simply the product of separation of the sexes.

The best girls’ schools succeed because, 
in striving to be excellent schools, and by 
delivering an outstanding education to their 
pupils, they understand that girls succeed 
�Y�J�G�T�G�X�G�T�� �V�J�G�K�T�� �R�C�T�V�K�E�W�N�C�T�� �N�G�C�T�P�K�P�I�� �C�P�F��
development needs and preferences are fully 
�C�P�F���U�R�G�E�K�‚�E�C�N�N�[���C�F�F�T�G�U�U�G�F�����C�P�F���Y�J�G�T�G���E�J�Q�K�E�G�U��
and opportunities are unconstrained by a priori 
�C�U�U�W�O�R�V�K�Q�P�U���C�D�Q�W�V���Y�J�C�V���I�K�T�N�U���N�K�M�G���C�P�F���E�C�P���F�Q��

GDST schools are girls’ schools not just in 
�K�P�V�C�M�G�� �C�P�F�� �Q�T�I�C�P�K�U�C�V�K�Q�P���� �D�W�V�� �K�P�� �E�W�N�V�W�T�G���� �X�K�U�K�Q�P��
and practice. 

GDST schools are characterised by:

���Q A commitment to excellence as schools: 
the non-negotiable starting point

���Q Design of purpose-built learning spaces 
with girls in mind

���Q Every curriculum and co-curriculum 
opportunity available to girls as a matter 
of course

���Q Teaching and learning focusing on girls’ 
learning needs and preferences

���Q A whole-school culture which respects, 

nurtures, challenges and empowers girls.

GDST all-through day schools provide a 
�•�i�>�À�˜�ˆ�˜�}�� �i�˜�Û�ˆ�À�œ�˜�“�i�˜�Ì�� �Ã�«�i�V�ˆ�w�V�>�•�•�Þ�� �`�i�Ã�ˆ�}�˜�i�`��
for and dedicated to the development and 
�i�“�«�œ�Ü�i�À�“�i�˜�Ì�� �œ�v�� �Ã�Õ�V�V�i�Ã�Ã�v�Õ�•�]�� �V�œ�˜�w�`�i�˜�Ì�� �>�˜�`��
adventurous girls.
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Working out what works in girls’ education
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